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Executive Summary 
 

Faculty, Staff, and Administrators all play a vital role in supporting students to persist and graduate with a 
degree from Western Michigan University (WMU) on time. As a campus community, we are deeply 
committed to supporting all of our students to succeed, however, we have come to recognize that the 
institution has created barriers for some students. Therefore, we must identify and address obstacles that 
make WMU difficult for students to navigate. While we offer a wealth of programs, support services, and 
co-curricular opportunities for our students, these experiences must be more intentionally connected to 
offer students a seamless educational experience. By removing the challenges of accessing these 
experiences and services, WMU ensures access and supports all students on their journey to 
graduation.   
  
The One WMU initiative utilized a student-centered design thinking process to amplify the student voice 
and leverage expertise from across campus to work creatively and collaboratively to design a new 
academic college. The new academic college, also known as the University College, will provide a unified 
structure to better support all undergraduate students and centralized leadership to guide support efforts 
with a priority focus being the establishment of a consistent student support services and academic 
advising experience across campus. The University College will serve as the academic home for our 
exploratory students and students transitioning between majors. This initiative was designed to foster a 
more unified WMU experience that will help students discover and develop their passion, purpose, and 
talents.  
 

ACCOMPLISHMENTS 

This initiative laid the foundation to launch the initial structure of the University College in Fall 2020. One 
WMU was led by the Provost and Vice President of Academic Affairs, Dr. Jennifer Bott, and the Senior 
Director of Strategic Initiatives, Mrs. Monica Liggins-Abrams. Comprised of five teams and a single 
Design Team, One WMU brought together 96 staff, faculty, and administrators from eight colleges, 
representing more than 20 departments across campus. These committed student success champions 
dedicated over 115 meeting hours, and more than 100 accumulated hours outside of those meetings to 
this effort. One WMU focused on co-creation and collaboration to improve the WMU student experience 
by utilizing the student-centered design that drew on the experience of current WMU students who are 
experts in their own experiences, as well as research to identify the current state of affairs and barriers to 
student success. The team members have also explored exemplar programs on other campuses, 
recommendations from professional associations, and WMU data to imagine the various ways in which 
the university could better meet students’ needs. 

KEY FINDINGS 

During the review of current services and the expectations/needs of students, the teams identified several 
areas that present an opportunity for the University to improve:  

• Inconsistency in goals, expectations, and assessment related to advising and academic support 
services 

• Duplication of services and overlapping roles throughout advising and academic support services 
• Inconsistent levels of professional development for front-line advisors and support staff in 

academic support services 
• Need for a common philosophy and mission in advising offices 
• Need for a clear definition of roles and responsibilities for advisors, faculty “advisors,” and other 

academic support personnel across campus 
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• Inconsistency in the use of the four major technology systems (Banner, COGNOS, 
Salesforce/TargetX, and DegreeWorks) within advising and academic support services 

• Decentralization of information technology at WMU which impedes advising and support units 
ability to effectively leverage technology to meet students’ needs 

• Lack of continuity in current “first-year” student experiences 
• The elevated number of major-changers 

PRIORITY RECOMMENDATIONS 

To begin addressing the concerns and to best meet student needs, the teams made recommendations 
that would allow for a measured change in services to begin during the 2020-21 academic year and 
expand, as needed, throughout the following years. The priority recommendations are as follows: 

• Regular assessment and review for all areas of the university college, ensuring that the 
recommended processes and services are not only effective but that they continue to meet the 
changing needs of students over time. 

• Creating consistency in advising practices is central to many of the recommendations 
presented. To assist with creating this consistency the specific action steps are recommended: 

o Creation of a common mission statement, vision, learning outcomes, and advising 
philosophy is critical to ensuring student needs are being met, despite their college or 
program of study.  

o Mandatory advising for first-year students 
o Individualized program planning for students, utilizing Strengths and Career from 

Day One 
o Formalizing supports for students changing majors to ensure that all major changers 

receive the same level of support across campus.  
o Create a taskforce to determine the best practices for supporting probationary 

students across campus and all re-admitted students should be required to meet with 
both an academic and career advisor when returning to classes.  

o Transition faculty “advisors” into a mentoring role  
o All advisors should utilize DegreeWorks to communicate with one another and the 

students’ to ensure a supportive building experience without duplication of effort or 
contrary advice.  

• Restructure current services for first-year students to focus on building a more cohesive 
transition experience. By working to ensure first-year students not only have a consistent 
experience, but students will also greatly benefit from receiving all of the needed information, 
support, and experiential options that will best aid in their transition to the university. To assist in 
this restructure the following actions are recommended: 

o Make Orientation, Fall Welcome, and First-year Seminar mandatory for all students 
and streamline the content to optimize engagement and reduce unnecessary duplication.  

o Restructure FYE2100 to fulfill WES requirements 
o Implement a singular dashboard to track co-curricular requirements, Clifton Strengths 

assessment, and Ever-Fi module completion for all first-year students, so compliance 
can be monitored in a more manageable way.   

• Centralize academic support services to improve the breadth and scope of support available 
to students. While the team identified many areas of academic support to be considered for 
inclusion in the university college, tutoring is the one area the team felt was feasible as a first 
step, to centralization. Next steps would be: 

o Unified tutoring across the institution will increase accessibility to students by 
providing a cohesive structure. The tutoring offers should include at least four physical 
locations, as well as virtual accessibility.  
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o Create an intentional and unified virtual experience for students. This increases 
accessibility for all students and in the future, if a situation like the COVID-19 pandemic 
arises, where face-to-face opportunities might not be in the best interests for the safety 
and well-being of students and staff, this transition to remote services would be more 
seamless.   

• All academic advising and student support units should adopt and use consistent 
technology across campus. This is an essential step to creating a common student experience. 
A centralized technology support system would be supported by the implementation of the 
following: 

o Establishing an ongoing and regular training program that is easily accessible to all 
users, including faculty, staff, and students. 

o Create a common website for advising that makes contact information and 
appointment scheduling readily available.   

o Adopt a common appointment scheduling system for academic advising and student 
support services to be used campus-wide.   

o Implement a technology solution that supports mass communication, individual 
communications, and referral to other individuals and departments.  

o Create a task force to dive further into a data governance structure for the 
institution and the full-scale adoption of a CRM system that can evaluate transfer 
credits, identify students in need of additional support using predictive analytics, and 
create individualized academic and engagement plans. 

• To intentionally facilitate students finding their appropriate major, it recommended that 
the University adopt meta-majors. The use of meta-majors should improve students time-to-
degree, as well as, support the new WMU brand promise that emerged from Think Big. Meta-
majors provides a clear pathway for intentional exploration. The following actions are 
recommended in this area: 

o Adopt the prototype created by the Meta-Majors Team with six meta-majors funnels.  
o Pilot the prototype with exploratory students to assist these students in finding a 

broader career path that allows them options as they narrow their focus.  
o Refine the prototype and expand to other incoming students in the following 

semesters and academic years. 

NEXT STEPS 

As the University College moves from a planning stage to implementation some members of the One 
WMU teams will be engaged in implementation planning conversations. Provost Bott will outline an initial 
leadership structure for the college that will lead future efforts of establishing the college. WMU has 
committed to the Excellence in Academic Advising (EAA). The initiative, sponsored by NACADA and the 
John N. Gardner Institute for Excellence in Undergraduate Education. EAA will provide a comprehensive 
framework for diving deeper into institutional data and to implement the recommendations from the 
Functional Central Advising team. Lastly, the University College will look to be the materializer of some of 
the core tenets of WMU's new brand promise, helping students cultivate their purpose and their pathway 
of discovery and success.  

The One WMU effort would not have been possible without the dedication of the One WMU team 
members, support from University Leadership, and the overall campus community. Your passion is 
inspiring and with immense gratitude, we thank you for your dedication to our students and WMU. 
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Team Recommendations 
First-Year Experience: Building Affinity to WMU 

 

TEAM 

Co-Leads:  
Ann Tyler, Associate Dean, College of Health and Human Services 

Evan Heiser, Director, WMU Signature 

 

Team Members:  
Steve Booher, Program Manager of Orientation, Office of Student Transitions 

Matt Cavalli, Associate Dean for Undergraduate Academic Affairs, College of Engineering and Applied 
Sciences  

Laura Darrah, Assistant Director of Engagement and Assessment, Office of Residence Life 

Vun Doubblestein, Associate Director for Mentoring Success, Division of Multicultural Affairs  

Danielle Field, Program Manager of SPuRS, Haworth College of Business 

Adrienne Fraaza, Director of Transition Programs, Office of Student Transitions 

Kerrie Harvey, Retention Specialist and Academic Advisor Senior, College of Fine Arts 

Ming Li, Dean, College of Education and Human Development 

Cari Robertson, Director of Health Promotion and Education, Sindecuse Health Center  

Christopher Sligh, Director, Office of Student Engagement 

Ewa Urban, Associate Director of Assessment, Career and Student Employment Services 

 

Team Support:  
Alyssa DelVecchio, Graduate Student, Success at WMU 

 

 

1.0 INTRODUCTION - CHARGE 

The First-Year Experience: Building Affinity for WMU team explored experiences 
during a students’ first-year at WMU and how to intentionally design experiences to encourage 
engagement, connection, and affinity to WMU.  Currently, at WMU there exists a plethora of 
programs, offices, and experiences for first-year students.  Some of these initiatives are 
required or designed for all first-year students, while others are specifically created for targeted 
populations.  With so many initiatives, individual first-year students are 
having potentially different experiences from their peers. There may be service gaps such 
that some students fall in-between many initiatives and receive little to no assistance and 
support during their first year.    
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2.0 PROCESSES AND PROGRESS 

 
2.1 Definition of “first-year experience” 
A student’s first-year experience is defined as beginning May 15th for fall start students (or 
similar adjusted date for summer and spring start students) and ending after the student has 
completed a fall and spring semester, in any sequence.    
  
2.2 Review of existing data 
The team reviewed existing data from the CIRP Freshman Survey, Post-Graduation Activity 
Report, First-Year Seminar evaluation, Fall Welcome survey, National College Health 
Assessment, EverFi module trends, and specific program surveys to determine where the 
intended outcomes of a student’s First-Year Experience fit best. This will help to create a more 
cohesively planned experience with less redundancy that delivers the outcomes in the best way 
at the best time for all students, with activities and experiences that build on one another.   
  
2.3 Identification of needs 
The team identified a need for the articulation of unique value (outcome-based) of each event, 
with a common thread of continuity across events leading to desired outcomes. Around these 
events and outcomes, there should be clear messaging so students recognize the events build 
upon one another and how they are different. A basic example, messaging around “tours” can 
be changed to reflect the admissions “tour” is a Big Picture view, the Orientation “tour” is to 
provide interactive stops at key service locations on campus (e.g., Navigating WMU), and the 
Fall Welcome “tour” is to learn where buildings are located in which students’ will attend classes 
(e.g., my daily walk) – with only the admissions tour being called a “tour.”  
 
The team noted the need for a more cohesively planned experience with less 
redundancy that delivers the outcomes in the best way at the best time for all students, with 
activities and experiences that build on one another 
 
Messaging about continuity from each event to the next should begin with the response to 
admission deposit and connect to orientation, Fall Welcome, and First-Year Experience 
course.   
  
3.0 KEY FINDINGS 

The team recommends the following objectives to First-year Experience: 

• Students will be exposed to experiences and services that directly connect to one of the Eight 
Dimensions of Wellness – Emotional, Environmental, Financial, Intellectual, Occupational, Physical, 
Spiritual, and Social.  

• Students will be introduced to university services including academic advising, Career and Student 
Employment Services, Financial Aid, eLearning, ExperienceWMU, Sindecuse Health Center, 
University Recreation, University Libraries.  

• Students will be introduced to WMU culture, including community engagement, campus safety, 
alcohol, and other drug risk reduction, diversity and inclusion, healthy relationships, academic 
integrity, and information literacy.  

• Students will gain a basic understanding of their academic curriculum, what is expected of them as 
students, and what they can expect from the faculty and staff.    

• Students will have six encounters with their strengths per the Clifton Strengths inventory.  
• Students will be able to identify an academic community of which they are a member.  
• Students will be able to identify a social support community of which they are a part.  



One WMU Final Report – Team Recommendations 

12 
 

• Students will have one-on-one support from a staff or faculty member.  
• Students will have one-on-one support from another student.  
• Students will be able to identify and articulate skills, strengths, knowledge, and experiences they 

have related to major selection and career goals.  
• Students will be able to identify basic skills and strategies to incorporate wellbeing into their lives.  
• Students will meet with their advisor at least once each semester.  
• Students will participate in at least one co-curricular or extra-curricular experience.  
  

The First-Year Experience is meant to apply to all undergraduate students who would consider 
themselves a first-year student, which would include first-time in any college (FTIAC) students, transfer 
students, online, and contemporary students. The recommendations are largely based on a FTIAC 
population, which is anticipated as the initial group for whom the recommendations will be implemented, 
but all groups should be addressed with appropriately modified versions of the recommendations.  

 

4.0 RECOMMENDATIONS - PROPOSAL FOR 2020-21 

4.1 Orientation, Fall Welcome, and First-Year Seminar 
All first-year students should take part in Orientation, Fall Welcome, and a First-Year Seminar course in 
their first semester to aid in their transition to WMU and build a strong foundation for their time as a 
Bronco.   

• These three major activities should be structured to build on one another.   
• It is recommended that the fee for orientation and fall welcome be eliminated as first-year only 

fees and that they are combined and included as part of the semester enrollment fee.  
 

4.2 FYE 2100 Restructuring 
FYE 2100 should be restructured as a 3-credit hour course that would satisfy the Personal Wellness 
requirement within Western Essential Studies as the University’s First-Year Seminar (FYS).   

• This course would address the transition to the university setting through modules that are 
organized around the Eight Dimensions of Wellness: Emotional, Environmental, Financial, 
Intellectual, Occupational, Physical, Spiritual, and Social.  

• First-year academic advisors would steer all first-year students towards the FYS course and 
others within the Personal Wellness requirement that are approved as equivalent.  

• Students in these courses would develop an understanding and practice for personal wellness, 
specifically as it relates to being a college student.  

• FYS would initially be taught through the University College, but other colleges would be welcome 
to develop or modify and propose their courses that would fit the FYS structure (i.e., HOL1000 – 
Choices in Living). 

• Instruction of the courses would be paid for similar to other academic courses.  
 

4.3 Mandatory co-curricular/extra-curricular environment 
All first-year students would participate in the co-curricular/extra-curricular environment at WMU.  All first-
year students would: 

• be a member of an identifiable social community (affinity group, registered student organization, 
athletic team, etc.) 

• identify themselves as a member of an academic community (college, department, and/or 
program) 

• participate in at least one WMU Signature Designated Experience during their first-year. 
 

4.4 Clifton Strengths assessment 
All first-year students should take the Clifton Strengths assessment during their orientation. Their 
strengths then should be incorporated and revisited: 
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• as part of Fall Welcome 
• at least twice during their first-year seminar course and in other courses.  
• Ideally, encounter their strengths at least six times during their first-year 

 
4.5 Everfi-Module requirements enforced 
All first-year students will complete education on Alcohol and Other Drugs and Sexual Violence 
Prevention before matriculating. This should be in the form of the current EverFi modules, but due to 
compliance requirements, completion should be enforced. 

 
4.6 Formation of Committee  
A group of key stakeholders from University College and other appropriate units (e.g., Family 
Engagement, Financial Aid, Health Promotion and Education, Residence Life, Student Engagement) that 
participate in programming for first-year experience and building affinity to WMU should be formed, and 
meet at least each semester. 
 
5.0 DISCUSSIONS BEYOND 2021 

Decisions related to changes or increased inclusion beyond the 2021 academic year would be 
based on data, and the assessment of data, gathered by the committee. 
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Functional Centralized Advising 
 

TEAM 

 

Co-Leads: 
Nancy Cretsinger, Director of Student Services, College of Health and Human Services 

Devrim Yaman, Associate Dean, Haworth College of Business 

 

Team Members: 
Diana Blouin, Assistant Director of Academic Advising, College of Arts and Sciences 

Carrie Cumming, Registrar, Office of the Registrar 

Dillon Dolby, Academic Advisor, WMUx 

Phillip Egan, Associate Professor, Department of English 

Sherrie Y Fuller, Program Manager, Multicultural Affairs 

Deveta Gardner, Acting Director of Career Development and Academic Success, Career and Student 
Employment Services and Center for Academic Success Programs 

Nick Gauthier, Director of Academic Advising, College of Fine Arts 

Tomika Griffin-Brown, Assistant Director of Academic Advising, Haworth College of Business 

Anthony Helms, Interim Assistant Dean, Lee Honors College 

Megan Larson, Academic Advisor, College of Arts and Sciences 

Richard McMullen, Director of Academic Advising, Center for Academic Success Programs 

David Powell, Dean, College of Aviation 

David Reinhold, Associate Provost, Assessment and Undergraduate Studies 

Chris Robinson, Director of Academic Advising, College of Education and Human Development 

 

Team Support:  
Brandy Anderson, Administrative Assistant II, Office of the Provost and Vice President of Academic 

Affairs 

 

1.0 INTRODUCTION - CHARGE 

Excellent advising experiences throughout a student’s academic career are critical to student success in 
higher education. In this current climate of shifting student demographics and declining enrollment, 
supporting the success of current students is critical. To optimize the student experience, the employment 
of effective advising practices requires an institutional commitment to continuous evaluation and resultant 
support of transformative action. This report summarizes the work of the Functional Central Advising Team, 
or FunCAT, and offers recommendations to support student success.   
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This document is organized as follows: Section 2 presents background information including a summary of 
current advising structures and approaches at Western Michigan University, the research approach to 
gathering data including methodologies used, and considerations of theoretical, philosophical, and other 
information influential to our recommendations. Section 3 summarizes our key findings. Section 4 discusses 
our team’s broad-based and specific recommendations for centralized academic advising at Western 
Michigan University for the 2020-21 academic year. Section 5 presents our team’s discussions on changes 
beyond 2021 and section 6 concludes our report. 

 

2.0 PROCESS AND PROGRESS 

2.1. One WMU and FunCAT 
In 2019, WMU announced plans for a strategic initiative to begin the evaluation of student success services 
to explore a restructuring of such services within a new university college. Under a process called “One 
WMU”, five committees were formed to gather data and brainstorm ideas for the new university college 
focused on the key areas of centralized advising, first-year experience, data and technology, meta-majors, 
and academic success services.  

Currently, advising at WMU operates under a decentralized/shared model where advising is delivered 
through a combination of professional advisors and faculty advisors and is structured and delivered 
differently in every college. The use of technology and assessment is inconsistent, and some colleges offer 
students a success coach in addition to their advisor, while other colleges do not. Advising approaches lack 
consistency and information provided through college advising office websites lacks consistency.  

 

2.2. Methodology 
FunCAT members met weekly throughout the academic year and undertook a comprehensive approach to 
gathering information that would inform the creation of the advising recommendations. The methodology 
involved a combination of qualitative and quantitative approaches including a literature review focused on 
topics relevant to the goal of improving student experiences regarding academic advising; a student 
services program review conducted by an outside consultant, the mapping of student experiences within 
different colleges and programs (Appendix D); the gathering of information through a graffiti wall (Appendix 
B), interviews conducted with professional and faculty advisors; interviews of students who struggled 
academically in their first semester at WMU; and a survey that will be administered to faculty, staff, and 
students. The following sections provide summaries of each of these methods of gathering data and 
information.  

 

2.3. Review of Prior Work 
FunCAT discussed a large number of articles, book chapters, and books summarizing research on 
centralized advising and innovative advising practices for today's students. Team members read the 
materials before the meetings, then came to the meetings to brainstorm the takeaways from each article, 
posting takeaways and ideas on a board. Once the brainstorming ideas were shared, the team discussed 
the takeaways and how they might be relevant to our campus. The team also reviewed WMU’s internal 
reports such as the Learner Support Program Reviews, statistics on advisors and students, summaries of 
university college visits, and transition from Success at WMU to university college. 

One of the important reports we reviewed was written in 2019 by consultants Mr. Casey Self and Dr. Cathy 
Buyarski, who visited WMU to conduct a program review of student success services and academic 
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advising. After conducting campus interviews with faculty and staff from student support services and 
academic advising, combined with a review of web and print information, they produced an insightful report. 
The program review report provided an overview regarding advising and student success, a review of 
academic advising including strengths and challenges associated with the current advising structure and 
programs, a review of student success programs and services including strengths and challenges, and 
recommendations for the creation of a University College.  

A section of the report specifically focused on academic advising at WMU. Regarding academic advising 
strengths, key themes emerged including that advisors enjoy their engagement with students, faculty, and 
administrators, and the employment of intrusive advising. Advisors also expressed appreciation for the 
University Academic Advising Council (UAC), advising director meetings, and current efforts to improve 
advisor training. Advisors perceived cohort registration, freshman seminar for exploratory students, and 
WMU’s general studies major to be assets to student success.  

Reported challenges to academic advising included a lack of common understanding of expectations in 
terms of what academic advising is, what advisors do, and who is responsible for academic advising. 
Mandatory advising holds also reportedly provide challenges in that some units do not have resources to 
meet with all students, and holds are placed inconsistently without appropriate communication. Concerning 
major changes, there is a lack of awareness of university data concerning this population, as well as a lack 
of common understanding of resources available to support major changes as well as inconsistent 
processes in referring students to resources. A lack of common training and professional development 
opportunities, including inconsistent availability of funding for training, was expressed as a concern by 
advisors. Other areas of concern included inequitable advisor-to-student ratios across colleges and units, 
inconsistent data gathering and assessment, a need for a more cohesive advising community, a desire for 
increased advisor salaries, and a need for policy to limit the amount of time students can remain in an 
exploratory status. 

The report cited a need for areas of focus, along with recommendations. These recommendations included 
the adoption of a teaching and learning advising model; the creation of a common definition of advising to 
include vision and mission statements for university advising and shifting from transactional to 
transformational advising. The report also recommended employing common assessment strategies based 
on clear and concise learning outcomes; continued creation of an advisor training and development 
program to include reward and recognition components; and creation of an academic advising handbook. 
Self and Buyarski recommended having at least one campus leader whose primary role is to lead academic 
advising; improvement of technology to support effective advising; addressing advisor salaries, caseloads, 
and career path options; and continued improvement of advising leadership meetings and UAC meetings. 
Other recommendations included providing additional advising support to students in transition (major 
changers and new students) and improved focus on improving experiences for exploratory students.   

 

2.4. Advisor Interviews and Process Maps 
A subgroup of FunCAT organized a process to interview professional advisors, faculty advisors, and staff 
within support programs to gather qualitative data on how advising is conducted in different units across 
campus. Process maps were created in conjunction with the interview process. Results revealed that 
advising processes are inconsistent across colleges, departments, and programs. These interviews 
revealed that three of the seven colleges (HCoB, CEAS, CAS) employ what the National Academic Advising 
Association (NACADA) calls a shared advising system in which students are advised by a faculty advisor 
and a centralized, professional advisor during their academic careers. Four of the seven colleges (CHHS, 
CFA, CEHD, CoA) employ a centralized advising model where students are advised solely by centralized, 
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primary role advisors. Some students also have additional advisors and the student-to-primary role advisor 
ratios vary considerably, ranging from 300:1 to 750:1. The roles and responsibilities of faculty advisors, 
primary role advisors, and support program advisors also vary. Professional and faculty advisors differ 
across colleges in terms of how they work with student success staff, and this is largely related to the 
structure and availability of student success services within each college. Primary role advisors differ in 
how they support students in times of transition including onboarding new FTIACs and freshmen, engaging 
new transfer students, and supporting the transition of students who are changing majors in and out of their 
college. Professional development and degree of family involvement in student advising vary across units. 
Confusion over definitions of what advising is, who advisors are, and what advisors do was a common them 
and revealed the need to create definitions to clarify these points. The fact that inconsistent pathways exist 
for students, depending on their major and/or college, was also revealed.  

 

2.5. Graffiti Walls (Appendix B) 
Student perspectives in regards to their advising and support program interactions were gathered through 
a graffiti wall where students were invited to respond to prompts and express their opinions by writing their 
thoughts on sticky notes and posting them on the wall. Graffiti walls were located throughout campus and 
our members volunteered to guide the students when they posted their comments on the walls. Results 
revealed that students value their advisors and advising experiences, and would like more interaction with 
their advisor, including the ability to develop a more meaningful relationship, more guidance regarding their 
courses, and more access to their advisors.  

 

2.6. Excellence in Academic Advising and Survey 
FunCAT members developed survey questions that will be administered to the campus community as part 
of our participation in the Excellence in Academic Advising (EAA) initiative. The survey will be disseminated 
to students, faculty, and staff to collect quantitative data regarding perspectives on the current academic 
advising practices. Also, as part of the EAA initiative, our team members participated in the self-study on 
WMU’s Institutional Commitment, Organization, Learning, and Diversity and Inclusion conditions of 
excellence.  

 

3.0 KEY FINDINGS 

Information from the research we mention above yields several key findings as described below.  

 

3.1 Disjointed Expectations/Goals, and Assessment  
WMU does not currently have an overreaching shared set of expectations and goals for its advising units. 
Advising units presently form their expectations and goals and tailor these expectations and goals to meet 
the needs of their specific student population. While this can sometimes allow for specialization and a deep 
understanding of a specific student population, it is also deeply problematic. Specifically, a lack of shared 
expectations and goals has created a siloed advising experience for students. If students stay within one 
advising unit for their entire academic experience, they may never experience any discontinuity, but if they 
change their major and have to learn another advising unit’s expectations and goals it can be very difficult 
for the student. This disjointed set of expectations and goals also causes numerous issues for the university 
at large. Because expectations and goals vary significantly between advising units, assessment and 
communication is difficult. Instead of being able to share best practices and work to a common advising 
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experience, advising units function independently and are unable to pool their resources and specialized 
knowledge.   

 

3.2 Overlap in Roles, Duplication of Services, and Inconsistent Application of Policies and 
Procedures 
Among the collection of advising units, there are several staff positions associated with advising. These 
staff members include special program advisors (e.g. TRIO, Honors, SEITA, CAMP), college/school 
professional advisors, embedded advisors, departmental advisors, exploratory advisors, and faculty 
advisors. All of these staff members’ duties are specific to the population of students they work with. This 
leads to overlap in roles, duplication of services, and inconsistent application of policies and procedures.  

 

3.3 Supplemental Advising/Special Programs (e.g. Alpha, TRiO, SEITA) 
WMU proudly offers special programs such as Alpha, TRiO, and SEITA. These programs serve to provide 
certain disadvantaged groups of students with additional resources and services. One of the primary 
support mechanisms within these programs is staff members who serve in an advising capacity. Interviews 
with these staff members revealed that their advising role is largely that of a referral agent and coach. 
Support staff help connects students with specific and relevant advising students in a holistic fashion rather 
than on what specific classes they should take. Supplemental advising staff reported that involvement with 
an FYE course and good communication with various advising offices were essential to serving their 
students. 

 

3.4 Challenges for Major Changers 
Changing majors can be a significant challenge for a WMU student. In order to change their major, a student 
would likely first meet with the advisor of their old major/program. This advisor might have some knowledge 
of the requirements/processes needed to facilitate the major change but would more likely need to refer the 
student to a new advisor for the full requirements and procedure. The student would then need to 
successfully navigate connecting with their new advisor, scheduling an appointment, and finding the 
physical location where their new advisor is located. Further challenges may include academic 
requirements and policies/procedures unique to their new school/college.   

 

3.5 Lack of Consistent Professional Development for Academic Advisors 
Different colleges and support programs report having different types of advisor onboarding training and a 
different approach to continuous training within their units. Some advising units allocate professional 
development funds ranging from $500- $1000, while other advising units do not allocate any professional 
development funds. Primary role advisors attend the University Academic Council where they are 
continually updated and trained on policy changes concerning university requirements and programs. 

 

3.6 Inconsistent Case Loads 
In some colleges, professional and specialty advisors are supported by faculty advisors. Inconsistent 
caseloads are present in both professional and specialty advising as well as faculty advising, depending on 
the diversity of major offerings and the complexity of majors and degree requirements. Keeping in mind 
these are specialized units, ratios for support program advisors were reported to range from 25:1 to 300:1. 
Faculty advisors reported ratios ranging from 145:1 to 750:1. 
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3.7 Approach to Change 
Theories, approaches, and proven strategies were also considered when conceptualizing our 
recommendations for centralized advising. For example, the Global Community for Academic Advising 
NACADA provides guidance in terms of the philosophy and practice of academic advising. These resources 
include the NACADA Concept of Academic Advising, NACADA Statement of Core Values, NACADA Core 
Competencies, and the Council for the Advancement of Standards in Higher Education: Standards and 
Guidelines for Academic Advising. Another approach we used was the Conditions of Excellence for 
Functional Central Advising established by NACADA and the Gardner Institute as aspirational standards 
for excellence in academic advising. The conditions of excellence include an institutional commitment to 
student success through advising as expressed by an institutional advising mission statement; advising 
learning systems that promote advisor professionalism, development, and systems of recognition and 
awards; a commitment to continual assessment; coordination and partnership of student success 
stakeholders; and intentional advising organizational structure; defined curricular pathways; a commitment 
to equity, inclusion, and diversity, and technology-enabled advising. 

 

3.8 Need for a Common Advising Philosophy and Mission 
When contemplating an advising philosophy and framework that is the best fit for WMU and its students, 
FunCAT considered several options. For example, with “prescriptive advising”, the advisor is presented as 
the authority figure who tells the student what to do, and the student is then expected to follow the advisor’s 
advice (Crookston, 1972). This is the traditional approach to advising and can be an appropriate approach 
at times, such as when making course recommendations for a student’s next semester’s course schedule. 
Within the “proactive/intrusive advising” model, the advisor proactivity initiates contact with the student at 
key points throughout their educational journey to show compassion and to heading off issues before they 
become barriers to success by proactively providing information and support (Glennen, 1975; Varney, 
2012).  This outreach may be prompted by an alert from a faculty member or as a means to remind students 
of upcoming deadlines or calendar events, etc. Within “developmental advising” that is part of the appreciate 
framework, there exists a more intentional focus on student and advisor relationship building where the 
advisor considers the developmental stage of the student. This model is based in positive psychology and 
focuses on the potential of the student, on shared decision-making and problem-solving between the 
advisor and the student where the success of the student is a shared responsibility (Crookston, 1972). 
Appreciative advising framework “is a social-constructivist advising philosophy that provides a framework 
for optimizing advisor interactions with student in both individual and group settings” (Bloom, Hutson, He, 
2008). All of these approaches have their place in advising and a well-trained advisor can employ and shift 
between each of these approaches in an advising session, depending on the scenario.  

 

3.9 Need for Definition of Roles and Responsibilities 
Our research identified that there are no common definitions of terms used related to academic advising. 
Common definitions will result in consistency in communication among different units and clarity in 
responsibilities among different units. Hence, the responsibilities of academic advisors, faculty mentors, 
success coaches, and career coaches should be clearly defined.  

 

4.0 RECOMMENDATIONS - PROPOSAL FOR 2020-21  
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As we prepare for fall 2020 in an ever-evolving, significantly changed environment, we are pleased to offer 
recommendations from FunCAT for implementation during the 2020-21 academic year.  The 
recommendations are based on what the full team, pulled as the top priorities for next year, and what we, 
the co-leads, believe the University may be able to implement that will result in a positive impact for our 
students during these uncertain times. There is a great benefit to streamlining many academic advising and 
student success aspects.  Our suggestions, not necessarily in priority order, are raised with both student 
success and advisor success in mind. 

 

 

4.1 Broad Changes 
Establish and implement one shared, common vision for academic advising at WMU: 
Our research showed that many units do not have a mission or objectives. Others have inconsistent stated 
missions and objectives. Having a common mission and objectives helps with a universal student 
experience and advising approaches and this does not standardize all advising for all programs. 

Our team proposes the following mission and objectives for academic advising at WMU: 

Mission Statement 
WMU academic advising is a key component of a learner-centered, globally-engaged, research 
university, and a shared responsibility among the student, advisor, and university community. In 
alignment with NACADA theory, research, and practice, WMU academic advising fosters 
meaningful partnerships that promote personal growth, academic excellence, cultural 
appreciation, equity, inclusion, diversity, and career development. WMU academic advising 
facilitates self-directed life-long learning. 
 
Advising Learning Outcomes 
Because of the student-advisor relationship, the student will be able to do the following: 

• Take responsibility for making his/her own academic decisions based on information and 
advice; 

• Take responsibility for making his/her own graduation plan decisions based on information 
and advice;  

• Have a working knowledge of university policies and procedures; 
• Have a working knowledge of campus resources 

 

Establish and implement one shared, common philosophy of advising at WMU, and train advisors 
accordingly:  
Our research shows that students have inconsistent experiences at different points in time and this is 
problematic especially for major-changers. Also, one of the outcomes of Think Big is that “graduates earn 
a degree that is aligned with both their personal purpose and career goals.” Hence, we propose an advising 
philosophy of a continuum of need based on relational-holistic, prescriptive, and intrusive models in a 
coaching framework with basic career talking points based on students’ academic progress. With this 
approach, advisors will be able to base their approach on the student needs and career focus will likely 
improve career preparation. All advisors would be trained in the appreciative and developmental advising 
philosophy, as well as the coaching model for delivering advising and training would be incorporated into 
advisor professional development.  

 

Create and implement one, common academic advising web site:  
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Currently, colleges have their own advising web sites but there is no common university advising web site. 
The university advising web site will serve as a central location for advising information for students and 
signal a common advising experience. An academic advising website would be created to provide one 
landing page for all students. The website would utilize technology to allow students to make an 
appointment with an advisor in any advising location. It would also contain links to advising resources, links 
to college websites, state the advising philosophy and mission, would contain a statement about the shared 
responsibility between advisors and students. In the current environment, it is sometimes challenging to 
find the right advisor and advising process. The creation of a singular, advising website will help to eliminate 
confusion.  The website will be clear and concise and will serve the current and prospective students, 
faculty, and staff.   

 

 

4.2. Specific Changes  
The individualized program plan is created for every incoming student, both first-year and transfer, 
during Orientation or by the end of the first semester:  
Our research shows that this is done in some colleges but not all. HCOB started individualized plans last 
year, CEHD does individualized plans when they see that students deviate from the generic major plan. 
With program plans, students will be better informed about the expectations about their program and the 
plans will likely improve our graduation rates. 

 

Implement mandatory advising for first-year students:  
Student feedback reflects a need for better access and more time with advisors. Currently, there is no 
consistent mandatory academic advising at WMU and when and how students meet with advisors vary 
across different units. Mandatory advising should improve students’ connection with WMU and result in 
higher retention rates. 

 

Strengths and Career from Day One:  
Implement an initiative, at the very least a pilot, in which every student takes the Strengths inventory and 
meets with a career advisor by the end of their first WMU semester. FunCAT previously had conversations 
about perhaps beginning this pilot with Undecided students.  Our recommendation, in addition to Undecided 
students, is that we incorporate at least three colleges in this effort – 1) Haworth College of Business where 
students are already connected with the Zhang Career Center  2)  College of Education and Human 
Development as we understand there is some level of this work being accomplished and 3)  College of 
Health and Human Services as we are already planning to incorporate career readiness as a critical 
component of CHHS newly developed student professional development plan. Students should also meet 
with their career advisor before they apply for graduation.  

 

All major -changers must follow a specific procedure:  
At WMU, overall, 45% of WMU students change their major at one point, and 55% of these students change 
their college. A process would be created to provide policy, procedures, and support for students who 
change their major to optimize student learning and success during the major change transition. First, 
students complete the major change application form (available online on the Advising website). Next, the 
current advisor sends an email to the advisor (or director of advising if a student is transferring to a different 
college) and to career services. Then, the student must meet with a career advisor, who will sign off on the 
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major change application form. Finally, the student takes the signed major change application form and 
meets with a new advisor. No major changes should be allowed without a signed form. 

 

All readmitted students must meet with an academic advisor and career advisor before being 
registered for their re-entry term:  
We found out that dismissed and readmitted students’ experiences are inconsistent across colleges. With 
these required meetings, at-risk students will be better informed and connected to their advisors and 
counselors, and hence our university. 

 

A task force is formed to determine the best practices in supporting students on academic 
probation:   
Colleges have different activities and policies regarding academic recovery processes for students on 
academic probation. The intent is that the recommendations of this task force would be implemented across 
the university for either spring 2021 or the 2021-22 academic year. By streamlining processes, we will avoid 
duplication of efforts and identify and follow best practices. 

 

Faculty advising shifts to a mentoring role, with all advising resting with professional staff advisors: 
In our interviews, faculty advisors expressed that they have less time to formally talk to students about 
career directions due to time spent on the technical and paperwork side of advising. Faculty advisors also 
indicated that they do not receive sufficient training. Changing their roles to mentoring will alleviate the 
challenges posed by faculty working in an advising capacity and increase the benefits of faculty as mentors. 
Faculty expertise in the content of the majors within their departments, industry expertise, and knowledge, 
their guidance regarding career paths and internships, would be maximized. Faculty would not need to 
keep up with the ever-changing rules and applications regarding advising students. Students would be 
assigned a professional advisor upon admission. There would be a decrease in duplication of services and 
a development of unified processes for referrals to faculty mentors for mentorship expertise. Faculty would 
be consulted by advisors for course substitutions, and assistance with transcript evaluations concerning 
receiving approval to use transfer courses within majors. Faculty mentors will have a voice through 
DegreeWorks comments and communication.  

 

Support units that advise students should be able to provide feedback on DegreeWorks and view 
information relevant to their activities:  
Currently, there is no system to share information support units (such as MLK Student Scholars Academy) 
gather from student interactions with advising offices and other support units. With this method, we will 
make better use of the existing information instead of duplicating our efforts to collect similar information. 

 

If resources allow, we may also consider: 
• Developing an advising syllabus and manual to include advising mission, student learning outcomes, 

definitions of common terminology, and advisor delivery outcomes; 
• Establishing and implementing frequent communication among all advisors; 
• Forming a task force or committee to consider best advising practices and implementation of these 

practices across all colleges, as well as develop rubrics to establish equitable caseloads across 
different colleges; 

• Assessment of advising implemented consistently across all colleges; 
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• Requiring advisors to provide DegreeWorks notes for each advising session; 
• Improving advisor compensation and resources through a new advising salary structure based on a 

rubric by which there is a professional ladder for advisors through credentials such as completion of 
advisor-training modules, completion of advanced -degrees/certificates, and time on the job. 

 
 

5.0 DISCUSSIONS BEYOND 2021 

Although we have not made concrete decisions on our long-term recommendations since we had to cancel 
our meetings due to the shift in our focus to online teaching in mid-March, we had lengthy discussions on 
potential proposals. For example, we debated whether in the long-run it was necessary to have a 
centralized physical location for all advisors to improve communication and streamline practices. We also 
discussed whether all first-year students, including transfer students, should be admitted to the university 
college first and then transition to college/department after successful completion of first-year. Incoming 
students could also receive advising from a group of specialized first-year advisors. These ideas should be 
revisited for long-term planning. 

 

6.0 TEAM NOTE 

The recommendations represented in this report support the establishment of best advising practices in 
terms of structures, procedures, and policies that align with the mission of academic advising in the ever-
changing climate of higher education.  The proposals are aimed to improve the student experience by 
offering more continuity and consistency for students from admission to graduation. This is critically 
important in a time when students come to higher education with more complex issues than ever before 
and where holistic support is needed to help them be successful.  

Thank you for the opportunity to co-lead the FunCAT effort.  Our team consists of dedicated people across 
the university, and it has been a pleasure to work with them and engage in this opportunity to help shape 
the future of student success at Western Michigan University.  Please feel free to contact us if we can be 
of further assistance. 
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1.0 INTRODUCTION – TEAM CHARGE 

This team was charged with researching and reviewing the way WMU uses data and data systems for 
decision-making. The institution aspires to holistic support information in an accessible format so that the 
right employees can intervene at the right time to support students. In addition, this team was charged 
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with exploring the more consistent use of the current systems to ensure consistency and maximum 
functionality.  

 

2.0 PROCESS AND PROGRESS 

Beginning in 2019, the team researched and met with representatives from across campus to: 

• Identify priority needs and wants for technology systems used in advising 
• Inventory the existing systems used in academic advising, career advising, and student support 

services 
• Match the capacity of current systems to advising needs and wants, to identify potential gaps and 

overlaps 
• Review, rate, and recommend the systems and use that would meet advising requirements. 

 
3.0 KEY FINDINGS 

The design team investigated multiple systems and identified four major systems currently in 
use at WMU that support student advising, student success services, and career services (see 
Appendix J - Glossary of Data Systems for descriptions of each system). At present, each of 
these systems is managed by a different unit within WMU. All systems (Figure 1A) integrate with 
Banner and some integrate with other systems. Most are not used to full capacity, and few have 
formalized training and user support. The decentralized nature of information technology at 
WMU makes it challenging for these systems to interact effectively and to support users 
across both Academic and Student Affairs.  

 

 

 

Figure 1A. Current state of major advising, 
student support, and career support 
technology systems. 

Figure 1B. Desired state of technology 
systems supporting One WMU. 
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The team puts forward a vision of integrated systems brought together under a permanent data and 
technology team structure within One WMU (Figure 1B). In this vision, students are seamlessly served 
through the technology used by their academic advisors, career counselors, and other support personnel. 
Data from these systems inform the work of One WMU leadership. Furthermore, pooling systems will 
enable savings in financial and human resources by reducing duplication of effort across units within 
WMU. 

 

4.0 RECOMMENDATIONS - PROPOSAL FOR 2020-21 

To achieve the vision of integrated data and technology systems in support of advising, student services, 
and career services through One WMU, the team has crafted specific recommendations. These are 
ordered on a spectrum from short-term to long-term initiatives, using technology and resources currently 
available to WMU or requiring additional investigation, decision making, or capacity building (Figure 
2). Each recommendation is described in more detail below. 

 

 

 

 

Figure 2. Recommendations for technology and data integration * through evaluation of current systems or 
investment in new systems 
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4.1 Permanent, ongoing data and technology team 
Create a permanent, ongoing data and technology team, leadership, and reporting structure as part of 
One WMU. We recommend forming this team as a foundational step in forming the New University 
College. This would: 

• Provide an ongoing, regular review of data and technology systems to ensure coordinated and 
optimal use across academic support and student support services.   

• Coordinate with the Excellence in Academic Advising (EAA) initiative, providing the data and 
technology support function for EAA.  

• Be charged with identifying metrics of success for the University College (Name TBD) and 
embedding these into College operations. The goal would be to build metrics into the data 
systems used for decision-making in the College.  

• Oversee the training and end-user support for key technology systems (see recommendation 3, 
below).   

• Include end users (e.g., advisors and student support staff) and data and technology staff.  
• Be led by a staff member versed in both advising/student support and technology systems, as 

part of the staff member’s regular work assignment.   
• Report directly to One WMU leadership, for example, under the portfolio of the College’s 

Associate or Assistant Dean.  
  

4.2. Expectations for consistent use of technology 
Set and enforce expectations for consistent use of current technology in advising, student support 
services, and career services.  

• At present, there is inconsistent use of Degree Works across academic advisors in different 
colleges. Consistent use of Degree Works will require training and end-user 
support (recommendation 3, below). However, expanded use of Degree Works would ensure 
that flexible 4-year academic plans are created for every student.   

• Notes pertaining to student academic records can be housed in multiple places (for example, 
Banner, Handshake, Degree Works). We recommend putting student academic 
notes exclusively in Degree Works.  

• Handshake is currently used by the Zhang Career Center (HCOB) and Career and Student 
Employment Services to support students’ career development. A profile is created for every 
student; however, the system is used predominantly by business students. Academic advisors 
should be familiar enough with the system to encourage student use. The use of Handshake 
could be embedded in orientation programming or coursework.   

  

4.3 Ongoing, regular training 
Provide ongoing, regular training for all advising and student support users on key technology systems.   

• Regular training supports consistent technology use for advisors and others using the systems.   
• A system for onboarding new users is needed.   
• Users need a single point of contact for training and end-user support.   
• WMU has the capacity to offer regular training sessions through eLearning. We may have the 

capacity to offer training in-house in which experienced users (“super users”) train new 
colleagues.   

• We recommend a needs and task analysis to determine the specific technical support needs of 
academic advisors and student support staff so that training can be tailored to these needs. 
  

4.4 Efficient Mass and individual advisor-student communication 
Provide a means for efficient mass and individual advisor-student communication.  

• At present, advisors do not have a mechanism for mass email or texting. This would be useful in 
sending out reminders to selected groups of students (for example, sorting by graduation date).   
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• Salesforce, Handshake, and Campus Labs all have the capacity to send out mass texts and 
emails. Salesforce is currently used by Enrollment Management for communication with 
prospective students; Handshake is used for communication with employers. Additional work is 
needed to determine which of these systems would be best suited to the advisors’ 
communication needs.  

• At present, there is no mechanism for keeping a record of student-advisor communication (other 
than archiving email in an email client). Salesforce has the capacity to track individual email and 
text communications and to pull communication records for individual students.   

  

4.5 University-wide mechanism to enable students to schedule appointments 
Provide a university-wide, consistent mechanism to enable students to schedule advising appointments 
online.  

• At present, there is no university-wide mechanism for online appointment scheduling. Different 
advising units use either in-house systems or a variety of third-party systems. Moving to a 
universal scheduling system could reduce the cost of multiple third-party vendors.  

• There is also a need to set up automatic reminders of upcoming appointments (i.e., to remind 
students), and to track missed and completed appointments.   

• The system needs to be a “smart” scheduler that directs the student to the correct advisor (for 
example, would direct a student changing majors directly to their new advising office).  

• The system needs to accommodate appointments of varying types and durations.  
• Salesforce can set and track appointments, however, the system seems limited in flexibility to 

accommodate appointments of varying duration. Salesforce also can automatically send out a 
survey after an appointment (through integration with Qualtrics). However, the capacity to set 
and track appointments is not currently used.  

  

4.6 Consistent user experience – reduction in duplication of services 
Create a consistent user experience that empowers students, academic advisors, and student support 
services. Reduce duplication of services.   

• In an ideal experience, a student would log into one place (GoWMU) to access their academic 
record, engagement, and extracurricular activities, internship information, etc.  At present, when 
a student logs into GoWMU, they can access course offerings and sign up for courses (in 
Banner), see their transcript (in Degree Works), view and sign up for internships (only in some 
units using Handshake), and view extracurricular options (Campus Labs – Experience 
WMU). But they have to return to GoWMU to access each of these systems.  

• At present, academic advisors and student support services use multiple systems to access 
student transcripts and degree plans (Degree Works), make and access notes (some in Banner, 
some in Degree Works), look up internship information (Handshake), look for extracurricular 
options (Campus Labs – Experience WMU), and pull reports (Cognos).   

• Advisors would like to use fewer systems when serving students, which may not be possible 
given the current needs and available systems. Well-integrated systems that pull from a 
common source (Banner) provides the most accurate information for advisors.   

• At least three different card swipe systems are currently in use on campus: an in-house system 
developed by CEAS, Salesforce, and Campus Labs.   

• Event registration is duplicated between the Office of Faculty Development and Campus Labs.   
• Event calendars are duplicated on department/unit websites and Experience WMU.  
• Having systems that are well integrated and give a consistent experience across multiple 

platforms. We recommend having a representative from the One WMU data and technology 
team serve on the GoWMU re-envisioning team.   

  

4.7 System for transfer credit evaluation 
Provide an efficient, automated system for transfer credit evaluation.   
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• Students and advisors can look up information about transfer equivalencies on a WMU website.   
• However, at present, all transfer credit evaluations are prepared manually in Admissions. This 

process is resource-intensive, using human labor that could be automated. Manual processing 
also increases the chances of errors introduced into student records.   

• We were unable to identify a currently owned WMU system capable of automated processing of 
transfer credit. 

• We recommend investigating software to automate transfer credit evaluations.   
  

4.8 Predictive analytics to identify students in need of additional support students 
Investigate the use of predictive analytics to identify students in need of additional support students and 
offer appropriate and timely intervention.  

• At present, there is a lot of data collected by individual advising units and student success units. 
However, there is little consistent use of these data in advising and little to no coordination of data 
across advising units. Are we collecting the right data? Are we analyzing it effectively? We need 
to improve how we intentionally collect and use data in the process of identifying struggling 
students and offering appropriate interventions.  

• Discussion is needed to identify the goals of predictive analytics and how the information will be 
used.  

• A conversation is needed to define what is meant by “students in need of additional support,” and 
how these data will be used. This requires widespread collaboration with advisors, student 
success teams, and faculty.    

• We could identify other institutions that have successfully used predictive analytics (Georgia 
State?) and research these as possible models.  

• Both Campus Labs and Salesforce offer modules supporting predictive analytics, however, we do 
not currently use these modules. Student Affairs purchased the Campus Labs analytics module in 
Spring 2020, but the design team was unable to schedule a demonstration before the suspension 
of One WMU work. Discussions with Salesforce (TargetX) were also initiated by Enrollment 
Management in Spring 2020 to bring WMU on board as a partner in developing an analytics 
module. Further work is needed to determine which system best suits advisor needs.   

 

4.9 Integrated advising and engagement plan for every student 
Utilize systems to create an integrated advising and engagement plan for every student.  

• As a long-term goal, the design team envisions that every WMU student would have their 
engagement activities and career plans seamlessly integrated with their academic degree plan.  

• The plan would include a flexible four-year (as appropriate) academic plan, as well as internship, 
research experience, study abroad, service-learning, or other capstone experiences. It would also 
include financial support, extracurricular activities, Signature activities, and a personal well-being 
plan. Students would be able to access their engagement plan and use it to prepare for the job 
market (or grad school).   

• Each component of an integrated plan can be supported with current technology systems 
(academic plan – Degree Works; career plan – Handshake; extracurricular engagement – 
Experience WMU). It is unclear whether the individual systems integrate and share data that 
would support the whole student.   

 

4.10 Integrated technology for advising and student support services – referral system 
Integrate technology for advising with technology for other student support services to create a referral 
system.  

• The design team envisions a system with the ability for academic advisors to raise a “flag” to refer 
students to support services (academic, financial, and well-being), AND ability for an advisor or 
support services staff member to lower the “flag” indicating that issue has been resolved.  



One WMU Final Report – Team Recommendations 

30 
 

• Campus Labs student support module and Salesforce (TargetX) may have the capacity to do this. 
A referral system could be integrated with predictive analytics (recommendation #8 above) and 
use the same modules. Long-term work is needed to investigate and choose a system that fits 
this goal.   

 
5.0 DISCUSSIONS BEYOND 2021 

The team suggests collecting and analyzing data from the initial roll-out of the aforementioned 
recommendations before determining what changes or future data and technology-related needs are 
found. This assessment and review process would be the responsibility of the ongoing data and 
technology team, leadership, and reporting structure as part of One WMU 
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Meta-Majors Exploration 
 

TEAM  

Co-Leads:  
Laura Ciccantell, Certification Officer, College of Education and Human Development 

Scott Irelan, Associate Dean, College of Fine Arts 

 

Team Members:  
Lindsay Beauchamp, Academic Advisor, College of Engineering and Applied Sciences 

Betsy Drummer, Director of Academic Advising, Haworth College of Business 

Stacey Doxtater, Office Supervisor, Registrar’s Office 

Sarah Hagen, Career Development Specialist, Career and Student Employment Services 

Melinda Lockett, Assistant Director of Academic Advising, College of Health and Human Services 

Amanda Lozier, Academic Advisor, College of Education and Human Development 

Bette Ludwig, Academic Advisor, College of Aviation 

Richard McMullen, Director of Academic Advising, Center for Academic Success Programs 

David Reinhold, Associate Provost, Assessment and Undergraduate Studies 

Deanna Welter, Assistant Director of Academic Advising, Career and Student Employment Services 

Nicholas Witschi, Associate Dean, College of Arts and Sciences 

 

Team Support:  
Brandy Anderson, Administrative Assistant II, Office of the Provost and Vice President of Academic 

Affairs 

 

1.0 INTRODUCTION – CHARGE 

The Meta-Majors Exploration Team was charged with exploring the use of meta-majors and how 
they would benefit students at WMU. The team was to establish a definition od meta-majors for 
use at WMU and establish the system to utilize this system in a pilot for FITIAC students 
beginning the 2021 academic year. 
 
2.0 PROCESS AND PROGRESS 

2.1 Research 
The team began the process by reviewing the use of meta-majors and similar programs at other 
colleges and universities, such as Georgia State, Rhode Island College, University of Central 
Oklahoma, and the University of Wisconsin. The team also reviewed research into positive and 
negative aspects of adopting major clusters and guided pathways and 5 year of WMU major 
change data.   
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The Meta-Majors Exploration team also collected data from students and other campus 
stakeholders. In December 2019, the team garnered feedback from students via the Graffiti 
Walls set up across campus. In February 2020, team leads presented an overview of their work 
at the Town Halls and submitted ideations for feedback from attendees. Throughout January 
and February, representatives took time to meet with other One WMU teams to determine how 
each teams’ findings and ideations might affect and be affected by one another, as well as how 
they may aid one another in meeting needs associated with their teams’ charges. 
 
2.2 Creating Funnels 
Once the research had been completed, the team began considering ways to group WMU 
programs into funnels. They began by using documents already in existence, including those 
used to create the iterations based on an Admissions document and the National Career 
Clusters Framework that were displayed at the Town Hall meetings in February. The team also 
broke into smaller groups to create different funnels to encompass WMU programs. After each 
ideation, the team came together to discuss the pros and cons of each option, further adapting 
them until they were able to create a final recommendation based on majority consensus. 
  
3.0 KEY FINDINGS 

Meta means beyond or behind our majors. Academic advising and career coaching structures 
that live beyond and behind the 150+ majors at WMU can be used to better serve the students 
when the majors are placed in funnels, large funnels that allow students to begin with their 
broad curiosities and slowly merge them into a more focused career choice. It sets the pace for 
how students will experience WMU as an institution. 
 
Institutional data shows that from Fall 2015 to Fall 2019: 

•  9,952 students changed majors 
• 12,608 times majors were changed 
• 8,500 of those changes happened in the first 2 years 

It is important to slow this trend and consider how WMU can do better, as an institution. 
 

4.0 RECOMMENDATIONS - PROPOSAL FOR 2020-21  

Use Prototype 3/C (below), which is based on the Town Hall feedback (see Appendix C) on the first two 
MM iterations and a review of MI community college pathways.  

Prototype 3/C: Meta-Major Prototype for 2020-2021 Pilot 

C1. Business and Engineering  
C2. Aviation, Math, and Technology  
C3. Health Careers and Physical Sciences  
C4. Social Sciences, Human Services, and Education 
C5. Creative Arts, Design, and Communications  
C6. Exploratory/Undecided 

 

4.1 Incoming Students who declare majors 
Incoming students who declare majors will be advised in their colleges following current practice—at least 
for fall 2020 registration activities (Honors First, Transfer, and June/Summer Orientations).  
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• These students will likely not be aware of the MM funnels; they’ll just be in their declared majors 
(or pre-majors). 

• All incoming students will have MM attributes assigned in Banner by the Registrar so that we can 
obtain some data about how students move within and between MMs. That data can then be 
used for data-based iterations to the MMs 2-3 years in the future.   
 

4.2 Students in Exploratory Advising 
Students in Exploratory Advising (EA) will be advised into one of the 5 named meta-majors, as much as 
possible.  

• They will likely be told the name of their MM and there could even be MM themed programming.  
• Students who can’t decide on a named MM can be in the Exploratory/Undecided MM.  
• Each MM will have a plan for first-year classes so that students know what to expect from the 

beginning. Most of the classes will be WES and major exploration classes.  
• All EA students will: 

o take FYE in their first term. 
o Receive Strengths coaching and FOCUS2/Career information in FYE 
o have mandatory advising before registration each term 
o have Career advising, tutoring (from One WMU’s UPASS), and success coaching (?) 

integrated into the pilot.  
 

Advising may be different and/or have some expectations based on the centralized functional advising 
pilot.  

We need at least 2-3 years of data before we iterate the MM funnels. 

 

4.3 Questions and concerns  
Questions and concerns about successful MM implementation will be addressed. Some of those 
questions/concerns have been identified by the MM Team and others will arise during the pilot. 

University Policies: 
• GPA Revision Policy: Revise MOA 18/05 so that students who start in Exploratory Advising and a 

pre-major can utilize the policy to have 3 classes removed from their GPA when they declare a 
major that is different from the one they were exploring in EA or as a pre-major. In Fall 2019 62% 
of freshmen and 56% of sophomores were in Pre- or Undecided majors; none of these students 
are eligible to use the GPA Revision Policy as written/implemented.  

• Define clearly a “major.” All degree-seeking students have a “major code” in Banner, even if they 
are pre-majors or EA. How will Meta-majors and students in Meta-majors be defined? One 
suggestion is to eliminate pre-majors.   

• How to identify and track Meta-majors in Banner. We need good baseline data at the individual 
student level to identify how students move between majors, especially during the first 5 
semesters. Are there any patterns about the majors students are changing from and to? How do 
those patterns relate to chosen Meta-majors? Should those patterns become the Meta-majors? 

• Can Meta-majors be utilized as an organizing principle for University College?  
• Retention to university, not college, must be incentivized. How will headcounts in Meta-majors be 

distributed—who gets the credit? Interdisciplinary cooperation within and between colleges will be 
necessary to allow for a consistent experience for students; students have to be supported in 
finding their major—regardless of the college in which it’s located. 

• Meta-majors should not be the dumping ground just for students who can’t get into other majors 
(CFA, CEAS) 

• Is there an opportunity to eventually turn the Meta-majors pathways/funnels into GUS degrees? 
Allow students to follow their curiosity or passion broadly within a Meta-majors funnel without 
choosing a specific discipline? Focus on WES SLOs in each Meta-majors funnel. 

https://wmich.edu/sites/default/files/attachments/u370/2019/moa1805-creation-of-undergraduate-gpa-revision-policy.pdf
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Academic Advising: 
• Required 2 advising contacts in the first-year. Second-year? (Contact not necessarily face-to-face) 
• One Year registration planning, not just one semester (= predictive analytics by section). How are 

these advising appts and one-year coursework plans recorded? (consistent use of a common data 
management software like DegreeWorks) 

• How will advisors be cross-trained about majors in other colleges? Will there be a relationship 
between advising pairings and Meta-majors? Cross-training between academic and career 
advisors? 

• How will major changers be transitioned between majors/colleges? 
• How do transfer students fit into Meta-majors? 

 
Career Information/Coaching/Advising: 

• Career information to professional advisors 
o Messaging in degree works 
o Required session(s) at orientation 
o First-Year Experience requirements in place sooner than later 

• Career Day One 
o Journey at Work stories 
o Externships early (as part of Meta-majors?) 
o Undergraduate Research Experiences  

 

Course Availability/Registration: 
• Seats in key classes for exploratory/MM students will need to be addressed. Meta-majors students 

should not be disadvantaged over declared students.  
• Remove enrollment (i.e. major) restrictions on courses so that Meta-majors can register. 
• WES impact on Meta-majors is bound to be huge. What can we do to project impact on both?  
• What about programs where students do not take non-major related to Gen Eds/WES until the 

third or fourth semester? (e.g. Engineering)  
• Development of entry-level courses available to Meta-majors students for every major (e.g. BUS 

1750; HPHE 1520, AVS 1200, ENGR 1002, SOC 2000, PSY 1000, COM 1000, FCS 1010, etc.) 
 

Marketing/Messaging: 
• Admissions, Advising, MarCom, CSES, and all WMU websites have the same, consistent 

messaging about major/career pathways/funnels 
• Messaging, Awareness raising, leverage new firm to standardize across AA 

 

Personnel 
• Equity in pay (career vs. academic advisors); Steps in the system; a formalized way to advance 

like P&T; Advising load equalization is needed, as is striation by type of advising  
 

Assessment 
• Accreditation standards may impact funnels 
• Review tracking of Meta-majors students /Data dashboards etc.’ 
• What are the assessment measures for Meta-majors? 
• How to identify and track Meta-majors in Banner. 

 

5.0 DISCUSSIONS BEYOND 2021 

Once the current recommendations are being piloted, assessment and adjustments will be key 
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to determining changes and growth of meta-majors on campus. 
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Unified Academic Support Services 
 

TEAM 

Co-Leads:  
Andrea Beach, Associate Dean, College of Education & Human Development 

Anetra Grice, Program Manager of STEM Talent Expansion, College of Engineering and Applied 
Sciences  

 

Team Members: 
Wayne Bond, Career Development Specialist, Career and Student Employment Services 

Erika Carr, Director of Pre-College Programming, Enrollment Management  

Marilyn Duke, Manager of Academic Resource Center, Center for Academic Success Programs 

Katie Easley, Program Manager Senior of Student Success Services, College of Arts and Sciences  

Kirsty J Eisenhart, Director Development Mathematics Program, College of Arts and Sciences 

Juliana Espinosa, Assistant Professor, University Libraries 

Candace Faistenhammer Bracey, Program Services Specialist TRiO, Center for Academic Success 
Programs  

Brian Gogan, Associate Professor & Director of First-Year Writing, College of Arts and Sciences 

Daniel Guyette, Dean, College of Fine Arts 

Mark St. Martin, Associate Professor & Career Counseling Coordinator, College of Health and Human 
Services & Center for Academic Success Programs 

Randy Ott, Director, Center for Academic Success Programs  

Liliana Salas, Associate Director for College Assistance Migrant Program, Division of Multicultural Affairs 

Colleen Stano, Academic Advisor Senior, Haworth College of Business  

Cassie Watts, Assistant Director for Student Success and Engagement, College of Health and Human 
Services 

 

Team Support: 
Brandy Anderson, Administrative Assistant II, Office of the Provost and Vice President of Academic 

Affairs 

  
1.0 INTRODUCTION - CHARGE 

The Unified Academic Support Services team was charged with exploring the connection and integration 
of academic student support services into the new university college. This team dedicated its time to 
reviewing and considering each of the following areas within the current university structure, as well as 
within other campuses across the country: 
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• The ways academic support services meet students’ needs outside the classroom 
• The ease of identifying and accessing support programs and initiates 
• Duplication of services 
• Academic support services not currently available at WMU that students would find beneficial 

 

2.0 PROCESS AND PROGRESS 

  
The team completed a comprehensive survey of relative functions and units, with the initial area 
of focus being those units recorded Western Michigan University’s Student Success Programs 
and Services Directory from 2019-2020, but also by researching those services not listed in the 
directory yet identified by members and other campus constituents. Through collaborative 
research, discourse, and deliberation, the members tentatively identified departments and 
programs that could be grouped into one of four categories:    

1. Should be included in Unified Academic Support Services – identified as directly 
supportive to academic success   

2. Stakeholders of Unified Academic Support Services – units without which those services 
identified in category one are unable to function  

3. Collaboration needed – not directly involved in Unified Academic Support Services, but 
in need of close collaboration  

4. Not to be included in the Unified Academic Support Services   
 
The categorization of current WMU support services supplied the foundational knowledge about 
the institutional needs already identified across campus and how they were currently addressed. 
Also, while researching the services offered through each of these programs, team members 
observed many overlapping areas of service that could be unified to create a more unified level 
of support for all students across campus.  
To better understand the service areas at the university, consider the unification options and 
how they could be instituted, and determine what solutions partner and comparative universities 
have already created, the team created three working groups that focused on the following 
areas:   

• Literature Review  
• Environmental Benchmarking  
• Student Guidance/Engagement/Experience   

 

3.0 VISION AND KEY FINDINGS 

Inconsistency and duplication of services offer barriers to student success. Also, the lack of clear 
communication and sharing of information between departments increases confusion among faculty and 
staff that could be aiding students through referral to support services. 

After much research and discussion, the team chose to focus on the unification of tutoring services for the 
fall 2020 semester roll-out of the new University College. The Unified Academic Support Services team 
feels that the initial roll-out of unified tutoring services is foundational to including further unification of 
services over the next 2-5 years.   
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4.0 RECOMMENDATIONS - PROPOSAL FOR 2020-21 

This team was unable to create a concrete set of recommendations before the COVID-19 related refocus 
of workforce priorities.  

Team leads would like it noted that, while the following recommendations are being submitted for unifying 
tutoring, the current pandemic-related climate offers a unique situation in which the focal point may be to 
ensure the tutoring services for all students are offered within an encompassing online format until such 
time as WMU courses return to a more campus-based instruction format. Additionally, they note that 
carefully, and intentionally structured online courses, offering students the ability to review and replay 
lectures, training, and other portions of the classes may lessen the number of tutors needed for certain 
courses. 

 

4.1 Units involved in Fall 2020 Roll-out 
The following units are integral to successfully serve students within a unified tutoring model: 

• Bronco Study Zone  
• CASP  
• CEAS Student Success Centers  
• Department Tutoring Centers  

 

4.2 Location 
The university should offer both in-person and virtual tutoring options.   

In-person: It is recommended that in-person tutoring be offered in multiple locations, to be 
easily accessible to students who need it. Suggested locations include:  

• Rood Hall – continue to offer CAS and HCOB course tutoring, adding in CEAS, 
CHHS, CEHD, CoA, and CFA gateway courses.  

• Eldridge Hall (Valley 3 – close Valley 2 location) – Expand offerings to include all 
colleges, with a continued emphasis on gateway courses which are primarily 
CEAS, CAS, and HCOB.  

• Ellsworth Hall/Waldo Library/Brown Hall/Sangren Hall (location to be easily 
accessible to students and, if possible, parking areas that students can safely 
use after business hours) – Offer courses from all colleges, with an emphasis on 
gateway courses, which are primarily CEAS, CAS, and HCOB.  

• CHHS building – Utilizing Success Coaches from CHHS, and adding CAS and 
CHHS course tutoring appropriate for CHHS majors.  

• Floyd Hall – CAS and CEAS course tutoring that would be appropriate for CEAS 
majors.  

Virtual: For virtual tutoring, Teams, CircleIn, and other applications should be researched 
and considered to create a strong online tutoring component.  

 

4.3 Training 
Utilize the best of training across the university and the resources and connections available 
through Michigan Tutoring Association.  
 
Student staff would be required to attend an August orientation (approximately 15 hours) and 
one hour per week of paid training.  
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4.4 Assessment 
The team recommends the collection of meaningful usage data that goes beyond the visit count. 
Examples of suggested data collection areas include:  

• Instructor mandated vs independently sought out tutoring activities  
• Specific issues for which help is being sought  
• Experience follow-up  

 

4.5 Areas for Consideration/Concerns 
The team was unable to finalize portions of the recommendation and believe that data analysis 
of usage and request by students, in all area involving university and college tutoring, be 
conducted and analyzed to best determine the most effective and efficient way to ensure all 
students, regardless of major or college affiliation, have tutoring options available to them while 
attending WMU. 

Hiring: Ensuring that the tutors in place can serve students from across colleges, majors, and 
departments. The number of students should be representative of the needs of the entire 
campus and not only specific courses, colleges, or programs. 

Funding: How will the unified tutoring be funded? Will the funding be “taxed” from the colleges 
based on usage or a flat funding fee from each unit?  

Users/Usage: If the fall 2020 unified tutoring rollout focuses on the first 2 years, will it slowly grow 
to incorporate other courses, or will the tutoring for these higher-level courses be the responsibility 
of the college offering the course?   

 

5.0 DISCUSSIONS BEYOND 2021 

Beyond the initial roll-out, it may be prudent to further investigate and research options for 
including those services identified as directly supportive of academic success. A list of these 
services can be found in Appendix C: 2.3 Unified Academic Support Services, listed under, 
“Yes! Part of UAS.” 
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Appendixes 
Appendix A – Design Brief 

 

The One WMU Design Brief was adapted from Achieving the Dream Holistic Student Support Redesign Toolkit.  
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Appendix B – Graffiti Walls 
 

1.0 OVERVIEW - SUMMARY 

As One WMU is a student-focused effort, it was imperative to reach out to students about different aspects 
of processes, interactions, and experiences on campus to gain insight into their wants and needs that can 
be focal points in the university college design process. The graffiti walls were set up across campus in 
areas with diverse traffic, during notably high-traffic times of the week. The walls were in place Monday-
Wednesday, December 2-4, 2019 for approximately 4 hours per set-up location – Bernhard Center, 
Student Recreation Center, and Valley Dining Center. The graffiti walls contained questions submitted by 
the One WMU teams. Students were solicited by team member volunteers to put responses to the 
questions on post-it notes and place them on the wall. The volunteers were able to elicit responses from 
more than 250 students, spanning freshmen through senior year undergraduates. 
 
2.0 RESULTS 

Graffiti Wall Results by Team and Question 
 
1. Meta Majors– 

a. How many times have you changed your major? (30 respondents) 
 45% never changed majors 
 43% of respondents changed majors once 
 18% changed majors twice 
 A single respondent indicated changing majors 38 times 

b. Who or what at WMU influenced your choice of major? (99 respondents) 
 40% of respondents indicated that WMU employees influenced their choice of majors. Of these 

respondents: 
• 35% indicated their advisor – with 3% being attributed to special program advisors 
• 26% were influenced by their professor 
• 35% felt their program or the college staff as a whole was instrumental 
• The remaining students were influenced by staff 

 3% of respondents were influenced by the buildings and facilities in their college 
 8% of students chose their major based on input from family and friends 
 14% were affected by individuals within their high school 
 10% were led to their majors based on their interests, passions, and hobbies 
 5% feel their major best fits their future career goals 
 14% cited other reasons, including prior interest, LEGOS, money, career assessments, 

counselors, and LEGOs 
2. Leveraging Data 

a. It would be awesome if my advisor could… (29 respondents) 
 35% of students noted they needed something regarding scheduling their classes. Of these: 

• 44% would like more help scheduling appropriate classes, expecting their advisor to be familiar 
with the courses and able to share the benefits of taking those courses and making personal 
recommendations (including reasons for them) 

• 22% of students would either like for there to be scheduling options already laid out or for 
their advisor to just schedule their classes for them 

• 11% would like their path less restrictive to their major’s curriculum layout and more centered 
around what works for them 

• 11% would like help transferring their courses 
• 11% could like to be given classes that aren’t already full 

 31% of respondents are concerned about connecting with their advisor on a deeper level. Of 
these students: 
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• 65% of respondents would like their advisor to build a relationship with them, including asking 
how they are feeling, being aware of their abilities, and recognizing passion or lack of passion 
about their major/minor 

• 26% feel as though their advisor does not care about them and/or is not helping them 
• 13% would like their advisor to send emails so that the student knows who they are 

 15% of students would like more time with their advisor, including regular check-ups and 
meetings 

 The remaining 19% of respondents were concerned with their advisor: 
• Providing access to internships 
• Looking at ratemyprofessor.com 
• Sharing information not available in DegreeWorks 
• Presenting information in a good fashion 

b. If I have a question about progress t my degree, it would be awesome if I could… (11 respondents) 
 45% of responding students could like to consult with their academic advisor immediately 
 9% would like the opportunity to talk with a professor about it 
 18% would like to be able to look at DegreeWorks but are unable to open it on their computer 
 18% of respondents would like to get help online -either talk with someone or have up-to-date 

information available 
 9% would like the ability to reach out to an advisor with more knowledge about a specific major 

c. Where do you find information about your major, minor, or progress to your degree? (63 respondents) 
 57% of responding students noted that they find the information online, with more than half looking 

to DegreeWorks, while others use the WMU or college websites, GoWMU, and D2L 

 Nearly 32% indicated they reach out to a WMU employee, with 9 out of every 10 noting they would 
contact their advisor 

 6% noted that they would reach out to other students on campus, including graduate students 
and senior classmates in the same major 

 A couple of students noted that they would like to use DegreeWorks, but are unable to either 
because the site isn’t able to access on their computer or because they feel the information there 
is not up-to-date. 

3. Functional Centralized Advising 
a. What do you like most about your academic advising experience? (69 respondents) 
 29% of respondents noted that their advisor is friendly, helpful, and approachable 
 18% responded that they find their advisor accessible and available for meetings 
 17% of respondents said they most like the scheduling process with their advisor and/or the 

set freshman schedule as seen in Engineering 
 12% shared that they like the personalized experience, including openness, honesty, patience, 

and career path direction. 
 17% of those who participated noted their advisor’s knowledge was the best thing about working 

with their advisor 
 The remaining 17% supported the idea that students enjoy the supportive attitude of their advisor 

or advising office, the speed of the advisors, and the support students are given are the most 
positive aspects of their academic advising experience. 

 11% of responses praised their advisors. 
b. What would you change about your academic advising experience? (87 respondents) 
 29% of the responses were concerned with access to advisors. Of these: 

• 56% would like their advisors to have more hours of availability, especially walk-in 
hours. 

• 12% simply asked that advisors be easier to connect with and more accessible 
• 8% would like the advisors to reach out to them more 
• 4% would like the Engineering advisors to be located on the main campus 
• Students would also like an easier online platform for connection with advisors, easier 

scheduling options, less run-around concerning majors of interest, and inline platform options. 
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 13% of respondents are interested in changes surrounding class scheduling 
• 37% would like more course options to be chosen by the student or more available course 

options 
• 27% would like better communication about scheduling needs and more aid in scheduling 
• 18% would like for advisors not to sign students up for courses that are not mandatory 

• 9% of students would like their advisors to stop pressuring students to take 15 credits 
 12% of students feel their advisors should be giving them more information: 

• While general information is part of it, students would also like to know where to go to for help, 
how to use e-learning, and also be able to get information from their advisors about minors, 
classes, and financials. 

 10% are asking for a more personalized experience. Of these responses: 
• 56% would like a more personal and specific approach 
• 33% would like to feel more supported and as though their advisors care about them 
• 11% would like their advisors to look at their circumstances when discussing things and 

options with them 
 9% of students would like more one-on-one time and more than 10% of these students would like 

to meet at least 2X per semester 
 8% would like more career advice and suggested classes related to their professional path. 
 6% of students would like to see more advisors, with 80% specific to aviation (60%) and Pre-

Nursing (20%) being introduced specifically. 
 4% of student responses concerned cross-campus communication and consistency. 

• Students indicated they would like the same advisor for all 4 years, one advisor for both their 
major and minor, and to have advisors in different colleges be more connected to one another. 

 6% of Responses were miscellaneous: 
• International student office needs more walk-in hours 
• English department needs online appointment scheduling 
• Students should be held more accountable 
• It should be easier for a student to do this on their own. 

 2% of student respondents indicated that everything is great in their correct advising experience. 
 

c. Describe the ideal academic advising experience. (20 respondents) 
 52% of the responses were dedicated to a more personalized Experience: 

• 33% feel the advisors should be kind and helpful, guiding students 
• 17% would like to help understanding how to improve themselves and the journey shaping 

their future 
 17% of responses considered scheduling classes 

• 25% would like advisors to give them alternatives rather than stating things like “you may be out 
of luck” 

• The other 75% concerns itself with having classes scheduled in the best possible way, 
directing students to classes that have real value to help in the real world 

• Major discussions 
 13% of students would meet a few times each semester, discussions surrounding career 

options, or just to get good results from the advising 
 4% of respondents would like to ensure that advisors fully explain things in a timely manner, 

without typing throughout their interaction with the student 
 The remaining responses dealt with ensuring advisors discuss career potions, challenge students 

to obtain real-life experiences, and note the need for more time with advisors. 
4. Unified Academic Support Services 

a. When you want academic help on campus to whom do you turn? (37 respondents) 
 51% of the students surveyed turn to WMU employees. Of these students: 
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• 58% speak to their academic advisor 
• 32% peak to their professors 

 22% of respondents indicated that they turn to a fellow student for help. Of these: 
• 38% will speak to their RA 
• 25% talk to their friends 
• The remainder speak to classmates, other students in their major, and tutors 

 14% turn to established academic support services, including, Trio, Bronco Study Zone, CAMP 
Program, and Tutor Labs 

 14% of students seek online options, such as DegreeWorks and their Academic Catalog 
b. What kinds of academic support do you with WMU offered? 

 22% of respondents were concerned about having more career-related items. Of these respondents: 
• 56% noted that they would like more internship/research/job shadowing options 
• 22% wanted more job options 
• 22% wanted more information and advice about professions, including in FYE 

 12% of respondents would like to experience (hands-on or real-life) related to their core classes 
and field of choice. 

 12% focused on changes related to WMU employees. Of these respondents: 
• 20% would like to change their advisors, specifically in Engineering 
• 40% wanted changes to instruction, with half asking for different instructors and the other 

half wanted more study time with existing instructors 

• 20% want to increase campus staff to include success coaches across campus 
• 10% would like 1:1 sit-down with advisors, faculty, or staff 

 7% were interested in changes to the Student Recreation Center, including longer hours, larger 
track, and gym equipment. 

 7% would like more opportunities to connect with peers, including connecting for studying. 
 5% would like changes to technology on campus 
 The remaining 35% of respondents indicated they would like: 

• Changes to classes – smaller or more human anatomy-type classes 
• Better housing 
• More things to enjoy 
• Added aid in Engineering classes 
• Scholarships for a broader audience 
• More online courses available 
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Graffiti Walls Results 
In the data displayed for each question, “x” indicates a single student response. 

 
Questions (sticky notes color by class): 

1. Meta Majors– 
a. How many times have you changed your major? 
b. Who or what at WMU influenced your choice of major? 

2. Leveraging Data 
a. It would be awesome if my advisor could… 
b. If I have a question about progress t my degree, it would be awesome if I could… 
c. Where do you find information about your major, minor, or progress to your degree? 

3. Functional Centralized Advising 
a. What do you like most about your academic advising experience? 
b. What would you change about your academic advising experience? 
c. Describe the ideal academic advising experience. 

4. Unified Academic Support Services 
a. When you want academic help on campus to whom do you turn? 
b. What kinds of academic support do you wish WMU offered? 

 
Participants 

Monday Tuesday Wednesday 
62 58 140 
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1.a.  How many times have you changed your major? 

 

# Freshman Sophomore Junior Senior 
0 XXXXXXX XXXXXXXX X XX 
1 XXX XXX XXXXX XXX 
2  XXX X XXX 
38   X  
TOTALS 10 14 8 8 

 

 

1.b.  Who or What at WMU influence your choice of majors? 
 

Note Freshman Sophomore Junior Senior 
My father X  X 
Advisor X  XX X 
Personal Research and High School Teachers X    
Deca in High School X    
The Education building X    
I chose my major on my own X    
Helping others - psychologically X    
Cirrus X    
A music professor in high school - but while working on campus, 
I added a minor in business because of what I learned at the 
administration level 

 
 

X 

   

My alumni sister X    
How good aviation is here X    
My past X    
My environment X    
My cousin was a business major and is very successful. X    
Business College X    
My mother XX X X XX 
Parents XX X XX  
I like planes XX    
Teachers in high school influenced my major XXX XXXX X  
Friends, family, and WMU's rep  X X  
Professor  X XX XXX 
LEGOs  X  X 
The facilities at the Engineering college  X  X 
Advisors in business college  X   
I chose ISM because WMU has one of the best programs in the 
country 

  
X 

  

WMU's Mechanical Engineering program is competitive with 
other schools and the facilities at Parkview are nice 

  
X 

  

Amanda  X   
Visited College of Aviation in DC and was immediately sold   

X 
  

Business Externships  X   
IMPA Navigator  X   
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Student Organization  X   
Aviation Program  X   
The programs  X   
Engineering  X   
Advisor & Professors   X X 
Beth Cramer - GREAT Advisor, very knowledgeable   X  
Grandma   X  
Experience working in a related field   X  
I had heard a lot of good things about the SBM Program   X  
My love for the outdoors led to picking the freshwater 
sustainability sciences program 

   
X 

 

The staff and the high quality of the SRC   X  
Dream Major   X  
I chose the field of social work because my family and I had a 
social worker help us once. I liked what she did for us. She 
inspired me to go into the field. And my professors inspired me 
to keep studying social work. 

   
 
 

X 

 

Personal wish to help people   X  
Sports   X  
The fact that they didn't offer everything needed   X  
Passion for sports   X  
Passion for Justice   X  
Job opportunities   X  
My personality, character, goals, and dreams in life   X  
Hearing great things about HCOB   X  
Classes Taken   X  
Internship   XX  
Friends   XX  
Widely renowned sales program    X 
Hobbies    X 
Connection with Thomas Cooley Law School Program    X 
My counselor    X 
One of my close friends is a social work major    X 
Money    X 
Kari Wilson heavily influenced my choice to be an Art Ed. Major     

X 
Chose before coming to WMU    X 
My EUP Academic advisor    X 
Career Fair    X 
Dr. Peter Wielhouwer's national government class    X 
I'm undecided    X 
Prior interest in the area before enrolling    X 
Totals 24 21 32 22 
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22.a.  It would be awesome if my advisor could… 

lll 2.Note Freshman Sophomore Junior Senior 
Have more help so 1 advisor isn't in charge of all 
communication 
majors 

  X X 

Tell me exactly when I am graduating   X  
Work on helping me with transferring my courses as well   X  
Provide me access to internships   X  
Make a path that works for me instead of restricting me to 
my major's curriculum layout 

  X  

Look at ratemyprofessor.com XX    
Actually, help me  X   
Ask how I'm feeling   X  
Tell me something that I cannot find using DegreeWorks   X  
Meet with me monthly  X   
All information presented in a good fashion X    
Give me classes that aren't full X    
Have set schedule options - scheduling at WMU has been a 
nightmare 

   X 

Make my schedule for me X    
Help with choosing appropriate classes X    
Provide personal recommendations and reasoning behind 
course 
suggestions 

 X   

Be familiar with available courses    X 

Be more specific about certain benefits for different classes X    

Set up meetings or check-ins with me   X  
Check on me X    
Monthly or bi-monthly check-ups on how you are doing with 
internships or how you are feeling about your major 

  X  

Get to know students better  X   
Send emails to me so I know who they are X    
Develop a relationship with students X    
Recognize if I am passionate about my major/minor X    
Be more aware of their students' abilities  X   
If they actually cared   X  
Total 11 5 10 3 
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2b. lll  If I have a question about progress t my degree, it would be awesome if I could… 
 

Note Freshman Sophomore Junior Senior 
Consult my academic advisor (immediately) XX X XX  
Talk to a professor (immediately)   X  
Use DegreeWorks, but it doesn't work on my computer XX    
Ask for help online  X   
Have up-to-date easy information on-line    X 
Talk to an advisor with more knowledge on a specific major   X  

 

  

2.c.  Where do you find information about your major, minor, or progress to your degree? 
 

Note Freshman Sophomore Junior Senior 
My Advisor XXXXXXXX XXXX XXX XXX 
DegreeWorks XXXXX XXXXXXX XXXXX XXX 
Professors    XX 
DegreeWorks doesn't work with my program :(    X 
WMU website X  X XX 
Online X XXX XX XX 
Graduate Students    X 
Online - CHHS website  X X  
GoWMU  X   
DegreeWorks is sometimes outdated    X 
Fellow Students X   X 
D2L    X 
School of Communication major papers   X  
Senior classmate in the same major X    
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3.a.  What do you like most about your academic advising experience? 

 

Notes Freshman Sophomore Junior Senior 
Everyone is so helpful (CEHD) XXXXX XXX X XX 
Nick Gauthier is fantastic (CFA)    X 
Knowing it's there if I need it X    
My advisor is very helpful and kept me on track for my intended 
program 

   
X 

 

Good job of giving class suggestions/Scheduling XXXX X XXX XXXX 
Very familiar with our programs    X 
Sarah Anderson made my college experience awesome!   X  
Helpful making my schedule X    
My advisor is easy to contact    X 
Pam is always so sweet and happy   X  
Can contact any time   XX  
When they write notes in your DegreeWorks portal, talking 
about your last discussion. 

    
X 

Friendly and helpful X X XX X 
Email support    XX 
Flexible office hours    X 
Sami Parker is kind    X 
Knows what I need X    
I love my advisor (HCOB)  X   
Not overly intrusive X    
Keeps me informed about what I need for graduation    X 
Very supportive X   X 
Very consistent and doesn't change   X  
I love my advisor, Ariel X    
Walk-in advising at the Engineering College   X  
Open   X  
Good at answering questions   X  
Well experienced (Aerospace Engineering Advisor)   X  
Help you get what you want   X C 
Knowledgeable  X XX XX 
Same advisor throughout X   X 
Drop-in hours AND by appointment  X   
Help planning for the future  X  X 
Open Walk-in hours X    
The advisors for undecided majors helped immensely with my 
path finding what career suits me best. 

 
X 

   

Simple X    
Very helpful - once I get in   X  
Personal Advisor (ISM) 
Approachable/easy to talk to  X   
Accessible X    
Able to free up time to talk with you XX   X 
Patience  X   
Planning multiple years in advance   X  
Beth    X 
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Knowledge of career options and updated on current workforce 
needs and trends 

 
X 

 
X 

  

Make a 4-year plan X    
Personal relationships   X X

X 
Set my schedule for my freshman year (Engineering) X    
My academic advisor, Megan Larson, has made the biggest 
impact 
by helping me figure out all of my worries 

  
X 

  

Friendlier than the other school I attended   X  
Quick and easy    X 
Honesty X X X  
Advising in the same building as my academic classes    X 
Availability  X  X 
Groupworks    X 
Fast    X 
My advisors are great   X  
Ms. Sammi Parker is already awesome!    X 
Total 27 15 25 32 
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3b.  How would you change your academic advising experience? 
 

Notes Freshman Sophomore Junior Senior 
More advice related to professional path/careers after 
graduation 

 
X 

 
XX 

  
XXXX 

Classes more focused on a potential plan for a professional field  
X 

   

I wish my advisor didn't leave  X   
Set advisor for all 4 years   X  
I wish WMU advising was easier on mobile platform   X  
Make the lines shorter X    
Be easier to find X    
Engineering advisors on the main campus like all the others X    
I wish it was easier X    
z X    
More walk-in hours  XXX XXXXX X 
More hours of availability  X XXX  
More in-person meeting times available   X  
Easier access to an advisor   X  
I would change the way you get the "runaround" about what 
advisors to talk to when it comes to what major you like 

    
 

X 

Make it easier to schedule meetings   X  
Financial Advice for classes   XX  
Make sure every student knows if they are on track to graduate    

X 
 

More Available Information X    
More information on where to go for help X    
More clarification of what classes are   X  
More of an outline   X  
More detailed guidance   X  
Minor Advice    X 
More standardized knowledge    X 
International Student office have more walk-in times and hours   

X 
  

New pre-nursing advisor X    
More advisors  X   
More than 1 Advisor in Aviation X X X  
More understanding of my circumstances    X 
Give me a more personal and specific approach X   X 
More personal X    
Last time I went to the advisor, it felt like they don't care about 
me 

   
X 

 

Advisor be less cold and kinder   X  
More one-on-one time with your specific advisor XXX X XX  
More interaction between advisors and students   X  
See students before and after every semester    X 
My experience is very smooth and fast with advising X    
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I love my advisor and they always support me  X   
English advising should have appointments be available to be 
made online 

 
X 

   

Hold student more accountable   X  
People there to support you X    
Clear and adamant advice   X  
Survey of your hobbies    X 
I wish they would make an effort to reach out more often XX    
Don't pressure students to take 15 credits X X   
I would like to pick my courses not as much as my advisor X    
I wish my advisor was more involved when scheduling classes  

X 
   

Wish they told me I needed to take like 18 credits last year so 
I'm not here longer 

  
X 

  

More scheduling help X    
Not sign me up for classes that are not mandatory - wasting 
time and money 

  
X 

  

More class options  X   
Classes that matter instead of anything   X  
More freedom in class choices   X  
Long-term planning, not just semester planning    X 
4-year plan at Orientation  X   
Make it easier to do on your own   X  
Advisors from different colleges more connected    X 
One advisor for both major and minor    X 
How we use E-Learning X    
Totals 25 17 30 15 
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3.c.  Describe the ideal academic advising experience. 
 

Notes Freshman Sophomore Junior Senior 
Offer career options discussions    X 
Challenge me while giving me practical real-life experience    

X 
 

Get good results  X   
Someone helping guide you towards your final goal X    
Be helpful X    
T. Bond at KCC was the living embodiment of the best 
academic/life advising experience 

    
X 

I was ROTC and would like more time for an appointment with 
my major advisor 

   
X 

 

Actually explain everything in detail as opposed to just typing 
away on a computer 

    
X 

All information presented in a good fashion X    
Advise me on how to accomplish my goals    X 
My life's choices  X   
A journey in shaping my future    X 
Discuss my interests    X 
Ask about my studies    X 
Help me to understand how to improve myself    X 
Guiding me in the right direction for success 
Focused on me to help me do my best 
It would be nice if my advisor could tell me better alternatives 
instead of hearing, "you might be out of luck" 

   
X 

 

Helping me schedule classes in the best possible way    X 
Put/Directed me toward classes that would help me in the real 
world for pre-recs. 

   
X 

 

Talking to my advisor about how to pursue my major (i.e. what 
classes to take 

 
X 

   

advising a few times each semester    X 
Total 4 2 4 10 
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4.a When you want academic help on campus to whom do you turn? 

 
Notes Freshman Sophomore Junior Senior Other 
Academic Advisor XXXX XX XX XX X 
Ron Dillard in Ellsworth Hall  X    

TRiO  X X   

Professors XX XX XX   

Bronco Study Zone   X   

Tutor Lab   X   

DegreeWorks X X X X  

RA  X X X  

Other students in my major   X   

Friends X  X   

Academic Catalogue   X   

FYE Professor   X   

Classmates   X   

CAMP Program   X   

Tutors  X    

Total 8 9 15 4 1 
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4.b.  What kinds of academic support do you wish WMU offered? 
 

Notes Freshman Sophomore Junior Senior 
More stuff to enjoy X    
Smaller classes X   X 
More online course offerings    X 
More human anatomy type courses   X  
More help with engineering classes (ESPECIALLY UPPER)   X x 
Hotline or text   X  
Better housing   X  
More scholarship opportunities - available to the broader student 
body 

X  XX X 

More effective drop-box X    
More technology    X 
More tutoring for higher-level courses    X 
Success coaches throughout university - like with the college of X    
More hands-on real-life experience in the field of choice   X X 
More hands-on experience for my major X    
More and earlier experiences in my major’s core classes   X  
More direction and experience in the field/opportunities   X  
Connections for job shadowing, etc.   X XX 
More job offerings   X  
Provide more internship/research opportunities   X  
Professional level related advice…Updated to what will actually 
be needed to find a job and maintain it. 

 
X 

   

More jobs X    
More internships for younger students X    
In FYE, include looking for internships and careers   X  
More peer to peer studying opportunities X  X  
More availability to connect with peers X    
More gym equipment  X   
Larger track  X   
Longer weekend hours for SRC  X   
Different engineering advisors X    
Allowing 1:1 sit-down X    
More available study sessions with professors   X  
Better teaching staff X    

 

 

 



3.0 GRAFFITI WALL IMAGES 
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Appendix C – Town Hall Events 
 

1.0 OVERVIEW - SUMMARY 

One WMU Town Halls were held on February 12 and 14, 2020. Nearly 300 
campus constituents attended to hear the update, ask questions, and provide 
additional insight for consideration by the working teams. 
The Town Hall presentation provided information about the following: 

• Why: Becoming One WMU 
• Team information and progress updates 
• Fall 2020 – Envisioning Year 1 

The February 12 Town Hall meeting was live-streamed and recorded. To view the 
Town Hall meeting, follow this link: 
https://wmich.mediasite.com/Mediasite/Catalog/catalogs/onewmuinitiative 
 
2.0 DISPLAYS 

Along with the graffiti wall displays, updates and iterations were put on display for 
three teams: (1) First-Year Experience, (2) Meta-Majors Exploration, and (3) 
Unified Academic Support. Included with each of the displays were the prompts, 
“I like…”, “I wish…”, and “I wonder…”, designed to elicit feedback from attendees. 

2.1 First-Year Experience  
Displays 
The First-Year Experience: Building Affinity to WMU displayed its first iteration of 
recommendations. This display included six main focal points: 

1) All first-year students should take part in Orientation, Fall Welcome, and a 
First-Year Seminar course in their first semester to aid in their transition to 
WMU and build a strong foundation for their time as a Bronco.  These 
three major activities should be structured to build on one another.  It is 
recommended that the fee for orientation and fall welcome be eliminated 
as first-year only fees and that they are combined and included as part of 
the semester enrollment fee.  
 

2) FYE 2100 should be restructured as a 3-credit hour course that would satisfy the 
Personal Wellness requirement within Western Essential Studies as the 
University’s First-Year Seminar (FYS).  This course would address the transition 
to the university setting through modules that are organized around the Eight 
Dimensions of Wellness: Emotional, Environmental, Financial, Intellectual, 
Occupational, Physical, Spiritual, and Social. First-year academic advisors would 
steer all first-year students towards the FYS course and others within the 
Personal Wellness requirement that are approved as equivalent. Students in 
these courses would develop understanding and practice for personal wellness, 
specifically as it relates to being a college student. FYS would initially be taught 
through the University College, but other colleges would be welcome to develop 
or modify and propose their own courses that would fit the FYS structure (i.e., 
HOL1000 – Choices in Living). Instruction of the courses would be paid for similar 
to other academic courses.  

https://wmich.mediasite.com/Mediasite/Catalog/catalogs/onewmuinitiative
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3) All first-year students would participate in the co-curricular/extra-curricular 
environment at WMU.  This includes that all first-year students would be a 
member of an identifiable social community (affinity group, registered 
student organization, athletic team, etc.), would identify themselves as a 
member of an academic community (college, department, and/or 
program), and would participate in at least one WMU Signature 
Designated Experience during their first-year.  
 

4) All first-year students should take the Clifton Strengths assessment during 
their orientation.  Their strengths then should be incorporated and 
revisited as part of fall welcome, at least twice during their first-year 
seminar course, and in other courses. Ideally, each student would 
encounter their strengths at least six times during their first year.  
 

5) All first-year students will complete education on Alcohol and Other Drugs 
and Sexual Violence Prevention before matriculating. This should be in 
the form of the current EverFi modules, but due to compliance 
requirements, completion should be enforced.  
 

6) A group of key stakeholders from University College and other appropriate 
units (e.g., Family Engagement, Financial Aid, Health Promotion and 
Education, Residence Life, Student Engagement) that participate in 
programming for first-year experience and building affinity to WMU should 
be formed, and meet at least each semester.  
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2.2 Meta Majors Exploration 
Displays 
The Meta-Majors Exploration team displayed two possible iterations introducing 
different categories that could be utilized to create funnels, of relatable majors.  

The first, Career from Day One: Admissions – Modified, was based on an 
admissions document that was shared with students. The design slightly modified 
the admissions groupings, combining some to narrow the number of funnels and 
included the following design constraints: (1) Categories must be cross-
referenced with data, (2) Categories must be balanced in size for better 
advising/career services, (3) Categories must be a starting point, not the end 
product, (4) Categories must be derived from existing majors listed in the catalog 
as per admission piece already in circulation, (5) Categories concede “career” 
and “major” are often two separate entities, and (6) Categories will address 
learners currently “in Exploratory” as per data/campus-wide needs realignment. 
After considering what the team liked, wished, and wondered and 
testing/comparing their data against Exploratory Advising Students Fall 2015-
2019 and Career and Student Employment Services’s Spring 2019 Clusters 
report, the team created the following funnels: 

1) Creative, Design & Performing Arts 
2) Humanities& the World 
3) Business, Commerce, & 

Entrepreneurship 

4) Health & Human Development 
5) Aviation, STEM, & Sustainability 
6) Undecided 

 

The second iteration, Career from Day One: Career Clusters, began with the 
National Career Clusters Framework, adding in Michigan’s Energy and 
Sustainability clusters. Using printed labels of the majors at WMU, the team 
assigned majors based on their understanding of each funnel, and considering 
the following constraints: (1) Categories must be real, relevant, and rare, (2) 
Categories must be cross-referenced with major changer data, (3) Categories 
must be balanced in size for better advising/career services, (4) Categories must 
be a starting point, not the end product, (5) Categories must be derived from 
existing majors listed in the catalog, (6) Categories concede “career “ and “major” 
are often two separate entities, (7) Category descriptions are drafts and not final 
by any means, (8) Categories will not explicitly name any college at WMU, and 
(9) Categories will not explicitly alienate any college at WMU. They combined 
similar career clusters, tested the information against a data set of Exploratory 
Advising Students Fall 2015-2019 and, after numerous iterations, developed the 
following funnels: 

1) Creative Arts, Design, & Communication 
2) Teaching, Training, & Technology 
3) Manufacturing, Industry, & Sustainability 

4) Human & Public Services 
5) Math, Sciences, & Health Fields 
6) Undecided 
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2.3 Unified Academic Support Services 
Displays 
The Unified Academic Support Services team utilized a bullseye graphic to divide known 
academic support services into four categories: (1) Yes! Part of UAS, (2) Stakeholders of UAS, (3) 
Not part of UAS, but close collaboration needed, and (4) not included in UAS or university college.  

Yes! Part of UAS 
Academic Resource Center Math Tutor Reclaim the W 
Alpha Program Mentoring for Success Program Seita Scholars Program 
Bronco Study Zone Learning Assistant Program Statistics Tutoring Lab 
CCPS Career Counseling  New Student Orientation  Fall Welcome 
College Assistance Migrant 
Program 

Martin Luther King Jr. Student 
Scholars Academy 

STEP Student Success 
Centers 

Disability Services Lab Gateways to Completion  Student Success Services 
CHHS Office of Student 
Engagement & Success CEHD Student Success Center TRiO Future Educators 

Success Program—FESP 
STEM Talent Expansion 
Program STEP Program 

Kalamazoo Promise Scholars 
Program 

TRiO Student Support 
Program 

Intellectual Skills 
Development Program 

Peer Academic Success 
Coaching 

World Language Study 
Tables 

First-Year Experience Peer2Peer Writing Center 
Foundation Scholars Physics Help Room  

Stakeholders of UAS 
Adult Learner Fraternity & Sorority Life Technology Help Desk  
Bronco Express Financial Aid Institutional Equity 
CCPS Psychological 
Counseling 

Financial Literacy, Educational 
Planning & Outreach 

Registered Student 
Organizations 

CELCIS International Adm. & Services  EUP  
Precollege Programming Immigration Services Service Learning 
Health Promotion & 
Education  

Leadership & Volunteer 
Services 

Residence Life Learning 
Communities 

Sindecuse Health Center 
Counseling Services 

Fostering Success Coach 
Training  

Office of Student 
Engagement 

Multicultural Affairs Office of Diversity & Inclusion University Recreation 
Not part of UAS, but close collaboration needed 

Athletic Academic Services Invisible Need Project University Libraries  
Career & Student 
Employment Services 

Lee Honors College Peer 
Student Success Team Transfer Student Services 

Lesbian, Bisexual, Gay & 
Transgender Student 
Services 

CHHS Learning Resource 
Center Zhang Career Center  

HCOB Communication 
Center 

Office of Military & Veterans 
Affairs WMU Signature Program 

HCOB SPURS Program Retention Program in 
Registrar's Office 

Retention/Completion 
Scholarships 



 



Appendix D – Process Maps 
 

Process Mapping – Advising offices 

Advising offices were asked for process maps that noted their advising process. At a later date, this request was 
clarified to request the process for students and to include the role of advisors within the process. The images 
below show maps created based on the data submitted by each college/department, standardized to better 
illustrate similarities and differences in the processes. 

Process maps are illustrated for the following colleges: 

• College of Arts and Sciences 
• College of Aviation 
• Haworth College of Business 
• College of Education and Human Development 
• College of Health and Human Services 

 
Process maps are also illustrated for the following programs: 

• Alpha Program 
• TRiO Student Success Programs (SSP) 

 

 

 

 

 

 

https://wmich.edu/arts-sciences/
https://wmich.edu/aviation/
https://wmich.edu/business/
https://wmich.edu/education/
https://wmich.edu/hhs/
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COLLEGE OF ARTS AND SCIENCES 
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COLLEGE OF AVIATION 
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HAWORTH COLLEGE OF BUSINESS 
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COLLEGE OF EDUCATION AND HUMAN DEVELOPMENT 
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COLLEGE OF HEALTH AND HUMAN SERVICES 
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ALPHA PROGRAM 
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TRIO STUDENT SUCCESS PROGRAMS (SSP) 
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Appendix E – Admissions Viewbook 
OVERVIEW 

The Admissions Viewbook was used as the foundation for the Meta-Majors team’s Career 
from Day One – Modified iteration. Only the pages 14-15 were related to clustering/grouping 
majors. The admissions viewbook can be found at: 
https://cms.wmich.edu/sites/default/files/attachments/u2034/2020/Admissions%20viewbook%
202019-FINAL_0.pdf 

 

 

https://cms.wmich.edu/sites/default/files/attachments/u2034/2020/Admissions%20viewbook%202019-FINAL_0.pdf
https://cms.wmich.edu/sites/default/files/attachments/u2034/2020/Admissions%20viewbook%202019-FINAL_0.pdf
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Appendix F – Student Success Programs and Services 
Directory, 2019-20 

 

OVERVIEW 

The Student Success Programs and Services Directory, 2019-20, was used as the 
foundational list of student services considered by the Unified Academic Support Services 
team as they researched and discussed the integration of academic support into the new 
university college. While some items were determined to be indirectly related and additional 
support services were introduced by team members, this 63-page document, found online at 
https://wmich.edu/sites/default/files/attachments/u5/2020/2019-20-Student-Success-
Programs-Services-Directory.pdf, was a crucial part of the team’s progress. 
 

 
  

https://wmich.edu/sites/default/files/attachments/u5/2020/2019-20-Student-Success-Programs-Services-Directory.pdf
https://wmich.edu/sites/default/files/attachments/u5/2020/2019-20-Student-Success-Programs-Services-Directory.pdf
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Appendix G – Glossary of Data Systems 
 

System What does it do? How does it work 
with other 
systems? 

Who owns/ who has 
access? 

How do advisors (and 
student success advisors) 
use the system? 

Banner Main student 
repository for 
records and 
registration, 
courses are 
defined, student 
billing, financial aid 
information, grades 

Other programs 
(Handshake, 
Cognos, 
DegreeWorks, 
CampusLabs) 
pulls data from 
Banner. Some 
programs share 
data with Banner 
(Salesforce) 

Enterprise (university) Basic comment form (used 
for specific cases, eg 
language) 

Can register students for 
classes (override prereqs) 

Graduation approval 

Program changes 

Holds management 

Test scores (placement) 

Look up student information 

Trace activity on student 
account 

Cognos A reporting tool  It interacts with 
other systems, 
primarily banner. 
Pulls data from 
DegreeWorks 

The university. OIT 
manages the technical 
part. IR creates most of 
the content and 
manages the reporting 

Pull reports from it. For 
example,  

• Students not 
registered yet 

• Orientation data 
• Major/minors 
• Enrollment data 
• Withdrawals 



One WMU Final Recommenda�ons - Appendixes 

81 
 

• Grade monitoring 
and probation 
checking 

• Credit evaluation 
for transfer 
students 

• Graduation app 
data 

• Percent completion 
• Graduation plan or 

not 
Target X/ Salesforce Contact 

relationships 
management 
systems  

TargetX basically 
converts Salesforce 
into a higher ed 
system. 
Manage contact 
info and other info 
on students and 
non-students (staff, 
faculty, companies, 
volunteers) 

Communication 
(email and text 
students, address 
verification) 

Application 
management 

Test scores come 
through 
Salesforce first, 
then Banner and 
same with 
incoming 
transcripts 

Scholarship 
management 
works with other 
colleges (I.e. 
applications done 
online but 
processed 
through 
Salesforce) 

Academic Affairs – 
anyone in academic 
affairs can get access – 
every college pays for it 

The contract goes for at 
least another 2-3 years. 

 

Currently being 
managed by Admissions 
on behalf of AA. Also, 
WMU has a version 
specific to Marketing and 
another for 
Development. 

 

***Has not been used to 
full potential. Still have 
not used some of the 

Provides a place for 
advisors to see info all in 
one place 

Can schedule out 
communications to be sent 
out over long periods of 
time 

Can use for appointment 
scheduling (demo coming 
up in A&S) 

Office of Student 
Transitions uses Salesforce 
to get and compile 
information for orientation 

 

Appointment scheduling 
(currently a mix of in-house 
and outside vendors by the 
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Event management 
both small and 
large 

Application 
management  

Scholarship 
management 
(CEAS, HCOB, 
CFA) 

Salesforce has its 
dashboard and 
reporting tool 

TargetX takes 
info from banner 
and moves into 
Salesforce I.e. 
course info of 
students, 
performance, 
hold info... this 
info can be 
leveraged to 
communicate with 
students and 
alumni 

Retention/succes
s alerts based on 
student behavior 
or performance 
and info is 
coming from 
Banner 

Working with P2P 
for text and 
newsletters 

Interface with 
ImageNow 

Can link to 
GoWMU and 
DegreeWorks.  

available functions; e.g., 
appointments. 
Calendars, emails, and 
tasks interface with 
Outlook (when appt is 
set, it is sent to Outlook). 
Drop-down menu can be 
built for custom apps, 
such as different time 
lengths and purposes. 

 

Currently have about 30 
full licenses open. Have 
the capacity to add 
individuals with different 
levels of access.  

 

Three-tiered training 
currently offered: basics, 
recruiting, and retention. 

 

Modifications to program 
can be made in-house; 
most can be made by 
WMU staff, no need to 
go back to the vendor. 
WMU currently working 

college) is of great interest 
(talks to Outlook and other 
calendars). An issue is also 
that advising offices lack 
consistent “scenarios” for 
appointments 

 

Texting capability is also of 
interest 

 

Currently rolling out college 
by college as interest 
expressed in using the 
system 

 

The interface can be 
customized by role (e.g., 
advisor, student success 
support, etc.). The 
individual user can 
customize some of the 
portal content, needs 
administrative privileges for 
some changes. 
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Students can log 
in and view 
portals, can 
request, and set 
appointments. 

with the vendor to 
customize the student 
success portal. 

 

Add-in can be purchased 
to tie the survey tool to 
Qualtrics. 

Pulls from Banner: 
academic info (current and 
prior coursework), holds, 
names of success team 
(advisor, mentor, TA, etc.), 
engagement (teams, 
fraternity, clubs). anticipate 
adding in scholarship info. 

 

Customizable alerts – 
student dropped classes, 
moved off campus, grades, 
attendance, etc. Any info in 
Banner can be pulled. 

 

Each event can generate a 
QR code, can be scanned 
with Bluetooth device to 
track attendance (can print 
paper coder or scan directly 
from phone) 

 

Has the capacity to share 
data with Handshake (via 
Banner). 
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Has the capacity for mass 
texting and mass email 
(ADA compliant). Individual 
emails to students can be 
archived in Salesforce from 
Outlook.  

 

Has the capacity for 
referring students to 
resources across campus. 
Could refer students to 
another office for follow up. 

Degree Works (Kelley) Degree Works is a 
web-based tool that 
helps students and 
advisors monitor a 
student's progress 
toward degree 
completion. Degree 
Works compares 
WMU degree 
requirements with 
coursework 
completed. It 
provides an easy-
to-read worksheet 
that shows students 
how courses they 

Student 
information is 
pulled from 
Banner into DW. 
Some reporting is 
being done via 
Cognos. 

 

Via Cognos can 
get counts of 
seats needed for 
future semesters 
based on degree 
plans 

 

The university. OIT 
manages the technical 
part.  Registrar’s Office 
maintains 
programs/requirements. 
IR is involved with writing 
reports that pull info from 
DW. 

 

 

Shows lists of courses – but 
doesn’t tell students the 
course sequence; ability to 
manually build course 
sequence and view by 
semester 

 

Ability to mass load degree 
plans (maybe not used to 
full capacity) 

 

Lack of consistent training, 
not consistently used (no 
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have taken count 
toward degree 
requirements and 
identifies courses 
and requirements 
still needed. 

 

Has ‘what if’ 
function that shows 
courses/ 
requirements 
needed if major, 
minor, or catalog 
year is changed 

 

 

standard of use across 
departments and advisors) 

 

Relies on catalog 
information to be correct 
(close relationship to 
curriculum change process) 

 

Notes (visible to student or 
confidential) - has 
predefined fields; visible 
notes can be accessed by 
anyone on Degree Works  

 

Track student interactions 
(using notes) 

 

Used for career 
development conversations 
(career goals and majors) 

 

Graduation audits 
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Accountability measure 
(student concerns, holds, 
notes, progress) 

 

Parent access 

 

Academic concern forms 

 

Helpful for students who 
switch majors (can see 
history and notes) 

 

Course offerings (seats) 
visible but cannot register 
(yet) Plan to create direct 
link from courses needed to 
registration 

 

Can build templates for 
advisors to have set degree 
plans for common student 
needs (e.g., FTIAC, 
transfer, by math 
placement, etc.) 
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Handshake (Amanda Jeppesen) Three 
functionalities 

Administrative: 
Can look at each 
student’s account 
and job search 
profile to check for 
completion or up to 
date. Can block 
student accounts 
from use as needed 
for I.e. no shows. 
Can pull any data 
about student 
activity within the 
system. 

Student: create an 
account (resume, 
Linked In style). 
Apply to jobs and 
internships posted 
by employers. 
Search reviews of 
jobs or employers 
written by students 
who have worked 
there and ask peers 
questions about 
their previous 

Pulls GPA and 
student data 
(major, etc.) from 
Banner. Students 
don’t self-report. 

Attendees swipe 
through Campus 
Labs – you can 
export from 
Handshake into 
ExperienceWMU 
but not directly 
connected. 

 

Currently not 
being used to full 
capacity – can 
track student 
engagement at 
events. Currently 
using Campus 
Labs with SPURS 
program (HCOB) 
to track 
engagement. 

 

Looking for a way 
to cross 

The enterprise-level 
system is managed 
primarily by Career and 
Student Employment 
Services. Zhang career 
center (HCOB), funded 
by external partnerships. 
$12-13k annual cost of 
the program (?); Career 
and student employment 
services also funds the 
program (half with 
HCOB) 

 

Handshake tech support 
is fairly responsive; the 
system is flexible enough 
to be able to add 
information. 

 

HCOB and Engineering 
have high usage (100% 
in HCOB because it is 
required in courses).  

 

Challenges: advisor 
awareness and need for 

Build and check student 
progress toward 4 yr plan 

Event planning staff puts in 
events 

Promoted at ASE’s and in 
some FYE’s and all BUS 
1000. 

Can take notes on student 
meetings (not heavily used 
currently) 

Other functions Zhang 
Career Center isn’t utilizing 
(I.e. appointment setting, 
other data can also be 
pulled) 

 

Career and Student 
Employment Services 
utilizes appointments, 
events, job fairs, and 
analytics functions to 
connect with students and 
collect data. 

CSES promotes 
Handshake at all 
presentations, Career Chat 
Kiosk sessions, advising 
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academic or work 
experiences to use 
in decision making. 

Employer: Access 
student 
information/profiles 
built into handshake 
and to contact 
students, post-
internship 
opportunities, 
register for career 
fairs 

Handshake with 
DegreeWorks, 
can we make 
these talk to each 
other? 

 

A potential 
recommendatio
n could be that 
all students 
need to set up 
an account 
during FYE – fits 
well with Think 
Big.  

 

Probably not a 
system that 
academic 
advisors would 
use, but be able 
to refer students 
to career 
advising. Would 
be good for 
notes to cross-
systems. 
Academic 

training; a very robust 
system that requires 
training; requires regular 
updates to keep pace 
with catalog and 
curricula; requires 
manual input of users, 
data, etc.  

 

Advantages: student-
facing functionality and 
the ability to monitor 
student accounts. Very 
easy for students to 
enter data and navigate 
functionality.  

 

The mobile app is 
available for Android and 
Apple. Meets federal 
ADA requirements.  

 

 

 

sessions, and electronic 
communications. 

 

Most employers use the 
system to search for 
employees – employers can 
view student accounts and 
work history for internships 
and careers. Currently the 
biggest online recruiting tool 
for large employers.  

 

Academic advisors likely 
would not use this, as it 
focused on careers – is 
there a way to link notes 
with other systems, e.g., to 
refer students to counseling 
or advising services?  

 

How to get career planning 
into every student’s 
academic plan? HCOB 
students are required to 
enter data into Handshake 
as a course assignment.  
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advisors need 
awareness of 
the system so 
that they can 
encourage 
students to use 
it. Could be 
helpful in 
exploratory 
advising to help 
students find 
majors that 
match career 
interests.  

 

All other students learn 
about the system through 
career services events and 
entering data is voluntary.  

Challenges: limited capacity 
at the moment; few staff 
can use Handshake, few 
career advisors for all 
students, 

 

Students use the system to 
check for career events on 
campus. Robust 
functionality and search 
functions for career fairs.  

 

Has mass email 
functionality, emails can be 
tailored to specific 
programs, majors, interests, 
etc.  

 

Analytics tool – reports built 
into the system; more 
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reporting currently being 
done in Experience WMU.  

Campus Labs (Ciji Heiser) 

• Planning 
• Compliance Assist 
• Engage (ExperienceWMU) 
• Baseline 
• Outcomes 
• Insight  
• Course Evaluations 
• Student Success/ Beacon 

Planning: This is 
where everyone at 
the institution is 
asked to report on 
strategic planning 
efforts. It allows us 
to connect and 
manage strategic 
planning and 
reporting efforts.  

Compliance 
Assist: This is the 
management 
module for program 
review and 
accreditation.  

Baseline: 
Assessment tool 
with capacity for 
surveys, rubrics, 
and student 
response system, 
also several 
national 
benchmarking 
studies.  

Insight, 
outcomes, 
baseline, Engage, 
Course 
Evaluations, and 
Student Success 
are already 
connected.  

 

Engage, Course 
Evaluations, and 
Insight are 
populated with 
course evaluation 
and demographic 
information from 
Banner. 

 

I believe Course 
Eval also 
integrates with 
D2L.  

Planning, Program 
Review, Accreditation: 
Campus-wide 
subscription. 
Administrators are the 
Office of Institutional 
Effectiveness and 
Student Affairs 
Assessment & 
Effectiveness.   

 

Engage/ExperienceWM
U Campus-wide 
subscription. 
Administrators are staff 
in WMU Signature and 
Student Affairs 
Assessment & 
Effectiveness.  

 

Baseline & Outcomes: 
Pre-dominantly live in 
Student Affairs, anyone 
can be given access to 
these platforms (to a 
point). Student Affairs 

Possibly underutilized event 
calendar and reporting 
functions 

 

Beacon tool (not currently 
subscribed) - advisor 
support tool 

 

Interface easy to use – real-
time dashboards, highly 
responsive 

 

Currently used in student 
affairs 

 

Not used by academic 
advisors 

 

 

Currently being used 
heavily for the Signature 
program: data for 2018-19 
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Outcomes: assess 
and align outcomes 
information across 
co-curricular and 
curricular 
environments.  

Insight: Data 
analytics and 
visualization 
platform.  

Student 
Success/Beacon: 
we do not currently 
subscribe to but 
has capacity for 
student outreach, 
cross-functional 
communication 
across advising 
offices, early alert 
warning system, 
and predictive 
analytics.  

 

ExperienceWMU 
(Engage): Student 
engagement and 
reporting platform.  

Assessment & 
Effectiveness is the 
primary administrator of 
the platform.  

 

Insight: Pre-dominantly 
live in Student Affairs, 
anyone can be given 
access to this platform 
as a data “viewer” not 
“creator or 
administrator”. Student 
Affairs Assessment & 
Effectiveness is the 
primary administrator of 
the platform. 

 

Course Eval: Dave 
Reinhold 

can track % of students 
engaged in campus 
experiences (69%). Used to 
identify students who are 
not engaged and reach out 
proactively to include in 
events. Used to 
communicate to RAs to 
reach out and offer peer 
support to students who are 
not engaged.  

 

Collaborates with the Office 
of Transitions to support 
transfer students; could be 
used to support 
international students or 
other populations.  

 

Strengths are attendance 
tracking for specific events 
to identify co-curricular 
paths.  

 

Reports could be sent out 
to advisors with 
engagement data. 
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Reporting is easy and fast. 

 

Can it talk to Degree 
Works? Not at present, 
might be possible. 

 

Not away at present for an 
advisor to view a single 
student's engagement 
record. A student could log 
in and pull up their profile 
when meeting with an 
advisor, would need to train 
advisors to know to ask. 

 

No coordination with 
Handshake and Experience 
WMU. 

 

Duplication - Three different 
card swipe systems on 
campus (at least)! In-house, 
Salesforce, Campus Labs. 
Event registration: 
duplicated between the 
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office of faculty 
development and campus 
labs. Event calendars are 
duplicated on 
department/unit websites 
and Experience WMU.  

 

Not yet at capacity – can do 
training on the program. 
Mostly do one-on-one 
training, could do training 
sessions for multiple users. 

 

How it can be used better: 
consistent use to track all 
events on campus and all 
engagement activities. 

 

Student success module 
(we do not currently own it). 

Gateways to Completion (G2C) (Katie 
Easley) 

Data management 
system  - can drill 
down to course-
level data, can 
disaggregate 

 

Does not talk to 
Banner! IR (Terri) 
helps to input and 
manage data for 
the platform. 
Takes a few 
hours to upload 

G2C program, currently 
managed by 
Success@WMU 
program 

 

Faculty, department chair, 
advisors, Deans, student 
success personnel, anyone 
who wants course-level 
data on student 
performance.  
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“Inventory” tab has 
data back to Sum II 
2014 (organized by 
fiscal year)  

 

Duplicates some 
Cognos reports but 
has an interactive 
display. Data can 
be manipulated and 
filtered in real-time 
without pulling 
additional reports 
(e.g., calculates 
DEWI rates per 
course across all 
sections, by 
instructional 
delivery, by student 
factors, etc.). Can 
sort data by 
variables and 
create custom 
reports 
(department, fail 
rate, fail rate in a 
subsequent course, 
etc.).  

data each 
semester. 

 

Data loaded after 
Fall census; pull 
data at a specific 
point in time each 
year. 

 

Not unique data – 
duplicates what 
Cognos can pull 
from Banner.  

 

The advising module will 
be used as part of the 
EAA initiative. Raw data 
has been loaded in. 

 

The platform operated by 
the Gardner Institute  

 

Access ends Dec 2021, 
can continue if pay for 
platform subscription 
(not to rejoin G2C, but 
just access to the 
platform). 

 

 

 

Usually used in connection 
with Cognos to generate 
data for course 
improvement. 

 

Used for courses that are 
part of the G2C program in 
Arts & Sciences - initially 6 
math/science courses with 
high enrollment and high 
DEWI rates and faculty 
interest were selected. The 
faculty worked to redesign 
courses. Has grown to 3 
additional classes, about 
120 faculty, and assistants. 
The project cycle is: yr 1 = 
self-study and action items, 
yr 2 = try innovations and 
look at data, yr 3 = assess 
and iterate. Many faculty 
from the initial cohort have 
stayed with G2C after 
completing the project 
cycle. 
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 Faculty are unlikely to find 
the data in Cognos and 
very unlikely to manipulate 
data to see trends.  

 

Advisors can help to make 
decisions/recommendations 
about which classes would 
work best for certain 
populations (first-year 
students, for example).  

 

A viable substitute to 
Cognos for accessing, 
sorting, and manipulating 
course-level data. 

 

Not well used at present, 
could be more heavily used. 

 
GoWMU (Group) 

 

Portal to access 
Elearning, 
Experience WMU, 
Financial 
information, 
registration, W-
Exchange, 

Access to 
everything 

University owns, OIT 
manages. 

Students, faculty, and 
staff have access to it. 

• Concise student 
schedule 

• Unofficial transcript 
• Course offerings 
• Application for 

graduation 
• Course structure 

evaluation systems 
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DegreeWorks, 
catalog, etc. 

**Also, most 
frequently used go 
to the top – what 
are they? Can we 
get data on this? 
Students? 
Advisors? 

• Guest application 
for other schools for 
transferring classes 

• Student contact 
information 

• Transfer credit 
equivalencies 

• Student home page 
to model for 
students 

Elearning (D2L) (Heather) 

https://wmich.edu/teachingresources/i
nstructor/elearning 

Course 
management 
system – can be 
used for fully online, 
hybrid, or f2f 
courses. Capacity 
for storing course 
materials (readings, 
lectures, videos, 
etc.), administering 
and grading tests 
and quizzes, 
managing, and 
grading 
discussions. Can 
be set up to 
automatically 
update student 
grades as they 
complete work. Can 

Grades must be 
exported and 
then imported to 
Banner (or hand-
entered in 
Banner) 

The main users are 
faculty, instructors, and 
teaching assistants. Not 
sure who “owns”? OIT? 
EUP? Academic Affairs? 
Users can get help 
creating and managing 
courses from the Faculty 
Technology Center 

Unsure – advisors do not 
have access, so grades 
have to be exported and 
then imported to report 
midterm and final grades.  

https://wmich.edu/teachingresources/instructor/elearning
https://wmich.edu/teachingresources/instructor/elearning
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interface with 
clickers and 
another classroom 
tech. 

ImageNow     

TracDat?     

Qualtrics?     

TCE (Transfer Credit Equivalency)  
Steve M. 

Allows students to 
see how credits 
from another 
institution will 
transfer to WMU. 

Pulls information 
from Banner. 

The information 
contained on this site is 
open to the public. 

To review how credits will 
transfer from another 
institution and then can 
make recommendations to 
students.  Will transfer 
courses fulfill general 
education requirements, 
major or minor, etc. 
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Appendix H – Unified Academic Support Services List 
 

Should be included in Unified Academic Support Services – identified as directly supportive to academic 
success   

Academic Resource Center  Math Tutor Lab 
Alpha Program  Mentoring for Success Program 
Bronco Study Zone  New Student Orientation 
CCPS Career Counseling  Peer Academic Success Coaching 
College Assistance Migrant Program  Peer2Peer 
CEHD Student Success Center  Physics Help Room 
CHHS Office of Student Engagement and Success  Reclaim the W 
Disability Services for Students  Seita Scholars Program 
Fall Welcome  Statistics Tutoring Lab 
First-Year Experience  STEM Talent Expansion Program STEP Program 
Foundation Scholars  STEP Student Success Centers 
Gateways to Completion Program  Student Success Services 
Intellectual Skills Development Program  TRiO Future Educators Success Program—FESP 
Kalamazoo Promise Scholars Program  TRiO Student Support Program 
Learning Assistant Program  World Language Study Tables 
Martin Luther King Jr. Student Scholars Academy   Writing Center 
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Stakeholders of Unified Academic Support Services – units without which those services identified above are 

unable to function  
Adult Learner  International Admissions and Services 
Bronco Express  Leadership and Volunteer Services 
CCPS Psychological Counseling  Multicultural Affairs 
Center for English Language and Culture for International 
Students  Office of Diversity and Inclusion 
Extended University Programs  Office of Student Engagement 
Financial Aid  Precollege Programming 
Financial Literacy, Educational Planning, and Outreach  Registered Student Organizations 
Fostering Success Coach Training  Residence Life Learning Communities 
Fraternity and Sorority Life  Service Learning 
Health Promotion and Education  Sindecuse Health Center Counseling Services 
Immigration Services  Technology Help Desk 
Institutional Equity   University Recreation 

Collaboration needed – not directly involved in Unified Academic Support Services, but in need of close 
collaboration  

Athletic Academic Services  Office of Military and Veterans Affairs 
Career and Student Employment Services  Retention Program in Registrar's Office 
College of Health and Human Services Learning Resource 
Center  

Retention/Completion Scholarships 

Haworth College of Business Communication Center  Transfer Student Services 
Haworth College of Business SPURS Program  University Libraries 
Invisible Need Project  WMU Signature Program 

Lee Honors College Peer Student Success Team  
Zhang Career Center at the Haworth College of 
Business 

Lesbian, Bisexual, Gay and Transgender—LBGT—Student 
Services     
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