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Bringing curriculum out-

• Homework lab

• Computers, Research, 
Exploring, Writing 

• Advantages: control,   
focus, less chaos,     
relevant

• Disadvantages: missing 
class, less peer support, 
guessing teacher standards, 
little opportunity to affect 
classroom system

Going into the classroom-

• Writing lab approach
• Advantages: highly relevant, 

students don’t miss class, 
teachers play a major role, 
one-trial learning, teachers 
begin to scaffold at other 
times, peer support, 
visitor� resident

• Disadvantages: less control, 
more chaos, occasional 
moments of observing more 
than interacting
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• Writing Process Instruction
• Computer Supports
• Inclusive, Collaborative, 

Individualized Intervention
• Based inBACKDROP principles 

and values

Learner Objectives: 
Participants will be able to--
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Plans for yourself
1. Something I’m already doing…

2. Something I’m ready to try…

3. Something I’m thinking about…

Reciprocal 
Relationships—Building 

connections across language 
systems and school systems

Identifying relevant language 
targets in collaboration with others

Language is Reciprocal and 
Interactive Across Modalities

• Thinking
• Writing
• Reading
• Speaking
• Listening

Non-phonological language skills [sentence/discourse level]

Phonological 
language skills

[sound/word 
level]

low

high

low high

a. Classic 
dyslexia

b. No 
impairment

c. Classic SLI d. Poor 
comprehenders

Gough, Bishop, Snowling, Catts…
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(sentence/discourse level)
– Ideas/message/intention

– Analyze sentences & 
relations

• Decoding
(sound/word level)
– Recognize as meaningful

– Analyze (print/spelling
&) phonology
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• Formulation
(sentence/discourse level)
– Ideas/message/intention

– Synthesize sentences

• Transcription
(word/letter level)
– Synthesize words

– Represent in print
Spelling� handwriting
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Language Targets
Discourse
Sentence

Word
Writing Conventions

Spoken Communication

Values & Principles

Writing Process 
Instruction

Computer Support

Inclusive Instructional 
Practices

Learning Components
Mini-Lessons 
Scaffolding

Teacher/Peer Conferencing
Author’s Chair

Author Notebooks

Software Features
Supporting the Writing 

Process

Keyboarding and 
Specialized Access

Compensating for 
Disabilities

Facilitating Student Outcomes
Assessing Strengths & Needs
Establishing Indiv. Objectives

Measuring Change

Collaborative Team Building
Inclusive Planning
Systemic Change

Recursive Processes
Planning and Organizing

Drafting
Revising and Editing

Publishing

Authentic Writing 
Projects
Narrative

Expository
Letters, Poetry, etc.

Balance ~ Authentic audience ~ Constructive ~ Keep it simple ~
Dynamic ~ Research ~ Ownership ~ Patience

���� �!"�"��#��"�$�

Balance

Authentic Audience

Constructive 

Keep it simple

Dynamic

Research-based, Reflective

Ownership

Patience
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• Curriculum-based, authentic writing projects, 
extended opportunities to write & work on a project

• Language targets: discourse, sentence, word/sound, 
self-regulation, social interaction

• Instructional tools: scaffolding with audience 
perspective, minilessons,                                     
author chair, peer conferencing,                                
author notebooks,                                    
environmental supports

Curriculum-based, authentic 
writing projects

• Stories
• Timelines

• About the author
• Reports

• PowerPoint presentations

Language Targets

• Writing processes
• Discourse level
• Sentence level

• Word/phoneme level
• Self-regulation

• Social interaction

THE 
SCAFFOLDING/MEDIATING 

ROLE
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Scaffolding
• “What teachers say or do to enable             children to 

complete complex mental tasks they could not complete 
without assistance” (Pearson & Fielding, 1991, p. 842)

• Showing interest in students’ ideas “Authentic 
Audience”

• A bridgefrom the current to targeted levels 

• Allowing students to see what they do know

• Leading them to construct the new connections
• Build the scaffold, but don’t forget to take it down (work 

strategically toward ownershipand independence)
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• Set topic  
• Activate schemas

– Model the process
– Look at other products

– Show how to use self-talk to guide thinking
– Encourage brainstorming & active participation

• Provide handout—self-talk to support independence
• Provide opportunity to practice with scaffolding
• Revisit and build into ongoing routine

,�����������	
Upper Elementary Project 

Planning

DK: Reread and make 2 
changes on own
DS: Use phonetic & 
syllable strategies to correct

• Add info
• Move info around
• Edit spelling

Tues. Revise slides

DK: Draft 1 slide indep.
DS: Draft 30 different 
words

Start slides with:
• main points
• sub points

Thurs. Organize 
notes 
Draft slides

DK: Work independently (2 
ideas without adult help)
DS: Write words with all 
sounds represented

Pick out key 
vocabulary
Read for a purpose 
(show compreh. in 
notes)

PowerPoint on
Weather
Select topic
Find sources
Take notes from VT

Indiv. ObjectivesGroup ObjectivesDay/Activity

Minilesson on 
Note taking

Grad student:  
Frazier Jordan
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Scaffolding Note-Taking 
from Videotape

• Keep your questions in mind
• Scan for answers and interesting information
• Chunk information (don’t try to write down 

every thing; abbreviate)
• Use key vocabulary but explain in your own 

words

Other organizational supports 

• Predictable routines
• Word walls
• Self-talk tools in notebooks
• Minilesson handouts
• Environmental reminders
• Computers
• Adults for support

Oral communication opportunities
• Peer conferencing

– Peers as audience

– Switching roles

• Teacher conferencing
– Teacher as audience

– Setting criteria

• Formal presentations
– Author chair
– Publishing parties
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• Author reads
• Calls on others:

– questions 
– comments

• Use at revising, as well as       
publishing stages

• Opportunities for improving speech 
production & listener comprehension
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Computer Supports

• Features for all stages of the writing process
– Planning & Organizing

– Drafting
– Revising & Editing

– Publishing 

• Compensate for disabilities
• Level the playing field
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Inclusive, Collaborative, 
Individualized Instruction

• 2 to 3 days a week 
working in classrooms 
and computer labs, 
teachers and SLPs
side-by-side

• Special needs students                               
included for all                                  
instruction

R’s story—written after scaffolding for resistance
to put a problem in the story; “Oh my goodness, 
I’m getting tears in my eyes just thinking about your story.”
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Build Collaborative Relationships

Instructional team
– Establish mutual goals

– Find a time and place to plan
– Negotiate common vocabulary

– Evaluate progress

Instructors and students
– Expect All students to follow classroom routines

– Expect all students to progress

Build Collaborative Relationships

Peer to peer
– Model and scaffold acceptance of students with 

special needs

– Teach social skills

– Scaffold peers to appreciate one another as 
audience and idea sources

– Use power of computer expertise to level field

Case Study for “Spencer”

Initial Performance

• Language and literacy
– Avoided writing activities, “visitor” status
– Difficulty generating story ideas
– Causally linked ideas, cohesion problems
– Emergent literacy

• Incomplete mastery of sound-symbol 
relationships

• Few sight words

– Unwilling to present work in author chair

Initial performance
(cont’d.)

• Pragmatics 
– Rejected by peers, “He can’t even read.”
– Violated personal space
– Silly face and sound routines to initiate 

communication

Objectives/Benchmarks

1.  Improve reading and writing skills:
• Use sound-symbol relationships in 

decoding and encoding
• Read and write new sight vocabulary and 

word parts 
• Generate multiple topic ideas during 

planning
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Objectives/Benchmarks

• Draft text with minimal to moderate support 
using word lists generated during oral story 
telling and reporting, personal dictionary, 
and invented spelling

• Revise written work for logical organization 
and adequate information

• Summarize reading to check for 
comprehension and sense-making. 

Objectives/Benchmarks

2.  Improve social communication skills:
• Identify appropriate proximity for social 

interaction
• Use social language routines for initiating a 

conversation
• Participate in classroom discussions
• Present work in author chair with minimal 

support

Service Delivery and Scaffolding

Pull-out special education
• Sound-symbol association for reading and 

writing
• Auditory comprehension of extended texts
• Pre-teaching academic concepts and 

computer software
• Math

Service Delivery and Scaffolding

Inclusive education, writing lab
• Address reading and writing in classroom 

activities 
• Relate and share ideas in group activities
• Comprehend concepts and vocabulary
• Understand classroom procedures

Scaffolding

• Emergent spelling and reading skills
–Sound-symbol association
–Visual patterns for word parts
–Using supports: 

• Journal
• Word wall
• Computer software
• Illustrations

Scaffolding

• Peer to peer interactions
–social proximity rules and how to 

“read” others
–social language routines
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Scaffolding Peer-to-Peer Interactions

--------SLP: What’s going on?
Tom: He’s messing with me.
Spencer: I just want to see his story.

SLP: Tom, you said Spencer is messing with you. What is making you 
uncomfortable?

Tom: He didn’t ask. He’s on my back, and he’s touching me.
SLP: You want him to ask.
Tom: Yes.
SLP: And you don’t like him touching you?

Tom: No.
SLP: You think he is too close?

Tom: Yes.
SLP: How can you let Spencer know he is too close.

Tom: I’ll push him out of my face.
SLP: That’s one way, but what might happen?

Tom: I’ll get in trouble, but I don’t care, if he’s messing with me.
SLP: What could you say to Spencer so he knows what you want him to do?

Tom: “Back off.”

Scaffolding Peer-to-Peer Interactions

SLP: Yes, you could say, “You’re too close. Step back.”
SLP: Spencer, look at Tom. What does it look like when he’s uncomfortable?

Spencer: Mad.
SLP: Yes, he’s making a mad face. What can you do when you see that?

Spencer:  Stop.
SLP: Yes, you can stop. You can take a step back. You can ask, “Why are you mad?”

Let’s talk to Tom and see if we can learn how close is comfortable and what feels 
too close?

---------
After some trial and error experimenting, the two boys agree that an arm’s 

length felt comfortable, and they practiced measuring this distance several times.
--------

SLP: OK, Spencer and Tom. Let’s practice. Spencer, how can you get Tom’s 
attention without silly faces? 

Spencer: Tom?
Tom: Yea.
Spencer: Can I see your paper?
Tom: Maybe later. 

Progress and Outcomes

• Worked for longer periods independently
• Progressive development in generating text
• Presented work in author chair without 

support
• Participated in classroom discussions
• Social participation and acceptance



Writing Lab Outreach Project Sample workshop handout

Nelson & Van Meter, Western Michigan U. 10

Student 
Turning Points

• Willingness to take new risks and pride in 
own success
“This is a true story.” “I’m so happy today.”

• Self-awareness of
–Perspective of others
–Class membership

“I go to Mrs. Brown’s class,” vs “I am in …”

General Education Teacher 
Turning Points

• Welcome class membership by:
– Making accountable for procedures and 

academic work
– Appreciating and celebrating successes
– Anticipating needs during scheduling and 

planning

• Provide individual scaffolding
• Teach peers how to scaffold without 

encroaching on independence

Special Education Teacher 
Turning Points

• Share responsibility for teaching and 
instructional strategies with other 
educators

• Support for general education 
curriculum

Individualized
Assessment 

&
Instruction

Language Targets
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Probing Written Language

We are interested in the stories that students write. Today we 
are going to write stories. Stories have problems and they tell 
what happened. Think about a story you can tell about a 
problem and what happened. It can be real or imaginary. 
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Assessment of Written Language:
Describe initial performance in

Writing Processes
Written Products: Language levels
Spoken language in writing process 

context

www.wmich.edu/wlop

Picture drawn after completion of draft
Assessing Writing Processes

• Planning and organizing
– Picture
– Graphic organizer
– Notes
– Dictation

• Drafting
– Refers to planning
– Pauses periodically

• Revising and editing
– Rereads work
– Makes corrections
– Etc.
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Discourse Level

• Fluency (# words; T-units)
• Structural organization (per genre)
• Sense of audience

– Creative and original
– Relevant/adequate information
– Dialogue/other literary devices
– Title

• Cohesion
– Within/across sentences
– Pronoun reference
– Verb tense

Narrative Scoring
1. Isolated description (heaps)
2. Action (temporal) sequence

- “What next?” strategy
- Often linked by and, so, then

3. Reactive sequence
- Causally linked, without planning
- May be implied but should characterize story

4. Abbreviated episode
- Problem stated
- Character’s intentions may be implied, “decided to”

5. Complete episode
- Plan stated         
- Clear ending

6. Complex/multiple episodes 

Sentence Level

• Types of Sentences 
– Simple and complex
– Correct and incorrect

– [si] [sc] [ci] [cc]

• Comprehension/Formulation
– Complex structures

• More words per T-unit
• Increase in number different conjunctions

• Sentence Variability

Definition of T-unit

T-unit: 1 main clause + embedded 
or subordinated clause

Eachcoordinated (independent) clause 
(joined by and, but, or, so) is 1 t-unit

Examples:  2 t-units

• John came to the party, and Cindy came too.

• John came to the party, but Cindy didn’t come.

Sentence Level

Examples: 1 t-unit

• John and Cindy came to the party.

• John came to the party and brought Cindy.

• When John came to the party, he brought Cindy.

• John, who brought Cindy to the party, came late.
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More T-unit Examples
Examples:

• My name is Ami.

• I like God because he helps me.

• Art is fun because we paint,//but when we come 
back to our classroom, we do our work.

• I am 8 years old,//and I am in the 3rd grade.

Sentence Types
• Simple correct [sc]

– I liked the new dress.
– Tiger and Coco were best buddies.

• Simple incorrect [si]
– Her and I saw you.
– Then there 10 seconds left in the game.

• Complex (or compound) correct [cc]
– That night I dressed up as a witch too, but I was a lot uglier. [2 T-

units]
– We were glad to be rich. [1 T-unit; 2 verb phrases]

• Complex (or compound) incorrect [ci]
– She like to sneak out of the house when the door is open.
– Jake wasn’t going to read book, except I did.

Word Level

• Word choice
– Mature and interesting

– Over reliance
– Usage errors

• Spelling accuracy (% correct)
• Spelling developmental stage

Word Form Knowledge & Spelling Strategies  
(Apel & Masterson, 2001)

– Phonemic awareness 
• Representation of phonemes one perceives (e.g., sop/stop) 
• How could you heighten awareness of phonemes when spelling?

– Alphabetic principle 
• Awareness that letters in English represent speech sounds
• Knowledge of letter names (consider possibility for interference)

– Orthographic knowledge 
• Phonics--ability to convert phonemes to graphemes & vice versa
• Association of letter patterns with spoken syllables
• Awareness of orthotactic principles (positional constraints, e.g., -ck)

– Morphemic knowledge
• Inflectional 
• Derivational

– Mental Graphemic Representations (MGR)
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Early Developmental Spelling 
Progression (Gentry, 1982)

• Prephonetic(meaningless letter or letter-like sequences)  
takyskrp for “I am coming”

• Semiphonetic(partial phonetic representation; letter-
name strategies, e.g., “ne” for any

• Phonetic(representing all or most phonemes)
• Transitional(ortho-morphographic representation of 

regular & irregular orthographic patterns, e.g., silent –e 
rule, -ought, -ould, and morphemes, e.g., -ed, -ing, un-, 
re-)

• Conventional(most words spelled correctly; may still be 
working on letter doubling rules, less frequent patterns)

Examples
• Spelled correctly

– my
– Mom

– going

• Spelled developmentally
– Snnd/Cindy

– mraking/making
– soay/story

– miove/movie

Examples

• Spelled correctly
– came
– class
– called

• Spelled developmentally
– frend/friend,  frends/friends
– avenchly/ eventually
– babby/baby
– laffed/laughed

Examples
• Spelled correctly

– Disney
– hot
– pool
– went

• Spelled developmentally
– dgries/degrees
– minits/minutes
– sosh/show
– whte/went
– rand/rained

Conventions
• Capitalization

– Initial letter of sentence, titles/ proper nouns

• End punctuation
– Periods/ question marks/ etc.

• Commas
– Divide series/ clauses

• Apostrophes
– Contractions/ possessives

• Quotation marks
– Direct quotes

• Formatting 
– Paragraphs, dialogue, poetry
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Use Assessment Data to Plan 
Objectives and Scaffold Next 

Higher Levels  

Oral Language
Writing process oral contexts
Genre specific

Written Products
Discourse level   
Sentence level
Word level
Conventions

Planning and Writing Processes
Planning and organizing
Drafting
Revising and editing

GOALS AND OBJECTIVESOBSERVATIONS AND 
IMPRESSIONS

WRITING ASSESSMENT SUMMARY AND OBJECTIVES
Student _____________ Grade _____ Teacher ________________
Assessment sources ________________Genre ______ Date ______

www.wmich.edu/wlop

Video Clip

This clip is on a CD, included with the McCauley & Fey book:

Nelson, N. W., & Van Meter, A. M. (2006). The writing lab approach for building 
language, literacy, and communication abilities. In R. J. McCauley & M. E. Fey 
(Eds.), Treatment of language disorders in children(pp. 383-422). Baltimore: Paul 
H. Brookes.

Summary of
Scaffolding Principles

• Begin with what the student knows
• Demonstrate effect on listener
• Frame, focus, guide, feedback
• Ask questions to clarify or seek more 

information; guides rather than tests
• Help student to discover new learning
• Teach concepts explicitly

Ideas, descriptive details and 
spelling

Justin
• Plans by drawing, but reluctant to begin 

writing
• Tells story, scaffolding questions to elicit 

story grammar elements
• Encouraged to share with broader audience
• Scaffolding questions to add details and edit 

spelling

Morphemes, word parts and 
regularities

Jessica
• Guided to identify words she has concerns 

about. 
• Shown what she does know about spelling, 

then assisted.
• Reflects on spelling of words as she edits 

draft.
• With support, discovers her error and makes 

editing corrections.
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Ideas, descriptive details and 
spelling

Justin
• Plans by drawing, but reluctant to begin 

writing
• Tells story, scaffolding questions to elicit 

story grammar elements
• Encouraged to share with broader audience
• Scaffolding questions to add details and edit 

spelling

Morphemes, word parts and 
regularities

Jessica
• Guided to identify words she has concerns 

about. 
• Shown what she does know about spelling, 

then assisted.
• Reflects on spelling of words as edits draft
• With support, discovers her error and makes 

editing corrections.

Discourse Level Targets

• Fluency
• Structural organization

– True to genre (e.g., narrative expository)
– Maturity level

• Sense of audience
• Cohesion

Discourse
Goal and Benchmark Examples

• Use multiple planning strategies
– Will brainstorm lists of topic ideas before 

starting. 

– Will show knowledge of story parts by planning 
with semantic web.

• Use higher level discourse maturity
– Will add cause-effect elements in stories.
– Will show planning to achieve goal in stories.

– Will maintain topic and chain ideas logically in 
reports.

Discourse Level Scaffolds 
• Help student explore multiple planning 

strategies
– Brainstorm lists
– Graphic organizers
– Uses of computer software

• Using framing questions that will help student 
move to next higher maturity level (e.g., cause-
effect, characters’ goals, plans)

• Focus student on multiple points of view
– Peer conferencing
– Author chair

Evidence of Change

• 5 third grade classes: Probes Beg, Mid, End
• Divided into T-units
• Coded with SALT
• Typical Devel. (82)
• Special Needs (19)

Race & Ethnicity

American Indian

Hispanic

White/NonHispanic
African American

Asian/Pacific Island
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Growth in Story Scores

0

0.5

1

1.5

2

2.5

3

3.5

4

Beg Mid End

Schoolyear

S
to

ry
 S

co
re

s

Typical

Special

D.D.
• 3rd grader with developmental disability and 

speech/language limitations  
• Beginning of year

– Unable to write his name

– Difficulty understanding the concept of a story

– Difficulty initiating writing in an inclusive general 
ed. setting 

DD’’ s Independent Effortss Independent Efforts DD’’ s Goals and Instructional s Goals and Instructional 
StrategiesStrategies

• Goals
– Interact with peers in social conversation
– Demonstrate confidence and intelligibility in author chair
– Use more meaningful syntax and specific vocabulary while 

dictating
– Produce elements of narratives
– Demonstrate decoding/encoding skills

• Instructional Strategies
– Sound cueing
– Scaffolded peer conferencing and author chair support
– Writing from picture expansion
– Computer supports

DD’’ s s ““ HorseHorse”” D. at End of YearD. at End of Year

• Increased confidence
• Peer acceptance
• Expansion of vocabulary and syntax in 

conversation and story dictation
• Narratives produced with less scaffolding
• Raised teacher expectations
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DD’’ s s ““ My Own ShirtMy Own Shirt””
Sentence Level Targets

• Sentence Types 
– Simple and complex
– Correct and incorrect
– [si] [sc] [ci] [cc]

• Sentence Variability

• Comprehension/Formulation
– Complex structures

• More words per T-unit
• Increase in number different conjunctions

– Cohesive devices
– Morpho-syntactic rules (e.g., -ing, plurals, 

possessives, verb tense agreement

Sentence Level
Goal and Benchmark Examples

• Reflect on sentences during revising.
– Will identify agrammatic elements and make 

changes with scaffolding.

– Will reread own work without scaffolding and make 
repairs.

• Use higher level syntactic maturity
– Will increase the proportion of complex correct 

sentences (over 10% baseline) to 25%.

– Will use connectors other than “and” to relate ideas 
in sentences.

Sentence Level Scaffolding
• Help child formulate sentences orally first
• Use prosody and feedback to focus student on 

disordered syntactic and morphological features.
– Feedback“I’m going tell you how I feel?”

• Ask questions aimed at eliciting temporal, causal, or 
logical connectors within sentences:
– “I’m not sure what happened next.”
– “I want to know why he did that.”
– “Oh, you said becausebut I don’t see it there. Do 

you want to add it?
• Be sensitive to language differences: 

– “Do you want me to show you how a book author 
would say that?”

Growth in Sentence Production
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Word Level Targets
• Word decoding
• Word production (articulation/phonemic 

awareness) 
• Spelling accuracy (% correct)
• Spelling developmental stage
• Word choice

• Mature and interesting
• Number of different words
• Few usage errors

• Word retrieval

What’s in a word?

• Thinking about words & 
assessing…
– Vocabulary meanings
– Word forms

• What spelling can tell us about 
students’ knowledge of word 
forms

• What we can do to scaffold
– Meanings 
– Forms

Word Level Scaffolding
Vocabulary 
• Is there another word for this one? More interesting choice?
• Does this make sense?

Spelling 
• Do I know how this word starts? Ends? Any word parts?
• Is this word like any other words I know?
• Do I have this word written down somewhere?

Reading
• Do I know this word? Can I say it?
• Do I recognize any of its parts?
• Are there any clues to what it means?

Self-regulation
• Should I look it up or get help?
• How can I remember? 
• What supports can I use?
• What strategies can I try?

Word Meanings

• With words people can:
– Communicatemeanings receptively & 

expressively

– Representthings, concepts, and relationships

• Children acquire words AND WAYS TO SAY 
OR SPELL THEM CLEARLY because they 

Words in the Brain

• Fit into associative networks
• Cognitive schemas
• Semantic hierarchies 

– Super- and sub-ordinate relationships

– Synonymous and contrastive ones

• Phonological-orthographic representations

The vocabulary sponge
• The human brain soaks up

– 10s of new words per day 
– 100s per week
– 1,000s per year (Anglin, 1993)

• A combination of nature and nurture 
– 2,100 words per hour in the average professional family 
– 1,200 words per hour in the average working-class family
– 600 words per hour in the average welfare family. 
(Hart & Risley, 1995)

• The therapeutic process must take advantage of nature 
and intensify nurture
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Vocabulary Learning
in Schools

• Teachers actively teach
– only about 200 new curricular words/year 

• Students learn 
– more like 3,000 new words per year (Miller & Gildea, 1987)

• By high school graduation, adolescents know
– 40,000 words 
– 2xs w/ proper nouns and idiomatic phrases
– 3-4xs w/ all the morphological variants of word roots, e.g. write, 

wrote, written, writing, writer, rewrite, unwritten(Miller & 
Gildea, 1987; Nagy & Herman, 1987). 

It is not our job to teach specific 
words, but to…

(Re)activate the vocabulary sponge!

Learn aboutwords and sounds

Become Metalinguistic
Develop Phonemic Awareness

Learn to Read and Spell

Learn that they… Integrated Word Level Goals

• Reread work aloud to revise and edit for:
– Missing words and morphemes
– Tense agreement across story

• Increase spelling accuracy by:
– Using end morpheme –ed
– Learning visual orthographic patterns for at least 5 high 

frequency words, e.g., was, on, look
– Learning and applying“silent e” spelling pattern with 

minimal scaffolding
– Using a personal dictionary to record and access difficult to 

spell words and spelling minilessons.

Print and Technology Supports

• Personal dictionaries
– Alphabetized order
– Word root pages with derivational and inflectional 

morpheme information
– Word families, spelling patterns
– Meaning, e.g. Wh-question words

• Self talk strategies
• Work sheets
• Computer software: spell check, graphic 

organizers, word banks.

Growth in Spelling Accuracy
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Growth in Word Diversity
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Self-Regulation & Social 
Interaction Targets

• Self-regulation
– Attention and focus
– Goal directed behavior/independence
– Reflection, self-correction, handling frustration
– Task completion

• Social interaction
– Personal space
– Strategies for entering/leaving conversation
– Listening/audience sensitivity
– Strategies for conflict resolution

“April”
Grad Students: Julie Roy, Sarah Long, & Jacob Zinke

• African-American girl, age 7;10 when we 
began working with her 2nd grade 
classroom mid-year

• Teacher identified her as high-risk
– History 

• Near fatal vehicular accident at age 4
• Facial cuts; probable head trauma
• Not identified as special ed

– Low reading level
– Still an emergent writer 

• Semi-phonetic spelling; no word boundaries
• Dependent on adults and environmental supports

Plan for Initial Probe, 
Jan. 22, 2nd Grade.  

“Story” for Initial Probe, 
Jan. 22, 2nd Grade Combining Instruction & Intervention

• Analyze baseline probes
• Establish individual objectives focused on: 

– Writing processes
– Discourse level
– Sentence level
– Word/sound level
– Self-regulation and social interaction

• Plan a project in collaboration with teacher
• Use it to work on individual objectives
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First project--
Personal timeline

Take-home 
planning sheet

Taking notes from 
planning sheet

Edited Timeline
April

I was born in 1994

My first word was 
da da.

win I was 7 
years old i 

wint camping 
with my 
cousins.

My dad took me to 
Peter Piper Pizza.

I went to a 
restaurant.

On my Berthay I am 
Gooing to hav fun.

Final Timeline

Plan for Initial Probe, 
Sept. 11, 3rd Grade.

“Story” for Initial Probe, 
Sept. 11, 3rd Grade.
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Using planning 
template in 3rd

grade

Plan for Final Probe, 
April 10, 3rd Grade.  

Case Study J.
Grad students: Ella Lutzska, Katie Brinks, Andrea Postma

• Male, Caucasian
• Writing Lab Participant

Grade 2 - 2nd semester, Grade 3
• Unspecified emotional behavioral issues

--Chaotic family history, immature 
language, lagging in literacy development

Initial Writing 
• Refused writing and oral story telling
• Expert avoider

– Washing hands
– Getting drink
– Going to bathroom
– Crying
– Misbehaving to be removed from the room

• Teacher report difficulty with
– sound-symbol association for reading and writing
– working without one-on-one attention, disruptive
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Baseline

• Self-regulation:Need to be in control/“Look” of product 
very important

• Discourse level:Difficulty generating topics (Asked for 
ideas, copied peer, needed constant 1:1 support) or 
staying on topic in oral language

• Sentence level:Use of simple sentences & dialect forms 
in oral language

• Word level:Simple word choices, dependent on others 
for spelling

• Social interaction:Difficulty attending and listening to 
others, not always topic related, quiet in front of group

Goals and Benchmarks
Discourse and Sentence Level

• Brainstorm ideas with peers and teachers 
and independently choose a topic

• Plan work by dictating ideas
• Develop story with temporal and causal 

links
• During drafting, produce an increasing 

number of topic related sentences
• Vary sentence types
• Revise for standard edited English forms

Goals and Benchmarks 
Word Level

• Increase spelling skills:
– Show full inventory of sound-symbol relationships 
– Sound-out words with decreasing support:

• first consonants
• other consonants and vowels

– Learn 1-2 new words, morphemes, or word parts 
each session (recorded in personal dictionary)

– Use personal dictionary as a reference tool
• Add two new descriptor words and change one verb to 

a more interesting choice during revising

Goals and Benchmarks
Social language and self-regulation

• Work independently for increasing time
• Listen to peers and make topic-related 

responses
• Present work in author chair

Scaffolding: J and graduate student Katie Brinks
J:  I don’t know what to put next. I want to make it this 

long (shows 2 empty pp)
K:  Well, let’s read your story together (she reads and 
he fills in the missing words). What else do you want 
the reader to know?

J:  I don’t know.
K:  Well what movie did you watch?

J:  Harry Potter
K:  Do you think the reader will want to know that?

J:  No.
K:  Hm, well I would like to know what movie you 
watched instead.

Scaffolding: J and graduate student Katie Brinks
J:   Jurassic Park 4.

K:  Oh, is that what you want to write here?
J:  Yea. How do you spell it?

K:  What sounds do you hear and feel in Jurassic? 
(J gets consonants, gets help with vowels and double 

letters then puts word in notebook. Spells park
independently.)
K:  Good. Now how does it (your story) end?

J:  I want to make it longer.
K:  OK. Think about what else you could say and I’ll 
come back.
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Curriculum Activity: Personal  Timeline

Classroom Lessons
• Timelines

• Interview & plan

• How to use the graphic 
organizer software 
Inspiration”

Individual Support
• Father present to respond to 

questions

• Dictated ideas with heavy support

• Some writing on computer to 
dictated spelling

Personal Timeline

Outcomes
• Proudly shared 

polished product

• With support 
attempted to read 
work

• Included in class 
activity and culture

Curriculum Activity
Core Democratic Values: Truth and Diversity

Classroom lessons
• Learn writing 

processes
• Brainstorm word and 

concept meaning
• Generate word map 

related to concept
• Plan personal goals

Individual Lessons and Supports
• Mini-lesson on one concept
• Generate topic with scaffolding
• Shared pen with scaffolding for 

initial and final consonants
• Scaffolding words and phrases 

into sentences
J: Be good.
C: Tell me more about your 

be good idea, How will you 
be good?

• Read work as written; help J hear 
missing words

Core democratic values

Progress

• Participating more actively and taking 
ownership for ideas

• Vocabulary learning
• Beginning sound-symbol relationships and 

use of spelling supports

Curriculum Activity: Writing a Story

Classroom lessons
• Parts of a story

• Author chair: 
presenting, listening, 
commenting & 
questioning

Individual Supports
• Telling a story to get a story
• Planning story orally
• Questions to learn more, elicit a 

sequence, clarify or add detail
– Wow, how did that feel? Then 

what happened? I’m not sure I 
understand, who is he?

• Joint word generation
– Which words should we try 

together?
• Spelling notebook

– What can we do to spell that word? 
Do you know a place you can find 
that word?
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•Borrowed from peer, then planned new story orally 
•Shared pen, trying spelling, added details orally
•Internal response in story
•Read story to group with support

Progress
• Initial story idea borrowed from peer, then 

planned new story orally with encouragement 
& question scaffolds

• Shared pen with willingness to try spelling
• Reread with adult and added details orally

– Internal response in story
– 3 sentences: 1 complex, 2 simple
– Seeking help from peers as well as adults
– End punctuation

• With support read story to group

• Generated a topic with scaffolding
• Used print supports and sounded-out “plahd kihkball”

• Rehearsed presenting, used quiet voice, made no comments 
or questions

Initial Probe – 3rd Grade Initial Probe Analysis
Process
• Generated a topic with scaffolding

– What do you like to do? 
– Can you tell a story about something that happened once when 

you were doing that?

• Illustratedstory
Discourse level
• Isolated description— “I like”
Sentence level
• 3 sentences; 1 simple, 2 complex
• Over-reliance on “I like to do”

Initial Probe Analysis

Word Level
• Phonetic stage development

• Many words from word walls and print in 
environment

• Independently sounded-out “plahd kihkball”
Oral Language

• Rehearsed as went up to author group 
• Hesitated and used quiet voice

• Did not offer comments or questions to peers

Curriculum Activity: Personal Narrative

Classroom 
lessons

• Personal story vs. 
fictional story

• Revise to make 
sense & add 
interest

Individual Supports
• Peer support to add 

information
– What do you want to hear more about?
– What questions do you have for J?

• Varied sentences & language 
differences 
– Think of another way to start that sentence?
– How would  a book author would say that?

• Word patterns, -ing, -ed
– connecting word meanings to sound-symbol 

strategies

• Negotiating independent work
– What part can you do on your own? 
– How long can you work without help?
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J’s Personal Narrative

• Personal narrative with 
more story elements and 
audience awareness

• 8 sentences, more varied
• Spelling: good phonetic, 

conventional, & supports

Progress
• Discourse Level

– Produced own topic, personal narrative with some 
literary license, budding sense of audience

– Longer and more story elements, abbreviated 
episode

• Sentence Level
– 8 sentences, five complex, 3 simple, over-reliance 

on and then, so then

• Word Level
– Independently spelling words, many conventional 

spellings, good phonetic spellings, using supports

Curriculum Activity: Animal Essay

Classroom lessons
• Vocabulary

• Take notes: read it, 
cover it, say it in your 
own words

• Drafting from notes

Individual Supports
• Reading decoding

– What sounds do you see?
– Do you see a word part you 

know?

• Comprehension
– What does that mean? 
– What does the author want us to 

know?
– Say it in your words.

• Questions to link ideas 
logically and add details
What goes with that?
Is there anything else we should tell 

the reader?

J’s Bat Notes

J’s Report

Draft

Published piece Progress
• Required extra time to complete and heavy scaffold at 

times to persist in all stages of writing process
• Produced an essay with topic and detail organization, 

causal links, simple sentences, and curriculum 
vocabulary. 

• Excited about finished product, showed it to visitors, 
shared bat facts with many and played bat games.

• Asked peers questions in peer conference and author 
chair and wanted to look up info on internet in response 
to peer question, “I need how long bats live.”

• Rehearsed reading multiple times before reading with 
minimal support in author’s chair, “Okay, you read it 
first, then I’ll read it second.”
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Broader Outcomes

• Accepted and participating as full class member
• Independently sharing ideas orally and in writing

A: It sounds like you have some good ideas.
J: Here you write it.

A: You’re the one with all of the great ideas.
J: But you can write good.

Andrea tells him how she enjoys his ideas, admires 
how he now can figure out how to spell so many 
words, and likes to think about the  questions he 
asks. She reports,“J looks at me funny and then 
says, ‘You can go help other kids.’”

Scaffolding Reciprocal Language 
Abilities

Seventh grade girl with history of language 
learning difficulties

Intervention focused on language and literacy for 
• reading novels 
• writing book reports
• writing original stories
• relating information orally

Integrated Vocabulary Goals:
Multiple Modalities and Multiple 

Contexts
Sample goals
Will increase vocabulary meaning and spelling skills 

by:
• Identifying unknown words in reading and using 

self-talk strategies to construct meaning
• Revising writing to include descriptive 

information and more interesting word choices.
• Use spelling strategies and supports to draft and 

edit written work
• Orally produce multisyllabic words and use in 

context
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Self-talk Questions: Reading
What can I do when I don’t know a word? Ask 

myself:

1. Do I know this word?
2. What are the parts I recognize?
3. Does this make sense?
4. Should I look it up in the dictionary or ask 

someone for help?
5. What should I do to remember this word?

Self-talk Questions: Saying new 
words

What can I do to say this word?

1. Look at the parts or syllables
2. Say each syllable
3. Practice the syllables and see if it sounds 

right

Outcomes
• Identified unknown words independently
• Learned to read, say and spell new words, e.g., “inexplicable”

“I had an inexplicable feeling of happiness when I got a 
horse.”

• More to follow: panted, exaggerating, stark, aimlessly, 
scowled

• Independent revising and literary forms
– Car � limo � brand new limo
– Dogs’ gloomy faces
– All of the animals wanted to go to wonderland in their 

dreams
• Broader outcomes: Needing words and enjoying words

Case Study for R.

• 3rd grade student (CA 8;3) SLI. 
• Written language expression characterized by 

avoidance and limited production. 
• Baseline sample.R. wrote a reactive sequence, with 4 

utterances, 24 total words, and 16 different words. R. 
misspelled one-third of the words, attempting phonetic 
strategies, but demonstrating underdeveloped: (a) 
phonemic awareness of characteristics of words (e.g., 
fet/fell), (b) word boundaries (e.g., branobick/brand 
new bike), and (d) orthographic patterns (e.g., 
rod/rode). 

Beginning Year Plan & Probe Goals & Benchmarks for R.
• Generate story ideas and begin writing 

independently.
• Produce stories with clear goals and planning (level 

of the complete episode).
• Demonstrate increased phonemic and orthographic 

awareness in independent spelling.
• Interact successfully with peers in conferencing and 

author chair experiences.
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Individualized Instructional 
Strategies

• Use teacher and peer conferences and author chair 
experiences (authentic audience):
– to express interest in R’s characters and their motivations  
– to scaffold him to think and talk about more complex logical 

and causal relationships.

• Use drafting and revising opportunities to scaffold R’s 
language:
– to encode his more elaborate ideas in more complex syntax 

using discourse cohesion techniques.
– to recognize familiar word parts, pronounce words slowly, 

listen to and feel the sounds in his mouth in sequence, and 
represent them in his spelling.

R’s Mid Year Plan & Probe

R’s Year End Probe

Putting the Reflection Principle 
into

0���������	��	���������

• A member of the class, not a visitor
• Participation and celebration along with peers
• Measurable higher level skills in:

– Spoken and written communication
• Discourse
• Sentence
• Word/Sound levels

– Academic abilities & social interactions
– Self-regulation & executive control

Getting There
1. Something I’m already doing…

2. Something I’m ready to try…

3. Something I’m thinking about…
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Questions?


