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International Graduate Assistant Training 

CELCIS/Haenicke Institute for Global Education 
 

 

• Highlighted group sessions are required for all participants.   

• Participants are required to do two 30-minute individual sessions. Both can be on Thursday 

afternoon, both on Friday, or one on Thursday afternoon and one on Friday.  

 
 Mon. 8/25 Tues. 8/26 Wed. 8/27 Thur. 8/28 Fri.8/29 

8:00-8:50   Group Session 
Presentation 
techniques: 
Introductions, 
restatements, 
examples, & 
definitions 
 

Group Session 
Dealing with 
common 
problems:  
students talk, 
students 
complain, 
students cheat 
 

Attend one 30 
minute 
individually 
scheduled 
session 

9:00-9:50   Practice 
Session  
Small group 
teaching and 
self-evaluation 
 

Practice session 
Small group 
teaching and self-
evaluation 

Attend one 30 
minute 
individually 
scheduled 
session 

10:00-10:50   Group session 
Dealing with 
student 
questions: typical 
& difficult 

Group Session 
Interactive 
teaching 
techniques: 
problem solving, 
discussion 

Attend one 30 
minute 
individually 
scheduled 
session 

11:00-11:50    Practice session 
Small group 
teaching and self-
evaluation 

Attend one 30 
minute 
individually 
scheduled 
session 

12:00-12:50 Lunch Lunch Lunch Lunch Lunch 

1:00-1:50 Group session 
Overview of 
training 
Homework 
assignments 
 

  Attend one 30 
minute 
individually 
scheduled 
session 

Attend one 30 
minute 
individually 
scheduled 
session 

2:00-2:50 Group session 
Analyzing 
classroom 
communication 
Compensating for 
a nonnative 
accent 
 

  Attend one 30 
minute 
individually 
scheduled 
session 

Attend one 30 
minute 
individually 
scheduled 
session 

3:00-3:50 Practice Session 

Introducing 
yourself and 
setting the tone on 
the first day of 
class  

  Attend one 30 
minute 
individually 
scheduled 
session 

Attend one 30 
minute 
individually 
scheduled 
session 

4:00-4:50   
 
 
 
 
 

 Attend one 30 
minute 
individually 
scheduled 
session 

Attend one 30 
minute 
individually 
scheduled 
session 
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Agenda – Monday August 25, 2014 

 
 
1:00 - 1:50       
1028 Brown Hall 

• Register, receive name tag – Participants should bring copies of the training manual and 
a flash drive 

• Overview of training 

• Overview of homework assignments 
       
 

2:00 – 2:50_____________________________________ 
1028 Brown Hall 

• Analyzing Classroom communication 

• Compensating for a non-native accent 
 

3:00 – 3:50_________________________________________ 
4002, 4003, 4010, 4017, 4030 Brown Hall 

• Sign up for “Introduction” practice session 

• Sign up for Micro-teaching sessions (Thursday & Friday) 

• View and assess first videotaping and set goals 

• View materials available in Resource Room 4030 
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Overview and Goals of Training 

 
 
Attendance Requirements 
 

Monday, August 25 
      1:00 – 3:00 – required 
      3:00 – 4:00 – attend one practice session 
 
Wednesday, August 27 

     8:00 – 11:00 – required 
 
Thursday, August 28 

8:00 – 12:00 – required 
1:00 – 5:00 – attend one or two 30-minute individually scheduled sessions 

 

Friday, August 29 

8:00 – 5:00 attend one or two 30-minute individually scheduled session 
 
 

Training Goals 
 

Graduate Assistants will practice: 
 

• Teaching skills - Presenting to and interacting with American undergraduates 
• Language skills-Communicating in classroom situations and compensating for non-native 

 accents 

• Cultural skills – Learning about expectations of American classroom interactions and practices 
 
 

Requirements for receiving a certificate 
 

• Attend all required sessions 
• Hand in all homework assignments 
• Prepare and deliver presentations 
• Attend two micro-teaching sessions 
• Complete a final evaluation 

 
 

Manage your classroom to achieve these goals: 
 

• Students take responsibility for their own learning 
• Students are engaged in problem-solving and critical thinking the majority of class time 
• Student interest is maintained through appropriate pacing of activities 
• Student interest is maintained through appropriate transitions between parts of class 
• Students feel encouraged rather than discouraged by classroom activities 
• Students feel respected by the teacher and show respect to the teacher 
• Students feel that there is equity for each one of them in the class 
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Homework Assignments 

 
Due on Wednesday – Reading, Presentation Preparation, and Writing 
Read Coursepack  

• pages   22 to 46 

Prepare a presentation about a topic in your field: 
          • Maximum time 10 minutes 
          • Must contain the following elements: 

• An introductory remark 

• At least one transition element 

• A definition of a key  term 

• A restatement or a summary of a main point 

• A one or two page visual aid (to be used on the document camera)   

• A comprehension question for the audience 

• An opportunity for the audience to ask questions 

Write a reflective essay: 

• Describe a teacher that you have admired in the past. What did this teacher do to 
              be an effective communicator? Did this teacher use any of the elements of effective 
              classroom communication that were discussed today? 

•   How do you feel about teaching with a non-native accent? What will you do to 
              compensate for your accent?  
 

 
Due on Thursday – Reading, Presentation Revision, and Writing 

Read Coursepack: 
• Pages 47 - 62 

Revise and refine your presentation based on what you have learned today. 
Be sure that it has all the required elements. Know your scheduled time and room. 

Write a reflective essay: 

• Give an example of a way that you can use your students’ previous knowledge 
                to help them understand a concept in your field. 

• What differences are you aware of in classroom communication in your home 
country and the USA? What challenges do you anticipate as a teacher working 
with students who come from a different culture? 

 

 
Due on Friday – Presentation Revision and Writing 
Revise and refine your presentation. Know your scheduled time and room.  
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Lecture Organizer Template:  
Can be used to organize your presentation 

 
 

Introduction Hello and welcome to    . Today we’re going to 
talk about       . I’ll be explaining 
this concept and then I’ll be giving some examples. 

 

Transition First, let’s start with         
 
Main point            
              
              
 
 
Example to  For Example,          
 

illustrate main             
 

point              
 
Pause  

 

Restatement of That concept is very important to our study of X, so I’m 
main point  going to repeat it         
              
 
Transition  Let’s take a look at the diagram and see how that works. 
 
Final summary So far we’ve talked about        
              
 
Pause  

 
Call for questions Are there any questions about that last important point? 
 
Pause 

 

Repetition of  The question is          
 

question             
 
Checking for  Does that answer your question? 
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Satisfaction 
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Analyzing Research about Classroom Communication 
 

1984 Kathleen Bailey observed 12 TA’s at the University of California at Los Angeles. She 
categorized them into 5 “types.” 

Type 1 - Active and Unintelligible   

� Very physically active 
� Moved randomly 
� Gestured randomly 
� Paused inappropriately 

Type 2 - Mechanical Problem Solver   

� Passive and quiet 
� Slow speech 
� Infrequent eye contact with students 
� Few gestures 
� Little student interaction 

Type 3 - Knowledgeable Helper   

� Used purposeful teaching behaviors 
� Used an interactive style 
� Used both verbal and non-verbal teaching strategies 
� Gave a well-organized lecture 

Type 4 - Entertaining Ally    

� Used all the same behaviors as type 3 
� Used humor to motivate students 
� Made efforts to include themselves with students 

Type 5 - Inspiring Cheerleaders   

� Used all the same behaviors as type 3 
� Used student names frequently 
� Required a lot of involvement from students 
� Provided praise and encouragement to students 

 

Which type of TA would you want to teach you? 

 
1993 Nalini Ambady found that students are good at predicting a teacher’s effectiveness 
based on first impressions. 
 

� She showed students  30-second silent video clips of teachers  and asked these students, who 
did not know the teachers, to rate them on 13 variables such as “accepting” “active” “competent” 
and “confident”. She correlated these findings with the ratings the teachers’ end-of-semester 
evaluations.  

o Correlation was very high 
� She took the video clips and reduced them to 15-second clips and repeated the experiment.  

o Correlation was very high 
� She reduced the clips to 6 seconds and repeated the experiment.  

o Correlation was very high 
� She repeated the experiment but simply asked students to rate the quality of the teachers’ 

performance without giving them the variables to rate.  
o Correlation was very high 

 

How important is a student’s first impression of a teacher? 

 

OUR GOAL IS TO IMPROVE CLASSROOM COMMUNICATION, 

NOT TO SPEAK ENGLISH PERFECTLY! 



 

 10 

 

Components of Successful Classroom Communication 

 
 
Use of non-verbal behavior that shows self-confidence/audience rapport 
 

• Consistent eye contact with audience 
• Open facial expression 
• Relaxed body posture facing audience 
• Gestures that complement speech 
• Movement closer to audience to invite interaction 

 
 

Use of lecture organization techniques 
 

• Introductory techniques 
-  Greetings/announcements 
-  Preview/review 
-  Questions 

• Transition markers 
-  Preview/review 
-  Questions 
-  Transitional words/phrases 
-  Pauses/eye contact 

• Restatements & summaries 
-  Pause/eye contact/move closer/indicate importance 
-  Use clear examples & definitions based on students’ knowledge/needs 

• Visual aids that are: 
-  Easily seen by audience 
-  Clearly organized 

 
 

Use of interactive strategies 
 

• Show awareness of & adjustment to audience needs by: 
-  Making consistent eye contact & noting audience reaction 

• Invite & encourage audience participation by: 
-  Posing questions about content 
-  Asking specific questions to specific students 
-  Putting students to work in class 

• Respond to student questions by: 
-  Acknowledging/clarifying/praising question 
-  Repeating/rephrasing question 
-  Answering concisely/confirming student understanding 

 
 

Use of delivery/pronunciation strategies 
 

• Use of speed and volume appropriate for audience needs 
• Clearly pronouncing all key words 
• Use of pronunciation compensation strategies if necessary 

-  Paraphrase/use synonyms 
-  Give a context/general meaning 
-  Add information/spell word 
-  Give examples/use visual or non-verbal aid 
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From the Video “The University Lecture” 

TA___The Formalist____Instructor____Baker________________ 

Use of non-verbal behavior that shows self-confidence/audience rapport 

• Consistent eye contact with audience  looks@ board   OK------------------------needs work  

• Open facial expression  No smile                                OK------------------------needs work 

• Relaxed body posture facing audience Faces board           OK------------------------needs work               

• Gestures that complement speech                                             OK------------------------needs work               

• Movement closer to audience to invite interaction                     OK------------------------needs work  

Comments____No rapport with students____________________________________________________ 

Use of lecture organization techniques 

• Introductory techniques                                                       OK------------------------needs work               

 →  Greetings/announcements  none                                               
 →  Preview/review  a little preview 

 →  Questions no    

• Transition markers                                                                   OK-------------------------needs work  

 →  Preview/review               

 →  Questions 

 →  Transitional words/phrases 

 →  Pauses/eye contact 

• Restatements & summaries                                                     OK-------------------------needs work               

 →  Pause/eye contact/move closer/indicate importance 

 →  Repeat/write on board 

• Definitions & examples                                                           OK-------------------------needs work             

 →  Pause/eye contact/move closer/indicate importance  

Examples & definitions based on student knowledge/needs none 

• Visual aids that are:                                                                 OK-------------------------needs work     

 →  Easily seen by audience            

 →  Clearly organized    very disorganized 

Comments____________________________________________________________________________ 

Use of interactive strategies 

• Show awareness of & adjustment to audience needs by:           OK--------------------------needs work   

 →  Making consistent eye contact & noting audience reaction Doesn’t see stu with hand up 

• Invite & encourage audience participation by:                      OK--------------------------needs work  

  →  Posing questions about content  No    
 →  Asking specific questions to specific studentsNo 

 →  Putting students to work in classNo 

• Respond to student questions by:                                                OK--------------------------needs work       

 →  Acknowledging/clarifying/praising questions discourages questions 
 →  Repeating/ rephrasing questions no 

 →  Answering concisely/ confirming student understanding 

Comments_____________________________________________________________________________ 

Use of delivery/pronunciation strategies 

• Use speed/ volume appropriate for audience needs                OK--------------------------needs work 

• Clearly pronounce all key words                                              OK--------------------------needs work        

• Use pronunciation compensation strategies if necessary         OK--------------------------needs work  N/A    
 →  Paraphrase/use synonyms 

 →  Give a context/general meaning 

 →  Add information/spell 

 →  Give examples/use a visual or non-verbal aid 

Comments___Clear voice, good speed_______________________________________________________ 

Recommendations for change    Make more eye contact with students. Pause more and 
repeat main points. Invite and encourage questions. Interact more with students.    
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TA__The Buddy___Date________1st taping/ 2
nd

 taping    Instructor____Baker________________ 

Use of non-verbal behavior that shows self-confidence/audience rapport 

• Consistent eye contact with audience                          OK--------------------needs work    ½ class 
• Open facial expression                                                 OK--------------------needs work 

• Relaxed body posture facing audience                         OK--------------------needs work   ½ class 
• Gestures that complement speech                                OK--------------------needs work               

• Movement closer to audience to invite interaction      OK--------------------needs work   no moving 

Comments__Only half the class addressed___________________________________ 

Use of lecture organization techniques 

• Introductory techniques                                     OK-------------------------needs work               

 →  Greetings/announcements   some                                                 
 →  Preview/review  None        
 →  Questions   None 

• Transition markers                                                      OK-------------------------needs work  

 →  Preview/review   None    

 →  Questions None 

 →  Transitional words/phrases None 

 →  Pauses/eye contact Some 

• Restatements & summaries                                        OK-------------------------needs work               

 →  Pause/eye contact/move closer/indicate importance No 

 →  Repeat/write on board No 

• Definitions & examples                                               OK-------------------------needs work             

 →  Pause/eye contact/move closer/indicate importance No 

 →  Examples & definitions based on student knowledge/needs   Some 

• Visual aids that are:                                                     OK-------------------------needs work     

 →  Easily seen by audience            

 →  Clearly organized 

Comments_____No visual aids. No clear organization of ideas._________________ 

Use of interactive strategies 

• Show awareness of & adjustment to audience needs by:           OK----------------------needs work   

 →  Making consistent eye contact & noting audience reaction 

• Invite & encourage audience participation by:                            OK-----------------------needs work  

  →  Posing questions about content  No    

 →  Asking specific questions to specific students No 

 →  Putting students to work in class No 

• Respond to student questions by:                                             OK----------------------needs work       

 →  Acknowledging/clarifying/praising questions No 

 →  Repeating/ rephrasing questions No 

 →  Answering concisely/ confirming student understanding No 

Use of delivery/pronunciation strategies 

• Use speed/ volume appropriate for audience needs                    OK----------------------needs work 

• Clearly pronounce all key words                                             OK..---------------------needs work        

• Use pronunciation compensation strategies if necessary      OK………………….needs work  N/A     

  →  Paraphrase/use synonyms 

 →  Give a context/general meaning 

 →  Add information/spell 

 →  Give examples/use a visual or non-verbal aid 

Comments________Clear voice, easy to understand. 
Recommendations for change: Be sure to make eye contact with all students. Add a preview 
and review of main points. Use visual aid. Interact with all students.  
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TA___The DisciplinarianDate________1st taping/ 2
nd

 taping    Instructor___Baker__________ 

Use of non-verbal behavior that shows self-confidence/audience rapport 

• Consistent eye contact with audience                         OK-------------------------needs work               

• Open facial expression                                               OK-------------------------needs work  No smiles 
• Relaxed body posture facing audience                         OK-------------------------needs work               

• Gestures that complement speech                                 OK-------------------------needs work               

• Movement closer to audience to invite interaction      OK-------------------------needs work               

Comments__No rapport with students.________________________________________________ 

Use of lecture organization techniques 

• Introductory techniques                                               OK-------------------------needs work               

 →  Greetings/announcements  No                                                    

 →  Preview/review Yes          
 →  Questions No 

• Transition markers                                                              OK-------------------------needs work  

 →  Preview/review               

 →  Questions No 

 →  Transitional words/phrases No 

 →  Pauses/eye contact No pauses 
• Restatements & summaries                                                 OK-------------------------needs work               

 →  Pause/eye contact/move closer/indicate importance No repetition 

 →  Repeat/write on board Hard to read 

• Definitions & examples                                                            OK-------------------------needs work             

 →  Pause/eye contact/move closer/indicate importance  

 →  Examples & definitions based on student knowledge/needs     

• Visual aids that are:                                                                  OK-------------------------needs work     

 →  Easily seen by audience            

 →  Clearly organized Very disorganized 

Comments____Fast delivery – no pauses. ____________________________________________  

Use of interactive strategies 

• Show awareness of & adjustment to audience needs by:          OK----------------------needs work   

 →  Making consistent eye contact & noting audience reaction No adjustment to needs. 
• Invite & encourage audience participation by:                           OK----------------------needs work  

             →  Posing questions about content 

 →  Asking specific questions to specific students 

• Respond to student questions by:                                                OK----------------------needs work       

 →  Acknowledging/clarifying/praising questions No 

 →  Repeating/ rephrasing questions 

 →  Answering concisely/ confirming student understanding 

Comments___Very Little positive interaction__________________________________________ 
Use of delivery/pronunciation strategies 

• Use speed/ volume appropriate for audience needs                    OK-----------------needs work fast 
• Clearly pronounce all key words                                                 OK-----------------needs work        

• Use pronunciation compensation strategies if necessary         OK-----------------needs work   N/A    

 →  Paraphrase/use synonyms 

 →  Give a context/general meaning 

 →  Add information/spell 

 →  Give examples/use a visual or non-verbal aid 

Comments____Clear loud voice____________________________________________________ 

Recommendations for change : Develop more positive interactions with students. Pause 
between main points to allow students to write and understand ideas. Organize 
visual aids. Develop rapport – learn names.     
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TA__The Interactor____Date________1st taping/ 2
nd

 taping    Instructor___Baker_________ 

Use of non-verbal behavior that shows self-confidence/audience rapport 

• Consistent eye contact with audience                                       OK-------------------------needs work               

• Open facial expression                                                              OK-------------------------needs work 

• Relaxed body posture facing audience                                     OK-------------------------needs work               

• Gestures that complement speech                                             OK-------------------------needs work               

• Movement closer to audience to invite interaction                   OK-------------------------needs work               

Comments__Looks comfortable, confident, smiles__________________________________ 

Use of lecture organization techniques 

• Introductory techniques                                                                        OK----------------------needs work  

 →  Greetings/announcements                                                        

 →  Preview/review   Starts with preview/review/questions 
 →  Questions 

• Transition markers                                                                                    OK----------------------needs work  

 →  Preview/review               

 →  Questions 

 →  Transitional words/phrases 

 →  Pauses/eye contact  Lots 
• Restatements & summaries                                                                       OK-----------------------needs work               

 →  Pause/eye contact/move closer/indicate importance 

 →  Repeat/write on board 

• Definitions & examples                                                                             OK-----------------------needs work             

 →  Pause/eye contact/move closer/indicate importance  

 →  Examples & definitions based on student knowledge/needs     

• Visual aids that are:                                                                                    OK-----------------------needs work     

 →  Easily seen by audience Yes       

 →  Clearly organized Could be a little more organized 

Comments Clear organization         
Use of interactive strategies 

• Show awareness of & adjustment to audience needs by:              OK----------------------needs work   

 →  Making consistent eye contact & noting audience reaction 

• Invite & encourage audience participation by:                             OK----------------------needs work  

                →  Posing questions about content Yes    
 →  Asking specific questions to specific students No 

 →  Putting students to work in class No 

• Respond to student questions by:                                                   OK----------------------needs work       

 →  Acknowledging/clarifying/praising questions Yes 
 →  Repeating/ rephrasing questions Yes 
 →  Answering concisely/ confirming student understanding Yes 

Comments_______________________________________________________________ 

Use of delivery/pronunciation strategies 

• Use speed/ volume appropriate for audience needs                        OK--------------needs work 

• Clearly pronounce all key words                                                     OK-------------needs work        

• Use pronunciation compensation strategies if necessary                 OK-------------needs work  N/A     

  →  Paraphrase/use synonyms 

 →  Give a context/general meaning 

 →  Add information/spell 

 →  Give examples/use a visual or non-verbal aid 

Comments_______________________________________________________________ 

Recommendations for change  Organize writing on board more clearly 
Excellent interaction!!  
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Compensating for a Non-native Accent 
 

 

What is communication? 
 

Sender – speaks/sends a message 
Receiver – listens/receives a message 
Feedback – response to sender/receiver 
 

What elements of classroom communication can compensate for a non-native accent? 
 

If you rely only on your speech to communicate, communication will come from: 
• Your language 
• Your pronunciation 
 

If you rely on your speech plus visual aids, communication will come from: 
• Your language 
• Your pronunciation 
• Visual aids 
 

If you add non-verbal communication, and interaction, communication will come from: 
• Your language 
• Your pronunciation 
• Visual aids 
• Non-verbal communication 
• Interaction with students 
 

Impact of a non-native accent on classroom teaching: Common problems and solutions 
 

Rate or speed of speech 
Problem:  too fast 
Solution:  slow down 
 

Predictability 
Problem: Students don’t know technical or field specific vocabulary 
Solution: Identify unpredictable vocabulary for students 
  -  use a dictionary 
  -  ask a colleague 
  -  write on the board and point 
  -  include examples 
 

Understanding 
Problem: Student embarrassment and frustration 
Solution: Acknowledge your accent 
 

Familiarity 
Problem: Varying student experiences 
Solution:  Seek feedback from students 
 

Attention 
Problem: Background noise makes it harder to understand you 
Solution:   
  -  projector noise – turn it off 
  -  paper shuffling – wait 
  -  Students speaking – wait/ask them to stop 
  -  Do not speak until the room is quiet 
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What are some ways to compensate for a non-native accent? 
 

 
a.  Paraphrase    “What do you sink? How do you feel?” 

 
b.  Give the more general category of a term    “I eat lice everyday. You know the grain lice.” 

 
c.  Give a specific example    “Do you like supports: tennis, baseball, skiing?” 

 
d.  Say the word with a commonly associated word    “Do you use bebber on your food or salt?” 

 
e.  Use a synonym    “Is it rodge? You know, is it big?” 

 
f.   Add information    “He is very jung, just a teenager.” 

 
g.  Establish the topic    “The first kiss on chapter one will be on Friday.” 

 
h.  Contrast with an opposite    “Please turn an the light, not off but an.” 

 
i.   Demonstrate the idea    “I play in church.” (Demonstration of folded hands) 

 
j.   Spell it out    “I want buneela. V-a-n-i-l-l-a.” 
 

 
 
What are some campus resources for improving accents? 
 

-  Colleagues and friends – free 
-  Van Riper Language Clinic – small fee charged, call 387-8047 BRING APPLICATION  
-  A-S 3610 – 5 credit hour class 
 Call Office of International Admissions and Services 387-5865  

 
 
 
Summary of main points 
 

-  Pronunciation is only one part of classroom communication 
-  Minimize the effect of a non-native accent 
-  Rate 
-  Predictability 
-  Understanding 
-  Familiarity 
-  Attention 
-  Use compensation strategies 
-  Use campus resources 
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First Videotaping 
Introducing Yourself to the Class 
Initial Self-Assessment & Goal Setting 

 
 
Prepare a 2 to 3 minute introduction of yourself that includes the following elements:  
       

• Your name and how you would like students to address you  

• Your native country 

• A welcome to class 

• A brief description of your interest in the subject of the class 

• An acknowledgment that you are not a native-speaker of American English 

• An indication of how you can be approached for questions 

• A concluding remark and an invitation for questions 
 
 
Sample: 
  
Good morning, welcome to Chemistry 101 lab session. My name is Ila Baker, you can call me Ila. As you 
can hear English is not my native language. I am from Holland and my native language is Dutch. If you 
have any difficulty in understanding me, please let me know as soon as possible. I will be happy to 
answer any questions you have during class, after class or during my office hours. I am interested in this 
course because I spent a short period teaching English to various age groups in Japan. I especially 
enjoyed learning how different age groups approached language learning. So, you can call me Ila and 
you can feel free to ask me questions. Are there any questions at this time? 
 

Procedure: 

• Prepare your presentation 

• Go to assigned classroom at assigned time 

• Answer examiner’s questions 

• Give presentation – Videotape and record on flash drive 

• Take flash drive to room 4030 

• View self on computer 

• Fill out Initial Self-Assessment and Goal Setting  
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My Initial Self-Assessment: 
 

Room     
 
Time     
 

 
Initial Self-Assessment & Goal Setting 
 
As you watch yourself on the videotape, pay attention to the following aspects of your presentation:  
 
Use of non-verbal behavior that shows self-confidence and audience rapport 
 

• consistent eye contact with audience       Ok-----------------------------needs work 

• open facial expression              Ok-----------------------------needs work 

• relaxed body posture facing audience            Ok-----------------------------needs work 

• gestures that complement speech       Ok-----------------------------needs work 
 
Use of delivery/pronunciation strategies 
 

• use speed/volume appropriate for audience      Ok-----------------------------needs work 

• clearly pronounce all key words                   Ok------------------------------needs work 

• use pronunciation compensation if necessary          Ok------------------------------needs work 
          -  paraphrase/use synonyms 
          -  give context/general meaning 
          -  add information/spell 
          -  give examples/use visual or non-verbal aid 

 
Based on your analysis of this presentation, set some goals for yourself as a speaker. How do you want 
to change these aspects of your presentation style during this week of training? 
 
Problems I see in my presentation: 
 
              
 
              
 
              
 
              
 
              
 
Specific changes I will make the next time I present: 
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Sign up for Thursday and Friday Micro-teaching Sessions 
 

 
 
Purpose of Micro-teaching: 

• Opportunity to see yourself teaching 

• Opportunity to get feedback from an instructor 

• Opportunity to change your teaching 
 

Sign up for Two Sessions 

You will need to attend a total of two 30-minute individual sessions by Friday.  

• You may attend one session on Thursday and one on Friday 
• You may attend two sessions on Thursday 
• You may attend two sessions on Friday 

 

 
First session: 

• Videotape the presentation 

• View and discuss presentation with instructor 

• Decide what changes to make 

• Re-tape a shortened version with changes 

• Review tape – Set goals for final taping 
 

Second session: 

• Review first session’s  evaluation notes 

• Discuss goals for second taping 

• Videotape the presentation 

• View and tape and discuss 

• (If time permits) Re-record tape and review 

• Fill out final self-evaluation and Program evaluation 
 
 

For Both Sessions: 

• ARRIVE ON TIME!! 

• Bring: 

→  Visual Aid→ Notes→ Questions 
 

 
My Micro-teaching Schedule 
 

First session:     Second session: 
 
Day________________________       Day________________ 
 
Room        Room        
 
Time           Time        
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Agenda – Wednesday, August 27, 2014 

 
8:00 – 8:50      
1028 Brown 
• Presentation Techniques 

• Introductions 

• Transitions 

• Restatements/summaries 

• Definitions 

• examples 

 
9:00 – 9:50 ________________________ 
4002, 4003, 4010, 4017, 4030 Brown Hall 
• Practice session: small group practice and self-evaluation 
 
 
10:00 -10:50_____________________________ 
1028 Brown Hall 

• Dealing with student questions 
o Typical questions 
o Difficult questions 
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Presentation Organization Techniques 

 
Why Use an Introduction? 

 
 

• Audience becomes accustomed 
to your voice 

 
 

• Audience can begin to predict 
the content 

 
 
 
• Speaker becomes accustomed to 

speaking to audience 
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From the video “Techniques for Teachers unit 1”  

Excerpt  

Techniques for Teachers, Ann Wennerstrom, University of Michigan Press, © 1989 
Reprinted with permission 

 
 
 
 
 

Videotape lessons 1-A, 1-B, and 1-C show examples of teachers giving introductions to lectures. As you 

watch the lessons, mark the chart to indicate the contents of each introduction. 

 

 
 

Contents 
 

 

1 - A 
 

1 - B 
 

1 - C 
 

Greeting 
 

   

 

Announcements 
 

   

 

Review 
 

   

 

Call for Questions 
 

   

 

Topic for Today 
 

   

 

Outline of Activities 
 

   

 

Purpose of Activities 
 

   

 

Other 
 

   

 

 
Language Models 

 

Listen to the three introductions a second time. Try to catch the phrases or sentences that the teachers use 

to get their points across. The first sentence is done for you. 

 

1-A. Greeting Hello, and welcome to the second class of Math 105. 

 

 Questions            

 

 Topic             

 

1-B. Handout            

 

 Topic             

 

 Example            

 

1-C Review             

 

 Topic            
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Why Use Transition Markers? 
 

 
 
 

 

• Transitions help the audience to follow 
   the progression of ideas 

 
 
 
 

• Transitions help the speaker to record 
and remember the progression of ideas 
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From the video “Techniques for Teachers unit 2”  

Excerpt  

Techniques for Teachers, Ann Wennerstrom, University of Michigan Press, © 1989 
Reprinted with permission 

 
 

The word transition means “change”. In a classroom, a transition is a change from one topic or activity to 

another. For example, a teacher might introduce a formula, and then solve a problem with that formula. 

There should be a transition between these two activities: 

 

Introduce the formula  +  Transition  + Solve a problem. 

 

As you move from one topic or activity to another in class, you will probably make many transitions, both 

large and small. The more clearly you make transitions, the easier it will be for the listeners to understand 

you and take notes. 

 

There are five ways to make transitions. 

 

Review 
 

If you stop and quickly review what you have just said, the listeners will know that you are finished with 

that section. 

 

 Example (from lesson 2-A): 

 

 At this point we’ve completed out definition and given one example. 

 

Call for Questions 
 

A call for questions lets the students know that you are finished with a section. 

 

 Example (from lesson 2-A): 

 

 Before we move on to a more general interpretation of the derivative, are there any 

questions at this point? 

 

Transition Words 
 

Words or phrases such as “first”, “second”, “finally”, and “on the other hand” help your listeners follow 

your lesson. These words are usually stressed. 

 

 Pause 
 

If you pause, students will realize that you are about to move on to something new and feel free to ask 

questions. 

 

 Preview 
 

A short statement about what will happen next prepares the students for a new topic or activity. 

 

 Example (from lesson 2-C): 

 

 Next, what I’d like to do is work a mathematical example.
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Excerpt  

Techniques for Teachers, Ann Wennerstrom, University of Michigan Press, © 1989 
Reprinted with permission 

 
 

 

 

Teachers in Action 

 

Lessons 2-A through 2-H show teachers making transitions in lecturing situations. As you watch the 

lessons, try to identify the different techniques the teachers use to make transitions. Fill in the chart by 

checking off the transition markers used in lessons 2-A through 2-F. 

The first one is completed for you. 

 

 

 

 

 
 

 
 

 

2 -A 
 

2 -B 
 

2 -C 
 

2 -D 
 

2 -E 
 

2 -F 
 

Review 
 

 

X      

 

Call for questions 
 

 

X      

 

Transition words 
 

 

X      

 

Pause 
 

 

X      

 

Preview 
 

 

X      
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Why Use Restatements and Summaries? 
 

 
 
 

 

• Restatements and summaries provide 
students with a second chance to rehear 
the main points. 

 
 
 
 

•  Restatements and summaries help the 
students to understand the main points   
more easily. 
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From the video “Techniques for Teachers unit 3”  

Excerpt  

Techniques for Teachers, Ann Wennerstrom, University of Michigan Press, © 1989 
Reprinted with permission 

 
 
 
To restate something means to say it again. A good way to emphasis an important point in a class is to 

restate or repeat the point more than once. In fact, a good rule of thumb is that if a point is really 

important, you should tell the listeners what you are going to say, say it, and then repeat what you have 

just said. You may repeat the point with exactly the same words, or you may rephrase your statement 

using different words. By writing the point on the board, you can also emphasize its importance. 

 A summary is a review of main ideas. Some classes end with a summary, and others begin with a 

summary of the previous class. Many teachers use a summary when they finish a section of their class. A 

simple review of the main points covered helps students organize and check their notes. It also tells 

students it is time to move on to a new topic. 

 

Teachers in Action 
 

 

 

Lessons 3-A through 3E show examples of teachers using restatements to emphasis an important point. 

As you watch the lessons, try to identify the important point that is restated and write it down. The first 

one is completed for you. 

 

3-A. The derivative is the rate of change. 

 

3-B. (Later in the same lecture): 

 

3-C. (Later in the same lecture): 

 

3-D. 

 

3-E. 

 

 

Lessons 3-F through 3-H show examples of a teacher using a short summary to make a transition 

from one part of the class to the next. In each case, what information is included in the Summary? Notice 

which verb tense is used in the summaries. Why is this tense used? 

 

  

 3-F. Information: 

 

  Verb tense: 

 

 3-G. Information: 

 

  Verb tense: 

 

 3-H. Information: 

 

  Verb tense: 
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Excerpt continued. 

 
 

 

Language Models 
 

Study these excerpts from the videotape lessons carefully. Add the ones you like to your own vocabulary. 

 

 

Restatements 
 

 3-A. That concept is important so let me write it down for you and say it again. 

 

3-B. …the fact is, the slope of the tangent line is the same as the derivative. That’s an 

important idea. The slope of this tangent line equals the derivative of ƒ(χ). 
 

3-C. Remember what a derivative is; it’s the rate of change. 

 

3-D. The correlation coefficient in standard notation is denoted lower case r, and it measures 

the linear relationship between two variables, so the correlation coefficient measures the 

strength of a linear relationship between two variables. 

 

3-E. And the most important thing to think about is, what is the consumer willing to pay for? 

That’s really the underlying question: what are they willing to pay for? So, not only what 

need does it satisfy, but what are they willing to pay for? 

 

 

Summaries 
 

3-F. So far, we have given a formal definition and shown some of the intuition behind it. 

 

3-G. So we’ve actually computed an example of a derivative from first principles, and verified 

from drawing a picture that it makes intuitive sense. 

 

3-H. So, so far, we’ve looked at four plots. 

 

3-I. Let me summarize what we’ve done today. 

 

3-J. So let’s step back and look at what we’ve talked about. 
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Why Give Definitions During a Lecture? 
 

 
 
 

 

• Students do not always know the field 
specific or technical vocabulary. 

 
 
 

• Students need to know this vocabulary 
to understand the field and to 
understand the teacher. 
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From the video “Techniques for Teachers unit 4”  

Excerpt  

Techniques for Teachers, Ann Wennerstrom, University of Michigan Press, © 1989 
Reprinted with permission 

 
 

Every field has its own special terminology, and one of the purposes of an introductory course is to teach 

that terminology to students. Therefore, definitions of terms occur frequently in introductory courses. 

 Definitions may be very simple. Sometimes just a synonym of the term or a short explanatory 

phrase will do the job. In technical fields, a definition may be a formula. Definitions in some fields 

require certain special words or “jargon”. It should be easy to find the correct wording for a definition in 

an introductory textbook for a given field. Learn the conventional jargon of the definition, but also be 

prepared to explain the meaning of the term. 
 

Teachers in Action 
 

 
 

Lessons 4-A through 4-G show teachers using definitions. In each case, write down the term that is being 

defined. 
 

4-A. Term: 

 

4-B. Term: 

 

4-C. Term: 

 

4-D. Term: 

 

4-E. Term: 

 

4-F. Term: 

 

4-G. Term: 
 

Speech Patterns 1: Using Pauses to Emphasize a Word 
 

When you introduce a new term, you will probably want to emphasize that term so that everyone hears it 

clearly and pays attention to the meaning. Unit 1 mentions three ways to stress a word. 
 

1. Say the word more loudly than the other words. 
 

2. Raise the pitch of your voice as you say the word. 
 

3. Make the stressed syllable of the word extra long. 
 

This is a fourth way to emphasize a word or term. 
 

4. Pause and take in a breath before and after the term. 
 

(Note: if the term is a noun and it has an article before it, put the article after the first pause, with the 

noun.) 

 Notice the pauses in this example from lesson 4-E. Because the term correlation coefficient has 

two words, the teacher pauses before and after each word for a very strong emphasis, (the slashes [/] mark 

the pauses). 

 

It’s called / the correlation / coefficient / and it measures the strength of a correlation.
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Excerpt continued. 
 

 

 

Speech Patterns 2:  Using Pauses in a Definition 
 

If a definition is a synonym or simple sentence, you can use pauses to indicate that you are giving the 

definition. Pause before and after the definition, like this. 

 

 

 Term  +  Pause  +  (or)  + Definition  +  Pause  +  Rest of sentence. 

       (so) 

       (that is) 

       (meaning) 

 

 

Study these examples from the tape and read them out loud. 

 

4-A.  And the question that was being addressed is whether crossbreeds  /  so ducks that have one mallard 

         parent and one pintail parent  /  if you look at them…. 

 

         Term    =  Crossbreeds 

 

         Definition  =  Ducks that have one mallard parent and one pintail parent 

 

4-C.  It’s that marginal cost  /  the cost of producing one more unit  /  that we are interested in. 

 

         Term            =   Marginal cost 

 

         Definition    =  The cost of producing one more unit 

 

4-D.  ….it’s really made up of two parts:  /  “co”  /  meaning “together,”  /  and “relation.” 

 

         Term            =  “Co” 

 

         Definition    =  Together 

 

 

Language Models 
 

These definitions are from lessons 4-A through 4-G. Study them carefully. Add the phrasing you like to 

your own vocabulary. 

 

4-A.  …crossbreeds, so ducks that have one mallard parent and one pintail parent, if you look at them…. 

 

4-B.  The exact definition of this derivative is as follows. 

 

4-C.  There’s something that economists call a marginal cost. That’s defined as the extra cost of 

         producing one more object in a factory…. 

 

4-D.  We can look at the word correlation and see that it’s really made up of two parts: co, meaning 

          together, and relation.
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Why Use Examples in Lectures? 
 

 
 
 
 

• Examples help make the main 
points clearer. 

 
 
 
 

• Examples can make the abstract 
ideas seem more concrete. 
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From the video “Techniques for Teachers unit 5”  

Excerpt  

Techniques for Teachers, Ann Wennerstrom, University of Michigan Press, © 1989 
Reprinted with permission 

 
 
Everyone is familiar with examples; they are very common in both the classroom and daily conversation 

as well. By using an example, you can make your meaning clear to listeners. Teachers often use examples 

to make abstract material more concrete. By drawing on students’ previous knowledge from daily life or 

from material presented earlier in the course, the teacher can help students see a simpler, more concrete 

picture of a difficult concept. 

 

 

Teachers in Action 
 

 

Lessons 5-A through 5-E show teachers using examples from daily life. While you watch each lesson, 

write down: what the example is, what concept is being explained by the example, and what the teacher 

assumes that students know. The first one is completed for you. 

 

 5-A. Concept:  The derivative. 

 

  Example:  A car is driving at different speeds from Seattle. 

   

Students know:  A person can drive a car at different speeds. 

 

 5-B. Concept (later in the same lecture): 

 

  Example: 

 

  Students know: 

 

 5-C. Concept (later in the same lecture): 

 

  Example: 

 

  Students know: 

 

 5-D. Concept: 

 

  Example: 

 

  Students know: 

 

 5-E. Concept: 

 

  Example: 

 

  Students know:  A Cuisinart is a brand of food processor, an appliance that chops food. 

It is rather large. 
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Excerpt continued. 
 

 

 

 

 

5-C. I have one more specific example for you today. This example is from physics, and concerns how 

fast an object falls when you drop it – for example, an eraser to the floor. 

 

 

5-E. I think that one thing that you see often in examples like Japan, if they’re trying to sell kitchen 

appliances, for example…. 

 

 

 

 

 

Additional Phrases to Introduce Examples 
 

 

For instance   Take the case of 

 

Suppose   Let’s say 

 

Supposing   Consider 

 

 

 

 

Language Models 
 

These passages are used to introduce examples in the videotape lessons. Study them carefully and add the 

ones you like to your own vocabulary. 

 

 

 5-A. For example, let the function  ƒ  represent the distance from Seattle at time χ . 

 

 5-A. Let’s suppose you start off initially in Seattle. 

 

 5-B. The next is from vocabulary. If you imagine children learning words over time and you 

let the function  ƒ(χ)  represent the number of words that they know at age χ …. 
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Small Group Session  

 
• 5 minutes – review your presentation, be sure 

you have included: 
    

Introduction 
Transition 
Definition or example 
Restatement or summary 
Use of visual aid 

 

• Each Grad Assistant presents to a group 
 
 

• At the end of each presentation:  
o Audience fills out peer evaluations 

 
o Each presenter fills out a self-assessment 

 
 

•  Schedule for each presentation: 
        Maximum time – Five (5) minutes 
 

→  One minute – introduce topic 

→  Three minutes – explain topic 

→  One minute – review topic 
 

Room #          
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Self-Assessment of Group Teaching Session 

 
 
Use of non-verbal behavior that shows self-confidence/audience awareness 

• Consistent eye contact with audience OK----------do more------not done 

• Open facial expression   OK----------do more------not done 

• Gestures that complement speech                OK----------do more------not done 
Use of lecture organization techniques 

• Introductory techniques   OK----------do more------not done  
o Greetings/announcement 
o Preview/review 
o Questions 

• Transition markers    OK----------do more------not done 
o Preview/review 
o Questions 
o Transitional words/phrases 
o Pauses/eye contact 

• Visa aids that are:    OK----------do more------not done 
o Easily seen 
o Clearly organized 

Use of interactive strategies 

• Show awareness of & adjustment to audience by:  OK-----------not done 
o Making consistent eye contact & noting reaction 

Use of delivery/pronunciation strategies  
o Use of speed/volume appropriate for student needs     OK-----------not done 
o Clearly pronounce all key words     OK-----------not done 
o Use compensation strategies if necessary    OK-----------not done 

� Paraphrase/use synonyms 
� Give context/general meaning 
� Add info/spell 
� Use examples/visual/ non-verbal aid 

Which areas do you want to change to improve your lesson? How will you change? 
 

    •  Non-verbal behavior 
              
 
              
    •  Lecture Organization 
              
 
              
    •  Use of interactive strategies 
              
 
              
    •  Delivery/pronunciation strategies 
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Dealing with Student Questions 
 

 
 

•  Typical Questions 
 
 

•  Difficult Questions 
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From the video “Techniques for Teachers unit 7”  

Excerpt  
 

Techniques for Teachers, Ann Wennerstrom, University of Michigan Press, © 1989 
Reprinted with permission 

 
It is natural for students to ask questions, especially in a small class. In fact, those who ask questions are 

often very smart students who pay close attention and want to know more about the material. This unit 

deals with simple, straightforward questions, while unit 8 deals with difficult questions. There is one 

miniclass assignment for both units, at the end of unit 8. 

  

These are some strategies for answering questions from students. 

 

- When you pause for questions, be sure to wait long enough to give students a chance 

  to think. Some students may be shy about raising their hands and need a little time to 

  get up their courage. 

 

 - When a student asks a question, repeat the question. That way others in the class will 

  hear it. Also, you can make sure that you understood the question correctly. 

 

 - You can encourage students who ask questions by making positive remarks such as  

   “Good question” or “That’s a good point.” 

 

-  Use the board to help make your answer clear. 

 

-  I two students ask a question at the same time, one way to manage the interaction is 

   to ask one of the students to wait, answer the other student’s question, and then go 

   back to the first student. 

 

-  After you have answered a question, look back to the student who asked the question 

   to make sure he or she is satisfied with the answer. 

 

Teachers in Action 
 

(Play the videotape “Techniques for Teachers”) 

 

Lessons 7-A through 7-E show teachers answering questions from students. As you watch each lesson, 

write down the following information. 

 

a. What is the student’s question? 

 

b.   Does the teacher repeat the question? What words does he or she use to 

      repeat the question. 

 

c.  What encouragement does the teacher give, if any? 

 

7-A. a.   Question: 

 

 

 b.   Repeat?   What words? 

 

 

c. Encouragement: 
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Excerpt continued. 
 
 
 
 

7-B. a.   Question: 

 

 

 b.   Repeat?   What words? 

 

 

c. Encouragement: 

 
 
 

7-C. a.   Question: 

 

 

 b.   Repeat?   What words? 

 

 

c. Encouragement: 

 

 

 

d.   What phrase does the teacher use to acknowledge his error? 

 

 
 
 

7-D. a.   Question: 

 

 

 b.   Repeat?   What words? 

 

 

c. Encouragement: 

 
 
 

7-E. a.   Question: 

 

 

 b.   Repeat?   What words? 

 

 

c. Encouragement:
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From the video “Techniques for Teachers unit 8”  

Excerpt continued. 
 
Answering Difficult Questions 
 

In this unit, we will discuss problems that can occur when students ask questions. Listed below are some 

of the most common problems classroom teachers face and some strategies that you can use to solve the 

problems. 

 

 An Inappropriate Question 
 

If a question is inappropriate or does not fit into your plan, then you can politely tell the student that you 

do not have time to answer the question now. Perhaps the student can ask you the question again after 

class or during your office hours. These are some polite phrases for this situation. 

 

Would you mind asking me that during office hours? 
 

I think I’d better stick to this material today. 
 

Sorry, but I’d rather discuss that after class. 
 

I’d rather not use class time for that. 

 

A Question That Is Difficult to Understand 
 

Sometimes it is hard to understand a student’s question. This may be due to language problems or 

because the student does not make the meaning clear. In this case, you may ask the student to repeat his or 

her question or to ask it in a different way. You may also ask other students in the class if they can 

explain the question. These are some phrases to handle questions that are hard to understand. 

 

 Sorry? 
 

 Pardon? 
 

 What? 
 

 Could you say that again? 
 

 I didn’t understand what you said. Could you repeat it? 
 

 Could you say that again in a different way? 

 

Another important strategy is to show a confused look on your face. By moving your eyebrows together, 

toward the center of your forehead, you will show that you don’t understand. If a student sees a confused 

look, he or she is likely to repeat the question. 

 

 A Question Ahead of Its Time 
 

If a student asks a question about something that you plan to explain in the future, you can say that you 

will answer the question later. These are some polite phrases for this situation. 

 

 Good question! We’re going to cover that in the next class. 
 

 Why don’t you save that question for the next unit. 
 

 I’ll answer that question when we cover chapter 4. 



 

 41 

 

Excerpt continued. 
 
 

 

 A Question Already Covered 

 

If a question arises about a topic that you have already explained, you may not feel like using class time 

to answer it. Politely tell the student where he or she can find the answer and move on. These are some 

polite phrases for this situation. 

 

 Maybe you weren’t here, but we covered that last week. 

 

 If you’d like me to explain that again, come to my office. 

 

 You should have that in your notes from last week. 

 

 

 A Question You Can’t Answer! 
 

If you don’t know the answer to a question, you may simply tell the student that you do not know and you 

will find the information and bring the answer to the next class. You may also try asking other members 

of the class if they can answer the question. These are some polite phrases for this situation. 

 

 I’m afraid I don’t know. 

 

 Good question! I don’t know the answer. 

 

 Let me check that for you and I’ll tell you next time. 

 

 Does anyone else know the answer to that question? 

 

 

 An Aggressive Question 
 

There is no easy solution when a student challenges you or is rude to you in class. One suggestion is to 

speak to the person privately after class. Tell the person how his or her behavior affects the class. Explain 

your point of view in an honest way, and allow the student to explain his or hers. 
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Excerpt continued. 
 

 

Teachers in Action 
 

(Play the videotape “Techniques for Teachers”) 

 

Lessons 8-A through 8-F show examples of students asking questions that cause some problems for the 

teachers. In each case, write down the reason the question causes a problem and describe how the teacher 

handles the situation. 

 

 

 8-A. What is the problem? 

 

 

  What does the teacher do? 

 

 

 

 8-B. What is the problem? (Is there a problem?) 

 

 

  What does the teacher do? 

 

 

 

 8-C. What is the problem? 

 

 

  What does the teacher do? 

 

 

 

 8-D. What is the problem? 

 

 

  What does the teacher do? 

 

 

 

 8-E. What is the problem? 

 

 

  What does the teacher do? 

 

 

 

 8-F. What is the problem? 

 

 

  What does the teacher do? 
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Agenda – Thursday August 28, 2014 
 

8:00 -8:50____________________________________ 
1028 Brown Hall 

• Dealing with difficult classroom situations 
o No response to teacher’s question 
o Students talk while teacher lectures 
o Student complains about lab partner 
o Student stops coming to class 
o Student complains during class 
o Student complains about assignment/grade 
o Student asks for special treatment 
o Student is disruptive during class 
o Romantic relations with students 
o Student complains about in class about grading 
o Student complains about you personally 

9:00 -9:50        
4002, 4003, 4010, 4017, 4030 Brown Hall 

• Small group  practice session and self-evaluation 
10:00 -10:50        
1028 Brown Hall 

• Using interactive teaching techniques 
o Brainstorming 
o Problem solving 
o Discussions 
o Putting students to work 

11:00 – 11:50_________________________________ 
4002, 4003, 4010, 4017, 4030 Brown Hall 

• Small group  practice session and self-evaluation 
1:00 – 5:00        
4002, 4003, 4010, 4017, 4030 Brown Hall 

•    Individually scheduled video-taped micro-teaching sessions 

For your individually scheduled session: 
Arrive on time!!! 
Bring: Visual aid,→  Notes, → Questions 

 
 

Schedule for the 30-minute individual session: 
•  Ten (10) minutes maximum – TA gives presentation – camera and instructor are audience 

•  Five (5) to ten (10) minutes – TA and instructor view tape and discuss what changes to make 

•  Five (5) to ten (10) minutes – TA rerecords presentation and includes discussed changes 

•  Five (5) minutes – TA and instructor decide on goals for Friday’s taping 
 

• TAs who complete all of the requirements of the training will receive a Certificate of 

Completion during the last individually scheduled microteaching session. 
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From the Video “Dealing with Problems” 

 
Dealing with Difficult Classroom Situations 

 
 
 
Problem one:   No response to a teacher’s question 
 
Possible solutions: 

• Ask a specific question to a specific student 

• Ask a specific question and have all students write the answer 

• Put students into small groups to develop an answer 

• Schedule a different student each day to answer a review question 
 
 
 
Problem two:   Students talk while teacher lectures 
 
Possible solutions: 

• Move toward students and make eye contact 

• Ask, by name, if they have a question or contribution 

• Stop talking and wait silently until it is quiet 

• Speak to students after class 
 
 
 
Problem three:   Student complains about his/her lab partner 
 
Possible solutions: 

• Ask neutral questions about situation 

• Offer extra help 

• Observe both students 
 
 
 
Problem four:   Student stops coming to class 
 
Possible solutions: 

• Offer to provide extra help 

• Provide information about counselors/additional help 
 
 
 
Problem five:   Student complains during class 
 
Possible solutions: 

• Acknowledge student’s emotion 

• Continue to make eye contact and move closer to speaker 

• Indicate you will speak with student privately after class 
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Problem six: Student complains about assignment/grade 
  

Possible solutions: 

• Listen active – acknowledge student’s emotion 

• Review the rationale for the assignment and grade 
 
Problem seven: Student asks for special treatment 
  

Possible solutions: 

• Check with supervisor on department policy 
 
Problem eight: Disruptive behavior during a test 
  

Possible solutions: 

• Set rules for test-taking before the test starts 

• Walk toward problem student, make eye contact 

• Don’t allow one student to disturb others 
 
Problem nine: Romantic relations with students 
  

WMU policy: 
“An administrator, faculty or staff member should not make sexual advances, 
request for sexual favors or other communication of a sexual nature to a person if 
he or she exercises direct influence over a person’s activities within the 
University. If a sexual relationship develops the administrator, faculty, or staff 
member must take steps to eliminate any current or potential conflict of interest 
and distance him/herself from decisions involving the other person.” 

 
Problem ten: Students complain in class about grading 
  

Possible solutions: 

• Acknowledge student emotion 

• Indicate you will talk with student after class 
 
Problem eleven: Student complains about you 
  

Possible solutions: 

• Try to determine as specifically as possible what is the problem 

• Offer extra help 
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Small Group Session  

 
 
 

• Each Grad Assistant presents to a group 
 
 

• At the end of each presentation:  
o Audience fills out peer evaluations 

 
o Each presenter fills out a self-assessment 

 
 

•  Schedule for each presentation: 
        Maximum time – Five (5) minutes 
 

→  One minute – introduce topic 

→  Three minutes – explain topic 

→  One minute – review topic 
 

 
 

 

 

 
Room #          
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Self-Assessment of Group Teaching Session 

 
 
Use of non-verbal behavior that shows self-confidence/audience awareness 

• Consistent eye contact with audience OK----------do more------not done 

• Open facial expression   OK----------do more------not done 

• Gestures that complement speech                OK----------do more------not done 
Use of lecture organization techniques 

• Introductory techniques   OK----------do more------not done  
o Greetings/announcement 
o Preview/review 
o Questions 

• Transition markers    OK----------do more------not done 
o Preview/review 
o Questions 
o Transitional words/phrases 
o Pauses/eye contact 

• Visa aids that are:    OK----------do more------not done 
o Easily seen 
o Clearly organized 

Use of interactive strategies 

• Show awareness of & adjustment to audience by:  OK-----------not done 
o Making consistent eye contact & noting reaction 

Use of delivery/pronunciation strategies  
o Use of speed/volume appropriate for student needs     OK-----------not done 
o Clearly pronounce all key words     OK-----------not done 
o Use compensation strategies if necessary    OK-----------not done 

� Paraphrase/use synonyms 
� Give context/general meaning 
� Add info/spell 
� Use examples/visual/ non-verbal aid 

Which areas do you want to change to improve your lesson? How will you change? 
 

    •  Non-verbal behavior 
              
 
              
    •  Lecture Organization 
              
 
              
    •  Use of interactive strategies 
              
 
              
    •  Delivery/pronunciation strategies 
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Why Use Interactive Techniques? 

 
 

 

• To maintain student interest 
 

• To encourage active thinking about the topic – 
not just passive listening 

 

• To allow students to “discover” knowledge 
 

• To produce learning rather than just provide 
information 

 
 
 
What Are Some Common Interactive Techniques? 
 

• Brainstorming 
 

• Problem-solving 
 

• Discussing 
 

• Putting students to work 
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From the video “Techniques for Teachers 9” 

Excerpt  

Techniques for Teachers, Ann Wennerstrom, University of Michigan Press, © 1989 
Reprinted with permission 

 
 

 

 

Brainstorming is a technique used by some teachers to get all of their students involved in collecting a lot 

of information. The teacher asks a question and students in the class contribute ideas, either by raising 

their hands or by just speaking out. The teacher usually lists the ideas on the board. Brainstorming works 

best in a small class. 

 

 

These are some suggestions for using brainstorming. 

 

 

-  Use this technique to get many people involved in the lesson. It is more interesting when 

   everyone participates and students remember more if they give the ideas themselves. 

 

-  Allow enough time for people to think before they answer. 

 

-  Do not criticize people for their ideas. If people think they will be criticized, they will not speak 

   up. Instead, use positive words to encourage students: “Yes” ,  “good idea”,  “right”,  and 

  “good suggestion”. 

 

-  Try to accept even a “wrong” idea. Maybe you can change the idea a little bit to make it fit your 

   class. 

 

-  You can contribute ideas too, or give hints and suggestions to help the students. 

 

-  When a student gives an idea, repeat the idea so that others in the class can hear it. Also, if you 

    repeat the idea you can make sure that you understood it clearly. 

 

-  If everyone is speaking at once and it seems too confusing, you may ask the students to raise 

   their hands so that you can call on them one at a time. 

 

 

At the end of the brainstorming activity, you have a long list of ideas. How can these ideas serve the 

purpose of your class? Now is the time to narrow down the list or make categories. Use the information to 

meet the goals of the class. 
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Excerpt continued. 
 
 
Teachers in Action 
 

(Play the videotape “Techniques for Teachers) 

 

Lessons 9-A through 9-C show a teacher using brainstorming activities. As you watch the lessons, write 

out the answers to these questions. 

 

1. What is the main question that the students are trying to answer? 

 

2. How does the brainstorming activity help the teacher meet the goals of the class? 

 

 

 

 

9-A. 1.  Main question(s) 

 

 

 

 

 2.  How does it help meet the goals? 

 

 

 

 

 

 

 

9-B. 1.  Main question(s) 

 

 

 

 

 2.  How does it help meet the goals? 

 

 

 

 

 

 

 

9-C. 1.  Main question(s) 

 

 

 

 

 2.  How does it help meet the goals? 
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From the video “Techniques for Teachers unit 10”  

 
Excerpt continued. 
A good way to get the students involved in a class is to have them solve problems and answer questions 

during the class. Asking a question gives students a chance to think through the material of the lesson 

themselves and setting up problems for stuents to solve helps them apply their theoretical knowledge to 

practical situations. 
 

These are some suggestions for using questions and problems in class. 

 

- If you are reviewing material from other lessons, ask the students to tell you the main 

points. 
 

- If you are presenting new information, you can challenge and interest the students by 

asking them to guess what some of your main points will be before you say them. 
 

- If you are doing calculations on the board, ask the students if they can calculate the 

answers for you. 
 

- Use questions and problems to review the homework. Instead of telling the students the 

answers, ask them to tell you. 
 

- If a student raises a question in class, you may be able to help that student answer his or 

her own question by asking another question right back. 

 

Teachers in Action 
 

(Play the videotape “Techniques for Teachers”) 

 

Lessons 10-A through 10-E show teachers asking questions and posing problems to students in class. For 

each lesson, write down the questions that the teacher asks and note whether or not the teacher restates the 

students’ answers. 

 

 10-A. Question 1: 

   

 

 

  Question 2: 

 

 

 

  Restatement of the answers? 

 

 

 

 10-B. Question 1: 

   

 

 

  Question 2: 

 

 

 

  Restatement of the answers?
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Excerpt continued. 
 

 10-C. Question 1: 

 

   

  Question 2: 

 

 

  Restatement of the answers? 

 

 

 10-D. Question 1: 

   

 

  Question 2: 

 

 

  Restatement of the answers? 

 

 

 10-E. Question 1: 

   

 

  Question 2: 

 

 

  Restatement of the answers? 

 

 

Encouraging Students to Talk in Class 
 

In lessons 10-A through 10-E, all the teachers get the answers they want to their questions. But what if 

you ask a question and no one answers? These are some suggestions for encouraging students to answer 

questions in class. 

 

- After a question, wait long enough to give students a chance to think. 
 

- Walk forward toward the students and ask the question again. Your body language will 

show the students that you really want them to try to answer your question. 
 

- Try asking your question in a different, or perhaps simpler way. 
 

- Call on a specific person by name: “Kim, do you know?” 
 

- When students do respond, try to give positive feedback: “Right”  or  “Good”. 
 

- Try not to criticize students, even if they are wrong. The more open you are to everyone’s 

ideas, the safer students will feel to participate. 
 

- When you ask a question and you receive an answer, restate the answer so that the others 

in the class can hear it. 
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From the video “Techniques for Teachers unit 11”  

 
Excerpt continued. 
 
Classroom discussion is an important part of the learning experience in North American colleges and 

universities. You may wish to encourage students to discuss their opinions or interpretations of course 

materials. By expressing their ideas in discussion, students develop a better understanding of the course 

material, and of their own and others’ points of view. Clas discussions also prepare students to articulate 

their ideas in written papers or tests. 

 

How is discussion used in your field? 

 

The discussion Leader 
 

As a teacher, you are probably the leader of most classroom discussions. You can have a strong effect on 

how the discussion goes. These are some suggestions for leading a successful discussion. 
 

- Encourage an open and supportive class atmosphere. Students will be more likely to talk 

in class if they feel their opinions will be taken seriously. If you ridicule or criticize 

students’ ideas, or allow others to do so, students are likely to stop talking. 
 

- Provide clear and interesting discussion questions. If your discussion questions are 

clearly focused, students will have an easier time responding to them. 
 

- See that everyone has a chance to participate. If certain students do all the talking, you, as 

the teacher, are in a position to give other a chance. 
 

- Keep the discussion moving. Draw conclusions from what people say and have more 

questions ready. Keep track of the time. If someone is talking too long, or on an unrelated 

topic, you may politely remind them to stick to the point. 

 

 

Discussion Participation 
 

There are many ways to participate in a discussion. Listed below are common ways to participate, 

followed by explanations and examples of each. 
 

- Asking for information 
 

- Giving information 
 

- Asking for opinions 
 

- Giving opinions 
 

- Clarifying 
 

- Managing 
 

- Drawing conclusions 

 

Asking for Information 

Asking for information usually means asking for facts. Participants in a discussion often ask each other 

for information about the topic. The teacher can encourage discussion by asking students for information. 

If a student gives a personal opinion, others may ask him or her for information that supports that opinion. 

These are examples of asking for information 
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Excerpt continued. 
 

  Does anyone know who won the election? 
 

  Has anyone heard what happened in the election? 
 

  Can you tell us about the results of the election, Clara? 
 

  Who can tell us about the outcome of the election? 
 

  Do you have any evidence that the election was unfair? 

 

 

Giving Information 
People give information in discussions for several reasons. First, everyone in the discussion needs to 

understand the facts. Information is also given to support opinions. Often, reporting words, such as I’ve 

read or I’ve heard, are used to give information. Such words help prove that the information being given 

is true. 
 

  I’ve heard that only 50 percent of the people voted in the election. 
 

  I read in the paper that only 50 percent of the people voted in the election. 
 

  Everyone is saying that only 50 percent of the people voted in the election. 
 

  The fact is that only 50 percent of the people voted in the election. 

 

 

Asking for Opinions 
An opinion is a feeling, belief, or point of view. Participants in a discussion may ask for the opinions of 

others in the group. The teacher may also encourage members of the group to voice their opinions. 
 

  What is your opinion about the results of the election? 
 

  What do you think about the election? 
 

  Do you think the election was fair or rigged? 
 

  Let’s get some other opinions about the election. 

 

 

Giving Opinions 
Participants in a discussion often give their opinions or points of view. Not everyone always agrees; there 

may be several different opinions about an issue. 
 

  I think that the election was rigged. 
 

  Oh really? In my opinion, the election was fair? 
 

  I agree with Clara that the election was rigged. 
 

  I disagree with Bonnie that the election was fair. 
 

  I was disappointed in the outcome of the election. 
 

  You were? Personally, I thought it was a historic event. 
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Excerpt continued. 
 

After giving an opinion, you can support your opinion with information. This will make your point 

stronger. 
 

  My opinion is that the election was fair because several international agencies were 

watching the polls. 
 

I myself believe that the election was a joke. I read that only 50 percent of the people 

voted. 
 

Clarifying 
Clarifying means making something clear. Ask for clarification if you cannot understand someone’s 

point, or if the point is confusing. If others misunderstand your point, make it clear by rephrasing it or 

explaining it again. 
 

  Are you saying that the election was rigged? 
 

  No, I’m saying that it was poorly attended. 
 

  I don’t understand what you mean. 
 

  I mean that the election was unfair. 
 

  What do you mean by unfair? 
 

  Could you say that again? I didn’t get it. 
 

Managing 

Managing refers to participation that guides the discussion. Getting everyone involved, moving the 

discussion along, keeping track of the time, and reminding people to stick to the point are all forms of 

managing. In a classroom discussion, the teacher usually does most of the managing. 
 

  Does anyone else have an opinion on this? 
 

  Let’s hear from some others. Clara? 
 

  Clara, do you agree with Bonnie? 
 

  Just a minute Bonnie. What’s your opinion Clara? 
 

  Let’s move on to the next question. 
 

  I’m afraid we’re running out of time. 
 

  We have time for one more comment. 
 

  Could we agree to disagree for now? 
 

  Let’s get back to the main question. 
 

 

Drawing Conclusions 
In order to keep the discussion in focus, you, as the leader, may draw conclusions from what people say. 

Make a summary of ideas or show a connection among ideas. Explain how the points made in the 

discussion relate to the course material. This helps move the discussion along. It also helps people 

understand how one idea is related to another. 
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Excerpt continued. 
 

 

 

  Bonnie, what you just said supports what Clara was saying before. 

 

  Most of us seem to agree that the election was rigged. 

 

  So, we can conclude that there were some problems with the election. Let me write 

them on the board. 

 

  This is very similar to what we discussed last week. 

 

  Can you relate what you just said to the reading? 

 

 

 

Teachers in Action 
 

(Play the videotape “Techniques for Teachers”) 

 

Lesson 11-A shows a short section of a discussion among the students in a marketing seminar. Play the 

videotape one or more times to understand the content. 

 

Now, play the videotape again. This time follow the excerpt below as you listen. Notice the different 

types of participation are written in brackets, such as [Giving Opinions], [Managing], etc. 
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From the video “Techniques for Teachers unit 12”  

 
Excerpt continued. 
 

Classroom Management 
 

In some classes it is appropriate for the students to work on problems, projects, or experiments in the 

classroom. For example, solving problems in pairs or in small groups helps students understand the 

course material better because they can share their knowledge. Similarly, students can work together to 

answer focus questions about a reading. 
 

Lab experiments are another obvious example of students working in class. Doing lab experiments is 

essential in most science fields. Lab work teaches students how to apply their theoretical knowledge to 

real experiments. Demonstrating how lab equipment works is also an important classroom activity. Know 

the safety features of your lab and show students how to use the equipment safely and correctly. 
 

Activities such as these have both a learning and a testing purpose: the students gain a greater 

understanding of the course material, and the teacher can assess that understanding. Many of these 

classroom activities require the teacher to provide management and direction. Simple directions, given 

with confidence, help students carry out the activities most effectively. 
 
Teachers in Action 
 

(Play the videotape “Techniques for Teachers”) 
 

Lessons 12-A and 12-B show two different classroom activities. For each lesson, answer these questions. 

 
 12-A. Describe the activity: 

 

 

  What is the learning purpose? 

 

 

  What is the testing purpose? 

 

 

  The teacher has a problem when he asks for volunteers. What is the problem? 

  How does he solve it? 

 

 

  Would you ever use an activity like this?  Why or why not? 
 
 
 
 12-B. Describe the activity: 

 

 

  What is the learning purpose? 

 

 

  What is the testing purpose? 

 

 

  Would you ever use an activity like this?  Why or why not? 
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Small Group Session  

 
 
 

• Each Grad Assistant presents to a group 
 
 

• At the end of each presentation, the audience 
fills out peer evaluations 

 
 

• Each presenter fills out a self-assessment 
 
 

•  Schedule for each presentation: 
        Maximum time – Five (5) minutes 
 

→  One minute – introduce topic 

→  Three minutes – explain topic 

→  One minute – review topic 
 

 
 

 

 

 
Room #          
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Self-Assessment of Group Teaching Session 

 
 
Use of non-verbal behavior that shows self-confidence/audience awareness 

• Consistent eye contact with audience OK----------do more------not done 

• Open facial expression   OK----------do more------not done 

• Gestures that complement speech                OK----------do more------not done 
Use of lecture organization techniques 

• Introductory techniques   OK----------do more------not done  
o Greetings/announcement 
o Preview/review 
o Questions 

• Transition markers    OK----------do more------not done 
o Preview/review 
o Questions 
o Transitional words/phrases 
o Pauses/eye contact 

• Visa aids that are:    OK----------do more------not done 
o Easily seen 
o Clearly organized 

Use of interactive strategies 

• Show awareness of & adjustment to audience by:  OK-----------not done 
o Making consistent eye contact & noting reaction 

Use of delivery/pronunciation strategies  
o Use of speed/volume appropriate for student needs     OK-----------not done 
o Clearly pronounce all key words     OK-----------not done 
o Use compensation strategies if necessary    OK-----------not done 

� Paraphrase/use synonyms 
� Give context/general meaning 
� Add info/spell 
� Use examples/visual/ non-verbal aid 

Which areas do you want to change to improve your lesson? How will you change? 
 

    •  Non-verbal behavior 
              
 
              
    •  Lecture Organization 
              
 
              
    •  Use of interactive strategies 
              
 
              
    •  Delivery/pronunciation strategies 
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Self-Assessment of Classroom Communication Components: First Micro-teaching session 

 
Use of non-verbal behavior that shows self-confidence/audience rapport 

•   Consistent eye contact with audience                                         OK-------------------------needs work               

•  Open facial expression                                                             OK-------------------------needs work 

•   Relaxed body posture facing audience                                       OK-------------------------needs work               

•   Gestures that complement speech                                              OK-------------------------needs work               

•   Movement closer to audience to invite interaction                       OK-------------------------needs work               
Comments__________________________________________________________________________ 
Use of lecture organization techniques 

• Introductory techniques                                                              OK-------------------------needs work               

 →  Greetings/announcements                                                        

 →  Preview/review              

 →  Questions 

• Transition markers                                                                      OK-------------------------needs work  

 →  Preview/review               

 →  Questions 

 →  Transitional words/phrases 

 →  Pauses/eye contact 

• Restatements & summaries                                                         OK-------------------------needs work               

 →  Pause/eye contact/move closer/indicate importance 

 →  Repeat/write on board 

• Definitions & examples                                                                 OK-------------------------needs work             

 →  Pause/eye contact/move closer/indicate importance  

 →  Examples & definitions based on student knowledge/needs     

• Visual aids that are:                                                                     OK-------------------------needs work     

 →  Easily seen by audience            

 →  Clearly organized 
Comments__________________________________________________________________________ 
Use of interactive strategies 

• Show awareness of & adjustment to audience needs by:           OK-------------------------needs work   

 →  Making consistent eye contact & noting audience reaction 

• Invite & encourage audience participation by:                          OK--------------------------needs work  

  →  Posing questions about content 

 →  Asking specific questions to specific students 

 →  Putting students to work in class 

• Respond to student questions by:                                               OK--------------------------needs work       

 →  Acknowledging/clarifying/praising questions 

 →  Repeating/ rephrasing questions 

 →  Answering concisely/ confirming student understanding 
Comments__________________________________________________________________________ 
Use of delivery/pronunciation strategies 

• Use speed/ volume appropriate for audience needs                    OK-------------------------needs work 

• Clearly pronounce all key words                                                  OK-------------------------needs work        

• Use pronunciation compensation strategies if necessary            OK-------------------------needs work          

 →  Paraphrase/use synonyms 

 →  Give a context/general meaning 

 →  Add information/spell 

 →  Give examples/use a visual or non-verbal aid 
Comments__________________________________________________________________________ 
Strengths of my classroom communication: 
Area_______________________________Example_________________________________________ 
Area_______________________________Example_________________________________________ 
Ways I will change my classroom communication in the future: 
Area_______________________________Example        
Area_______________________________Example        
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Areas to Change for Final Micro-teaching session 
 

 
 

• Use of non-verbal behavior that shows self-confidence & audience rapport 
             

             

             

             

             

              

• Use of lecture organization techniques 
             

             

             

             

             

              

• Use of interactive strategies 
             

             

             

             

             

              

• Use of delivery/pronunciation strategies 
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Agenda – Friday, August 29, 2014 

 
 
GAs who complete all of the requirements of the training will receive a Certificate of Completion 
during the last individually scheduled microteaching session. 

 
 
8:00 – 12:00       

 4002, 4003, 4010, 4017, 4030 Brown Hall 
 

• Individually scheduled video-taped micro-teaching sessions 
 
 
1:00 – 5:00       
4002, 4003, 4010, 4017, 4030 Brown Hall 

• Individually scheduled videotaped micro-teaching sessions 
 
 

For your individually scheduled session: 
Arrive on time!! 
Bring:→  Visual Aid,→  Notes →Questions 

 
My Friday Micro-teaching session: 
 
Room #       

 

Time           
 

Schedule for second 30-minute individual session: 
• Two (2) to three (3) minutes - review the goals for the final taping with instructor 
• Ten (10) minutes maximum - TA gives presentation - camera and instructor are audience 
• Five (5) to ten (10) minutes - TA and instructor view presentation and note if goals have 
    been met or look for other strengths and weaknesses 
 
    

After completing your second micro-teaching session, fill out 
the final self-evaluation (p. 62). Fill out the evaluation of the 
training (p. 63-64) in order to receive a certificate. 
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Self-Assessment of Classroom Communication Components: Second Micro-teaching session  

 
Use of non-verbal behavior that shows self-confidence/audience rapport 

• Consistent eye contact with audience                                         OK------------------------needs work               

• Open facial expression                                                              OK-----.------------------needs work 

• Relaxed body posture facing audience                                       OK-----------------------needs work               

• Gestures that complement speech                                             OK---.-.------------------needs work               

• Movement closer to audience to invite interaction                       OK---.--------------------needs work               
Comments________________________________________________________________________ 

Use of lecture organization techniques 

• Introductory techniques                                                            OK-------------------------needs work               

 →  Greetings/announcements                                                        

 →  Preview/review              

 →  Questions 

• Transition markers                                                                    OK-------------------------needs work  

 →  Preview/review               

 →  Questions 

 →  Transitional words/phrases 

 →  Pauses/eye contact 

• Restatements & summaries                                                      OK-------------------------needs work               

 →  Pause/eye contact/move closer/indicate importance 

 →  Repeat/write on board 

• Definitions & examples                                                             OK-----------.--------------needs work             

 →  Pause/eye contact/move closer/indicate importance  

 →  Examples & definitions based on student knowledge/needs     

• Visual aids that are:                                                                  OK----------.---------------needs work     

 →  Easily seen by audience            

 →  Clearly organized 
Comments_________________________________________________________________________ 
Use of interactive strategies 

• Show awareness of & adjustment to audience needs by:          OK-------------------------needs work 

  →  Making consistent eye contact & noting audience reaction 

• Invite & encourage audience participation by:                           OK---------------- ---------needs work  

              →  Posing questions about content 

 →  Asking specific questions to specific students 

 →  Putting students to work in class 

• Respond to student questions by:                                             OK--------------------------needs work       

 →  Acknowledging/clarifying/praising questions 

 →  Repeating/ rephrasing questions 

 →  Answering concisely/ confirming student understanding 

Comments__________________________________________________________________________ 
Use of delivery/pronunciation strategies 

• Use speed/ volume appropriate for audience needs                  OK………………..needs work 

• Clearly pronounce all key words                                                OK………………..needs work        

• Use pronunciation compensation strategies if necessary            OK……...………..needs work          

 →  Paraphrase/use synonyms 

 →  Give a context/general meaning 

 →  Add information/spell 

 →  Give examples/use a visual or non-verbal aid 
Comments__________________________________________________________________________ 
Strengths of my classroom communication: 
Area_______________________________Example_________________________________________ 
Area_______________________________Example_________________________________________ 
Ways I will change my classroom communication in the future: 
Area_______________________________Example        
Area_______________________________Example        
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2014 Evaluation of International Graduate Assistant Training 

 

Please rank the value of the components of this training to help in planning future trainings. 

Topic                  Excellent         Good     Average     Fair       Poor 

______________________________________________________________________________ 

 

Instruction on analyzing  5       4        3        2             1 

& evaluating classroom  

communication   

 

Instruction on compensating  5       4        3        2             1 

For a non-native accent    

 

Instruction on presentation  

organization    5       4        3        2             1 

 

 

Instruction on dealing with  

student questions   5       4        3        2             1 

    

 

Instruction on interactive  

teaching       5       4        3        2             1 

    

 

 

Small group practice sessions  5       4        3        2             1 

   

 

Individual microteaching 

Thurs. & Fri.     5       4        3        2             1 

   

 

Material available  

in the resource room   5       4        3        2             1 

 

 

 

Overall value of the training  5       4        3        2             1 
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Please comment on the most valuable aspect of this training. 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

Please give any suggestions you have for improving this training. 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 
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Appendix – Resources 
 

• Why use visual aids? 
 

• Campus Resources for 
Pronunciation Improvement  

 

• Simple Ways to get students 
involved in class 

 

• Web Resources for IGA’s 
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Why Use Visual Aids in Lectures? 
 

 

• A picture is worth a thousand words 
 

• Many students are visual learners 
 

• A visual aid has no accent 
 
 
 
 

Guidelines for Preparing Visual Aids 
 

 

• Use large font – minimum size 24 
 

• Use outline form with 4-7 words/line and 
4-6 lines/slide 
 

• Use most of the space available 
 

• Make the information available in an 
“at-a-glance” format 
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Campus Resources for Pronunciation/Fluency 

Improvement 

 

Van Riper Language, Speech, and Hearing Clinic    387-8047 

- Offers therapy in fluency and accent reduction (a small fee is charged). 

 

 

 

A-S 3610, Developing Proficiency in English 

- Is designed specifically for improving the speaking and listening skills of 

non-native English speakers. During the fall semester this class will be 

offered two days a week from 3:00 to 5:15. To register contact the Office of 

International Student Admission and Immigration at 387-5865 (tuition 

charged). 

 

 

 

 
 
 
 
 
 
 
 
 
 
. 
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Simple Ways to Get Students Involved 

 
 
 
 

Information excerpted from: 101 Things You Can Do in the First Three Weeks of Class by Joyce 
T. Povlacs of the Teaching and Learning Center, University of Nebraska-Lincoln 
 

 
 

♦ Give an assignment on the first day that will be collected at the next meeting. 
 

♦ Greet students at the door. 
 

♦ Start class on time. 
 

♦ Give a pre-test about the day’s topic. 
 

♦ Write a personal note or make a phone call to students who are absent. 
 

♦ Be redundant. Students should hear, read, or see key material at least 3 times. 
 

♦ Use non-graded feedback to let students know how they are doing: post answers to 
    un-graded quizzes and problem sets, do exercises in class, give oral feedback. 
 

♦ Use multiple examples in multiple media, to illustrate key points & important concepts. 
 

♦ Tell students exactly what they need to do to receive an “A” in the class. 
 

♦ Have students write something, rather than only listen. 
 

♦ Put students into pairs and have them quiz each other over the material of the day. 
 

♦ Ask a question of one specific student and wait for an answer. 
 

♦ Have students write their questions on index cards to be collected and answered in 
    the next class session. 
 

♦ Give students a take-home problem relating to the day’s lecture. 
 

♦ Learn names. Use names. 
 

♦ Form small groups, mix and form groups several times. 
 

♦ Help students to form study groups to operate outside of class. 
 

♦ Ask for feedback about your teaching in the first three weeks of class. 
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Web Resources for International Graduate 
Assistants 

 
Web resources for improving English skills 
 
Praat Language Lab –Software to improve spoken English 
http://www.tc.umn.edu/~parke120/praatwebfiles/ 
 
 
Podcasts for ESL listening 
http://a4esl.org/podcasts/ 
 
 
Common Student questions 
http://www1.umn.edu/ohr/teachlearn/graduate/itap/nonnative/questions/index.html 
These listening materials are designed to help you become better acquainted with a variety of 
typical student questions, common idioms used within them, and fast, reduced speech, a 
manner of speaking often used by American students. Most of the questions in these materials 
are generic questions; they could be heard in nearly any class or lab. 
 
 
General Listening Practice 
This websites include resources for listening practice as well as cultural information.    
http://www.esl-lab.com/ 
 
 
Pronouncing individual sounds. 
These websites let you see video of people pronouncing individual sounds that may be difficult 
for you to pronounce.   
http://www.uiowa.edu/~acadtech/phonetics/ 
http://www.englishcentral.com/pronunciation 

 
 
Audio dictionary 
http://www.m-w.com/  
 
 
Academic Vocabulary  
This is a collection of the most commonly written words in academic English as researched by 
A. Cox at Massey University, New Zealand. To link to numerous vocabulary-building exercises, 
go to this url. http://www.academicvocabularyexercises.com 
 
 
Discipline-Specific Vocabulary 
Generate discipline-specific word lists. Discipline-specific definitions, synonyms, collocations, 
and example sentences from discipline-specific texts are available by clicking on any word in 
the list. 
http://www.wordandphrase.info/academic/frequencyList.asp 
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Videos about teaching 
 
Example Lectures  
 
Thousands of video lectures from the world's top scholars. 
http://academicearth.org/ 
 
Webcasts of UC Berkley lectures from various disciplines 
http://webcast.berkeley.edu/ 
 
TED Talks 
http://www.ted.com/talks 
 
 
Culture and Expectations in the US Classroom 
 
ITAs and undergraduate students talk about what makes an ITA effective 
http://www.youtube.com/watch?v=povMXSgPQvU 
 
Teaching in America: A Guide for International Faculty  
http://www.fas.harvard.edu/~bok_cen/vids/prev2/tia.html 
 
Culture Shock: International Students in the United States 
http://uk.youtube.com/watch?v=FQtzQn1Rvc8 
 
 
Leading Discussions 
 
Toolkit for Leading Discussions 
http://www.cte.hawaii.edu/podcasts/TA/PFF_Toolkit.html 
 
Leading a Student-Centered Discussion 
https://www.youtube.com/watch?v=zxTuPVtayOI 
 
 
Interactive Teaching  
 
Interactive Teaching Methods 
http://uk.youtube.com/watch?v=qQra4baNwP8 
 
From Questions to Concepts: Interactive Teaching in Physics 
https://www.youtube.com/watch?v=IYRfPPfjBbc 
 
 
How to speak: Lecture Tips from Patrick Winston 
http://www.youtube.com/playlist?list=PL240A9CB42552316A 
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Perils of the teacher-centered classroom 
http://uk.youtube.com/watch?v=Xz2B1nNNUeY&feature=related 
 
Classroom Assessment Techniques 
http://www.youtube.com/playlist?list=PL240A9CB42552316A 
 
 
Teaching Labs 
 
I Do- I understand – Engineering Lab at CU Boulder 
http://uk.youtube.com/watch?v=ofAv5cqgC6I 
 
For first year teachers: What NOT to do in the computer lab 
http://uk.youtube.com/watch?v=Z6tSaATD_9w 
 
 
Classroom Management 
 
Power of Nonverbal Communication 
http://uk.youtube.com/watch?v=cS1LI_ut3fs 
 
The Disruptive Student 
http://uk.youtube.com/watch?v=pMudWqA-ImU 
 
The Unexpected Student Question 
http://uk.youtube.com/watch?v=iOQLuDscPTY 
 
The Blame Game 
http://uk.youtube.com/watch?v=snxVoGWxKUE 
 
Effective Course Design 
http://uk.youtube.com/watch?v=LZ7kE_eUMuA&feature=user 
 
International Teaching Assistant Tutorials 
http://www.youtube.com/playlist?list=PL634512D9662D2AFB 
 
 
Language Concerns 
 
What If My Students Can’t Understand Me? 
http://uk.youtube.com/watch?v=_l5XCcEHl80&amp;feature=related 
 

TA Training Exam 
http://uk.youtube.com/watch?v=jZH6mT0wij0 
 
 

Web resources for improving teaching skills 

 
Websites related to improving university teaching from Faculty Development Associates 
http://www.developfaculty.com/online/index.html 
 
Master teachers narrate various videos that demonstrate their best teaching practices 
http://itl.uconn.edu/mediadesign/services/video.htm 
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Teaching Guide for Graduate Student Instructors University of California Berkley 
http://gsi.berkeley.edu/teachingguide/tghome.html 
 
 
Videos and discussion questions about classroom situations from the University of Connecticut 
http://itap.uconn.edu/ta/resources/respectquestions.htm 
 
Teaching Tips Index – University of Hawaii 

http://www2.honolulu.hawaii.edu/facdev/guidebk/teachtip/teachtip.htm 
 
University of Minnesota Center for Teaching and Learning – Online Workshops and Tutorials – Active 
learning, Designing Smart Lectures, Savvy Web searching, Scenes from a classroom,  Syllabus 
development 
http://www1.umn.edu/ohr/teachlearn/tutorials/index.html 
 
 

A Vision of University Students Today 
http://uk.youtube.com/watch?v=dGCJ46vyR9o 
 
How to design visual aids 
http://cte.uwaterloo.ca/teaching_resources/tips/designing_visualaids.html 
 
Manual for Teaching Assistants (see checklist of questions on p. 8) 
https://uwaterloo.ca/centre-for-teaching-excellence/sites/ca.centre-for-teaching-
excellence/files/uploads/files/ta_manual_-_s14.pdf 
 
Professors discuss their goals for the first class day in 5 different disciplines 
http://elixr.merlot.org/case-stories/course-preparation--design/first-day-of-class/goals-for-first-day-of-
class7 
 
Strategies for avoiding and dealing with problem student behaviors 
http://www.4faculty.org/includes/108r2.jsp 
 
Characteristics of the Undergraduate Classroom  
http://cft.vanderbilt.edu/guides-sub-pages/itas/#characteristics 
 

 
 

 
 

 

  
 


